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Introduction 
 

This document presents the D3.2 Training Material deliverable, developed within the 
framework of the GUARD-UP project, which aims to strengthen guardianship systems and 
improve the protection mechanisms for unaccompanied and separated minors across six 
European Union Member States: Belgium, Croatia, Cyprus, Greece, Italy and Poland. The 
training material was designed to support guardians and relevant professionals by enhancing 
their knowledge, skills, and capacity to effectively fulfil their role in safeguarding the rights 
and well-being of children under guardianship. 

The material provides a structured learning framework that combines legal knowledge, 
practical procedures and child-centred approaches that are essential for guardians working 
with unaccompanied and separated children. It draws on international and European legal 
standards, existing national practices, and the experience of project partners and stakeholders 
involved in guardianship systems. Through this approach, the training aims to ensure that 
guardians are equipped with the necessary tools to respond to the complex needs and 
vulnerabilities of young migrants. 

More specifically, the Training Material has been designed to cover 20 hours of training and is 
organised into a series of thematic modules addressing key aspects of guardianship practice. 
These modules cover the legal and institutional framework governing the protection of 
unaccompanied children, the roles and responsibilities of guardians, procedures related to 
asylum and migration processes, communication with children, identification of 
vulnerabilities, and coordination with relevant authorities and services. The material also 
highlights practical challenges encountered in the field and provides guidance on how 
guardians can effectively support children while ensuring that all actions are guided by the 
principle of the best interests of the child. 

This modular design ensures flexibility and adaptability to the different types of training 
activities, levels of knowledge, and national contexts. It also allows trainers to emphasise 
different components of the material depending on national priorities and needs, thereby 
tailoring the national training programmes accordingly. 

Overall, the Training Material aims to contribute to the strengthening and harmonisation of 
guardianship practices across the participating countries. By offering practical guidance, 
knowledge resources and applied learning tools, it supports guardians and professionals in 
delivering more effective protection and care for unaccompanied minors and in promoting a 
child-rights-based approach within national protection systems. 
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Module 1. Legal Framework and Practical Procedures (3 h) 

Executive Summary 

This module provides a comprehensive overview of the legal framework governing the 
protection of unaccompanied and separated children in Europe. It covers international, EU, 
and national foundations of the guardian’s mandate, including the Convention on the Rights 
of the Child, the Refugee Convention, and the European asylum acquis, and explains how 
these translate into daily responsibilities. Participants examine the guardian’s role in asylum, 
residence, return, age assessment, detention, and cases of abuse or trafficking, ensuring 
actions are guided by the child’s best interests and procedural safeguards. The module 
addresses rights monitoring, communication, vulnerability identification, institutional 
coordination, accountability, and potential criminal liability. It also covers family tracing, 
reunification, resettlement, and relocation in cross-border contexts. 

Trainer Notes 

Trainers should use this module to deliver an engaging and practical learning experience that 
enables participants to understand key concepts and apply them in practice. They should 
emphasise that success depends on active participation, critical thinking, and collaboration. 
Delivery should be adapted to the group’s needs and experience, prioritising interactive 
methods such as case studies, discussions, and role play over lectures. Trainers must highlight 
the material’s relevance to daily professional work and clearly present learning outcomes at 
the start of each session. They should also foster a supportive and inclusive environment where 
questions are encouraged and feedback is actively invited and constructively provided. 

Module content 

Chapter 1.  International and EU Legal Frameworks  
Chapter 2. National Legal Framework and Guardian’s Mandate 
Chapter 3. Practical Legal Procedures 
Chapter 4.  Procedural Safeguards and Best Interests of the Child Rule 
Chapter 5. Criminal Liability and Accountability of Guardians 
Chapter 6. Family Tracing, Reunification, Resettlement, and Relocation 
 

Chapter 1.  International and EU Legal Frameworks (25 min) 

A. Lecture 

UN framework  

UN Convention on the Rights of the Child (CRC) is the cornerstone of international child 
protection law and applies to all children within a State’s jurisdiction, regardless of their 
nationality or migration status. It establishes that States must ensure every child enjoys the 
full range of rights set out in the Convention without discrimination (Art. 2).The best interests 
of the child must be a primary consideration in all actions concerning children, including 
migration and asylum procedures, requiring that authorities evaluate how each decision will 
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affect the child’s well-being and development (Art. 3).1 Special protection and assistance must 
be provided to children deprived of their family environment, including unaccompanied or 
separated children (Art. 20). The Convention also recognises the rights of children seeking 
refugee status or those considered refugees under international or domestic law (Art. 22). 

The CRC General Comment No.6 (2005) and General Comment No.22 (2017) 
emphasise that all children - regardless of their migration status, nationality, or statelessness 
- are entitled to the full protection of the Convention’s rights. They reaffirm that the principle 
of non-discrimination is absolute2. This means that children on the move must have equal 
access to protection, education, healthcare, and social support. A central safeguard ensuring 
the realisation of these rights is guardianship. States are required to appoint a guardian or 
adviser immediately after an unaccompanied or separated child is identified, whose duty is to 
safeguard the best interests of the child and ensure that all decisions concerning the child are 
taken in accordance with these interests. General Comment No. 22 (2017) reinforces this 
obligation, stating that unaccompanied and separated children should be appointed a 
guardian promptly upon identification, to safeguard their best interests and to assist them in 
all administrative and judicial procedures3. Taken together, these authoritative interpretations 
establish that migration control measures cannot override the child’s right to non-
discrimination and to immediate, qualified representation ensuring their protection and 
participation in all decisions affecting them. 

The 1951 Geneva Convention and its 1967 Protocol form the foundation of the 
international refugee protection regime. Together, they define who is a refugee, outline the 
legal status and rights of refugees, and establish the obligations of States towards them. 

A refugee is a person who, owing to a well-founded fear of being persecuted for reasons 
of race, religion, nationality, membership of a particular social group, or political opinion, is 
outside their country of nationality and unable or unwilling to avail themselves of the 
protection of that country (Art. 1(A)(2)). 

While the Convention does not specifically mention children, its provisions apply 
equally to all refugees, including unaccompanied and separated children. The UNHCR 
Executive Committee and subsequent practice have clarified that age and developmental 
needs must be taken into account when interpreting refugee status and rights4. 

The principle of non-refoulement is the cornerstone of international protection (Art. 
33). For children, this principle interacts closely with the best interests of the child (Art. 3 CRC) 
and the rights of refugee children (Art. 22 CRC), reinforcing the obligation to ensure protection 
from return to harm. 

Key rights derived from the Convention can be found in a table below.  In the context 
of unaccompanied and separated children, the Geneva Convention is interpreted alongside 
the CRC and EU law. UNHCR guidelines stress that the determination of refugee status must 

 
1 Read more on the best interests rule in Chapter 5 
2Committee on the Rights of the Child, General Comment No. 6 (2005): Treatment of Unaccompanied and 

Separated Children Outside Their Country of Origin, CRC/GC/2005/6, para. 12. 
3Committee on the Rights of the Child, General Comment No. 22 (2017): General Principles Regarding the 

Human Rights of Children in the Context of International Migration, CRC/C/GC/22 , para 33.  
4 UNHCR Executive Committee, Conclusion No 107 (LVIII) – 2007 on Children at Risk (2007) 
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be child-sensitive, considering forms of persecution specific to children (such as recruitment 
of child soldiers, trafficking, or gender-based violence)5. 

• EU legal framework: primary law  
The EU Charter of Fundamental Rights provides the constitutional foundation for all EU 
measures concerning children, including unaccompanied minors. Its Article 24 enshrines the 
best interests of the child as a primary consideration and guarantees the right to protection, 
care, and family life. Together with Articles 18, 19, and 47, it ensures that children have the 
right to seek asylum, protection from refoulement, and access to effective remedies through 
representation. The Charter’s broader guarantees of human dignity (Art. 1), integrity (Art. 3), 
and non-discrimination (Art. 21) form the normative basis for guardianship, legal assistance, 
and procedural safeguards for unaccompanied minors throughout all EU asylum and migration 
procedures. 

• EU legal framework: secondary law 
Article 13 of the Screening Regulation (SR 2024/1356), Article 23 of the Asylum Procedures 
Regulation (APR 2024/1348), and Article 27 of the Reception Conditions Directive (RCD 
2024/1346) regulate the representation of unaccompanied minors across three procedural 
stages: screening, asylum procedure, and reception. The framework distinguishes between a 
person provisionally acting (temporary/ad interim) and a formally appointed representative 
(guardian). 

1. Screening Phase: Article 13 SR applies during screening, which precedes referral to the 
asylum or return procedure. Article 13(1) requires that the best interests of the child be a 
primary consideration, with reference to Article 24(2) of the Charter. Under Article 13(3), 
Member States must, as soon as possible, ensure that a representative — or, where none has 
been appointed, a person trained to safeguard the best interests and general well-being of 
the minor — accompanies and assists the unaccompanied minor during screening. This 
assistance must be provided in a child-friendly and age-appropriate manner and in a language 
the minor understands. Article 13(4) requires independence: the accompanying person must 
not be responsible for screening activities and must not receive instructions from screening 
authorities. Caseloads are limited to normally no more than 30 minors (Art 13(5)), and the 
absence of a representative does not prevent the minor from applying for international 
protection (Art 13(6)). At this stage, the role corresponds to a provisional safeguarding 
function, focused on accompaniment and support rather than full procedural representation. 

2. Asylum Procedure: Article 23 APR establishes a dual structure. First, a person must be 
designated as soon as possible to provisionally assist the minor (Art 23(2)(a)). Second, a 
representative must be appointed no later than 15 working days from the date of the 
application (Art 23(2)(b)). The same person may fulfil both roles. The person provisionally 
assisting the minor safeguards the minor’s best interests and general well-being, provides 
relevant procedural information, assists in the age-assessment procedure (Art 23(6)), and 
may, where authorised, assist with or lodge the application (Art 23(7)). The representative has 

 
5 UNHCR, Guidelines on Policies and Procedures in dealing with Unaccompanied Children Seeking Asylum, 1997. 
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broader procedural functions under Article 23(8), including assisting with registration and 
lodging of the application, supporting the minor during age assessment, preparing for and 
attending the personal interview, and participating in that interview by asking questions or 
making comments within the framework set by the determining authority. 

Article 23(9) sets qualification requirements, including training and absence of a relevant 
criminal record, and prohibits conflicts of interest. Representatives are subject to supervision 
and complaint mechanisms (Art 23(10)), and caseloads are limited to normally no more than 
30 minors, with a possible increase to 50 in exceptional situations. 

3. Reception Phase: Article 27 RCD regulates representation in the context of reception 
conditions. It mirrors the dual structure of provisional person and representative (Art 27(1)), 
including the 15-working-day deadline for appointment. It also addresses contingency 
planning and allows limited flexibility in cases of disproportionate numbers of applications. 
The provision connects representation to material reception standards. Article 27(9) regulates 
placement of unaccompanied minors, including accommodation with relatives, foster 
families, specialised centres or other suitable arrangements. It requires that siblings be kept 
together where possible and that changes of residence be limited. Article 27(10) requires 
Member States to initiate family tracing as soon as possible. Supervision of representatives 
and review of criminal records are addressed in Article 27(8), and caseload limits mirror those 
in the APR (normally no more than 30 minors). 

4. Age assessment: Article 25 APR regulates age assessment within the asylum procedure and 
establishes a structured sequence of safeguards. Where doubts arise as to whether an 
applicant is a minor, the determining authority may carry out a multi-disciplinary assessment, 
including a psychosocial assessment, conducted by qualified professionals (Art 25(1)). The 
assessment cannot be based solely on physical appearance or behaviour, and available 
documents must be presumed genuine unless proven otherwise. The statements of the minor 
must also be taken into account. Medical examinations may be used only as a measure of last 
resort, after a multi-disciplinary assessment has not resolved the doubt (Art 25(2)). Such 
examinations must be the least invasive possible and carried out with full respect for dignity 
by qualified professionals (Art 25(3)). If the result is inconclusive or includes an age range 
below 18, Member States must assume that the applicant is a minor (Art 25(2)). The provision 
includes procedural safeguards: applicants and their representatives must be informed in 
advance, in a language they understand and in a child-friendly manner, about the method and 
consequences of a medical examination (Art 25(4)). Medical examinations require consent 
(Art 25(5)), and refusal cannot prevent a decision on the application, although it may create a 
rebuttable presumption that the applicant is not a minor (Art 25(6)).  

• EU legal framework: child protection laws 
Directive on Child Sexual Abuse establishes the EU framework for criminalising sexual abuse, 
exploitation, grooming and child sexual abuse material (Arts. 3–5). For guardians, knowing 
these provisions helps in recognising risks, advocating for immediate protective measures, and 
ensuring access to support services when an unaccompanied minor shows signs of 
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exploitation. It also reassures guardians that states must act quickly to remove abusive online 
content and provide specialised assistance (Arts. 18–20). 

The Anti-Trafficking Directive strengthens the protection framework for 
unaccompanied migrant children who are victims or at risk of trafficking. Crucially, Art. 16 
requires Member States to appoint a guardian or representative for unaccompanied child 
victims, without undue delay, to safeguard the child’s best interests, ensure access to rights, 
and reduce the risk of re-trafficking.  

The European Child Guarantee, though not binding, strengthens protection against 
child deprivation, including for unaccompanied minors (pts. 12–14). It requires access to 
education, healthcare and housing for children at risk, regardless of residence status (pts. 16–
22), confirms that unaccompanied minors must not face barriers to essential services, and 
promotes coordinated support (pts. 23–26). It also calls for training of professionals working 
with children (pt. 29). 

 
B. Interactive Learning Activities 

Group exercise: Key Rights under CRC  

The trainer hands out a table with key rights under CRC or shows a slide with a table (see 
example below). The trainer then reads a few short examples aloud and asks participants 
which CRC article or principle applies and what the guardian or authority should do. 
Participants respond spontaneously while the trainer notes key articles or principles on the 
board. 
 

Key Rights under the CRC (Example)  

Theme Relevant 
Articles 

Core Content 

Non-discrimination Art. 2 All rights apply to every child without 
discrimination of any kind. 

Best interests of the child Art. 3 The best interests of the child must be a 
primary consideration in all actions. 

Right to life, survival, and 
development 

Art. 6 States must ensure the child’s survival and 
full development. 

Right to identity and family 
relations 

Art.  7–9 The child has the right to a name, 
nationality, and to know and be cared for by 
their parents. 

Right to be heard    Art. 12 The child’s views must be given due weight 
in all matters affecting them. 
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Protection of children 
deprived of family 
environment 

          Art. 20 Special protection and alternative care for 
children without family care. 

Refugee and asylum-seeking 
children 

          Art. 22 Refugee and asylum-seeking children are 
entitled to protection and assistance. 

Right to education          Art. 28 Equal access to quality education for all 
children. 

Right to health care         Art. 24 Highest attainable standard of health and 
access to medical services. 

Right to an adequate 
standard of living 

        Art. 27 Adequate living conditions for physical, 
mental, spiritual, moral and social 
development. 

 
Example situations: 

● A 15-year-old boy arrives at the border alone and asks for protection. 
Relevant rights: Art. 22 (refugee child), Art. 3 (best interests), Art. 20 (alternative 
care). 

● A 16-year-old girl is hospitalised and no one is authorised to sign for her treatment. 
Relevant rights: Art. 24 (health), Art. 3 (best interests), Art. 20 (guardian 
appointment). 

● A 14-year-old is detained with adults for lack of documents. 
Relevant rights: Art. 37 (prohibition of arbitrary detention), Art. 3 (best interests), Art. 
2 (non-discrimination). 
 

Chapter 2. National Legal Framework and Guardian’s Mandate (30 min)  
 

A. Lecture 

Guardianship is a legal institution established to protect the rights and interests of children 
who are temporarily or permanently deprived of parental care. Every country has its own 
national legislation defining the basis, scope, and supervision of guardianship, usually found 
in child protection, civil, or family law. At the beginning of the session, the trainer should give 
a presentation on the national legal framework governing guardianship of unaccompanied 
and separated children. This presentation should cover the legal basis of guardianship, 
identifying the laws and regulations that define its purpose and scope. It should explain 
appointment procedures, including which authority appoints guardians, the timing after 
identification, and applicable criteria, as well as the duration and termination of guardianship 
and transition measures when the child reaches adulthood. The presentation should clarify 
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the guardian’s mandate, including legal representation, advocacy, coordination of care, and 
oversight of the child’s rights. It should also distinguish the roles of other stakeholders, such 
as legal representatives, foster carers, and managers of reception or accommodation facilities. 

B. Interactive Learning Activities 

Case Study 1: Daniel 

Daniel is 16 years old and has been under guardianship for several months. His guardian 
accompanies him to medical and school appointments and supports him during the asylum 
procedure. Recently, an official from the migration authority contacted the guardian, asking 
for consent to interview Daniel “without a lawyer present, to speed up the process.” The 
guardian feels uncertain about whether giving consent is within their powers. Daniel seems 
uneasy and says he prefers to wait until he understands what the interview is about. 

● What legal powers does a guardian have in your national system regarding 
participation in administrative or legal proceedings? 

● When is the guardian required to seek the child’s consent or involve legal counsel? 
● What mechanisms exist to resolve conflicts between a guardian’s duty to cooperate 

with authorities and their obligation to protect the child’s rights? 
 

Chapter 3. Practical Legal Procedures - Thematic analysis (40 min) 

A. Lecture 

Overview of procedures in the national context 
Trainers should give a short presentation on each procedure and on the guardian’s rights and 
obligations in the national context. 

1. Asylum procedure: Explain the stages of the asylum procedure registration, 
interview, decision and appeal, and describe the guardian’s role at each stage. Clarify 
the guardian’s responsibility in ensuring safe and adequate reception and placement 
during the procedure. 

2. Screening: Explain the purpose and scope of the screening procedure applicable at 
the external border or in cases of irregular entry, including identity, security, health 
and vulnerability checks.  

3. Residence permit procedures: Describe procedures for residence permits granted on 
humanitarian, family or special grounds and explain the guardian’s role in each 
process. 

4. Return procedures: Explain the stages of return procedures under national law and 
describe the guardian’s role from assessing the child’s best interests to implementing 
any return decision.  

5. Age assessment: Explain which authority conducts age assessments and the methods 
used. Describe the guardian’s obligations in ensuring respect for dignity, informed 
consent and access to appeal.  

6. Detention and alternatives to detention: Explain when a child may be detained, such 
as for identification, at the border or pending return. Describe the guardian’s 
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responsibilities including seeking release, requesting judicial review and proposing 
alternatives. 

7. Procedures in cases of child abuse and trafficking: Explain which authorities identify, 
report and investigate abuse or trafficking and how procedures are triggered 
nationally. Describe the guardian’s obligations in recognising risk indicators, ensuring 
immediate safety and reporting concerns. Clarify the guardian’s role during 
investigations, including supporting the child in interviews, safeguarding privacy and 
ensuring child sensitive methods. Explain coordination with specialised services and 
access to safe accommodation, medical care and legal representation.  

B. Interactive Learning Activities 

Group Discussion: Cross-Cutting Guidance for Trainers  

Trainers should wrap up this section with a group discussion, underlining that certain situations 
require heightened attention and tailored approaches. Emphasize that guardians must adapt 
their actions to each child’s individual circumstances, ensuring that vulnerability does not lead 
to reduced access to rights or protection. Cover the topics: 

● Underage Mothers – What are the guardian’s legal obligations toward a minor who is 
also a parent? How should guardians balance the duty to protect the girl’s rights as a 
child with respect for her parental authority? What legal mechanisms govern 
coordination between the guardian, family court, and social welfare authorities in such 
cases? 

● Children with Disabilities – What is the legal basis for assessing and meeting the 
special needs of a child with disabilities under guardianship? What obligations do 
authorities and guardians have to ensure reasonable accommodation in asylum, 
migration, and education procedures? How does the law guarantee accessible 
communication and informed participation for the child? 

● Hospitalized Children – What is the guardian’s legal status and authority regarding 
medical consent for a hospitalized child? How should guardians ensure compliance 
with legal duties to inform healthcare providers about the child’s migration or 
protection status? What legal safeguards exist to secure the child’s right to 
psychological and linguistic support during hospitalization? 
 

Case Study 2: Rahim 

Rahim, a 15-year-old boy from Afghanistan, was found near the border and placed in a 
reception centre for unaccompanied minors. He speaks limited English. So far, nobody has 
properly explained to him what will happen next - he only knows that “someone will come 
and talk.” A guardian has just been appointed and is meeting him for the first time. 
 The guardian must explain their role, the child’s rights and obligations in the asylum 
procedure, and begin identifying any vulnerabilities that might affect Rahim’s case (e.g., 
trauma, family separation, health issues, age concerns, education level, fears, or special 
needs). The meeting should be conducted in a child-friendly and culturally sensitive manner, 
possibly with an interpreter present. 
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Trainer instructions 
Divide participants into small groups and ask them to discuss Rahim’s situation using the 
guiding questions below. Encourage them to focus on the guardian’s first actions, how to 
explain procedures in simple language, and how to recognise and document signs of 
vulnerability. 

● What are the guardian’s immediate legal duties at this stage? 
● How can the asylum procedure be explained in a way a 15-year-old can understand? 
● What signs might reveal vulnerabilities that require special procedural guarantees? 
● How should the guardian document and share this information with the authorities? 

 

Chapter 4.  Best Interests of the Child Rule (20 min) 

A. Lecture 

At the beginning of the session, the trainer reintroduces the best interests of the child principle, 
which underpins all safeguards and guides every decision affecting the child. 
The principle of the best interests of the child, requires that in all actions concerning children, 
whether by public or private bodies, courts, administrative authorities or legislators, the 
child’s best interests shall be a primary consideration. It establishes a binding legal standard 
for all decisions affecting children. Authorities and professionals must assess and justify how 
each action promotes the child’s safety, well-being and development. The principle is both 
protective and enabling, shielding children from harm while supporting their development, 
autonomy and dignity. 
It applies across all areas of law and practice, including child protection, education, migration, 
asylum and justice. Implementation requires a structured and transparent process identifying 
and documenting relevant factors. Two tools are commonly used: the Best Interests 
Assessment (BIA) and the Best Interests Determination (BID). A BIA is an ongoing process 
guiding everyday decisions, such as access to education, healthcare or accommodation, 
according to the child’s evolving needs. A BID is a formal, multidisciplinary procedure used for 
major or irreversible decisions, such as family reunification, relocation or durable solutions. 
Both require consultation with professionals, participation of the child, and a clear explanation 
of how the decision serves the child’s best interests. 
The principle operates as a substantive right, an interpretative principle guiding application of 
other rights, and a procedural rule requiring decision-makers to demonstrate how the child’s 
best interests were determined. For guardians, it functions as both guidance and 
accountability, requiring that all actions be demonstrably based on the child’s best interests. 
 
National laws and practice – thematic analysis  

 Trainers should analyze how the best interest of the child principle is reflected in their national 
laws and procedures. 

Key issues include: national provisions establishing the obligation to consider the best 
interests of the child; the authorities responsible for determining it in guardianship, asylum, 
or migration cases; and whether legislation defines criteria or factors for such assessments. 
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They also cover the existence of formal BIA or BID procedures, safeguards ensuring that 
decisions justify application of the principle, and standards regulating inter agency 
cooperation between courts, guardianship bodies, and migration authorities. 
 
B. Interactive Learning Activities 

Case Study 3: Mariam 

Mariam is a 14-year-old girl who arrived in the host country without her parents. She has been 
placed in a residential care facility and assigned a guardian. Mariam is quiet and withdrawn, 
but she has begun to build trust with her guardian, who visits regularly and helps her navigate 
daily life. During one of their meetings, Mariam confides that she has an older brother living 
in another country. He works irregularly and has offered to take care of her. Mariam wants to 
join him as soon as possible, saying that “family is better than the centre.” 
The guardian is aware that Mariam’s brother is only 19, does not have stable housing, and has 
no formal guardianship or residence status. A social worker also expresses concern that 
moving to another country could expose Mariam to risk, as her brother may be unable to 
provide adequate care, education, or stability. At the same time, Mariam insists that she feels 
lonely in the facility and unhappy being separated from her only remaining family member. 
Depending on the national context, the guardian may be asked by the authorities to provide 
an opinion on whether Mariam’s transfer should be supported, to decide whether to submit 
a motion for family reunification, or otherwise to play a key role in determining whether 
Mariam joins her brother or remains in care.  

● What steps should the guardian take to conduct a thorough BIA in this case? 
● Which professionals or authorities should be consulted (e.g. social workers, 

psychologists, child protection services, tracing organisations)? 
 

Chapter 5. Accountability and Criminal Liability of Guardians - (40 min)  

A. Lecture 

International and EU standards 

Under the New Pact on Migration and Asylum, the APR requires Member States to appoint 
qualified representatives and temporary representatives who act independently and in the 
best interests of the child (Art. 23(2) APR). It further obliges Member States to ensure that 
representatives possess appropriate qualifications and expertise and are subject to 
supervision and monitoring mechanisms (Art. 23(9)–(10) APR). The Regulation explicitly 
provides that children must have access to a complaints mechanism where a representative 
fails to perform their duties adequately or where conflicts of interest arise (Art. 23(9)– (10) 
APR). The RCD complements this framework by requiring that unaccompanied minors be 
assisted by representatives who safeguard their rights and well-being in reception contexts 
(Art. 27(1), (6)–(8) RCD). 
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National law and practice 

Trainers should analyse how international and EU standards are reflected in national laws and 
procedures, including the authority responsible for appointing and supervising guardians, 
required qualifications and training, monitoring and accountability mechanisms, complaint 
avenues for children, workload management, and conditions for criminal liability under 
national law. In many Member States, guardians may incur criminal liability where their acts 
or omissions constitute an offence. This may include neglect of duties, such as failure to ensure 
medical care, safety, shelter, or access to procedures, or ignoring signs of abuse, exploitation, 
trafficking, or self-harm. Liability may also arise from abuse of power or misconduct, including 
coercion, exploitation, misuse of information, or obstruction of the child’s rights. Although 
guardians are not responsible for offences committed by the child, they may face 
consequences for failure to supervise adequately, comply with reporting obligations, or 
cooperate with authorities. Many systems also criminalise failure to report serious crimes such 
as abuse or trafficking. 

Key issues: 

● Legal basis and responsible authority for guardianship. 
● Qualifications, training, and accountability mechanisms. 
● Complaint and redress procedures for children. 
● Workload safeguards to prevent structural negligence. 
● Criminal liability, including in cases of juvenile delinquency. 
● Mandatory reporting obligations concerning abuse, trafficking, exploitation, or child on child 
harm. 

B. Interactive Learning Activities 

Exercise: small group discussion  
The trainer divides participants into small groups and asks them to analyse several borderline 
situations to determine whether they could amount to criminal liability under national law: 

● repeated failure to attend interviews or appointments; 
● ignoring credible signs of trafficking; 
● children disappearing from care without any follow-up; 
● children engaging in delinquent behaviour and causing serious bodily harm to a 

person, while under care of a guardian; 
● Other (based on national context). 

Participants are encouraged to reflect on how their national criminal code, child-protection 
duties, and mandatory-reporting obligations apply to these scenarios, and to add additional 
examples based on national practice. After the discussion, the trainer brings the groups 
together to share conclusions on which situations may trigger criminal liability, which may 
constitute administrative or disciplinary breaches, and which depend on specific national 
thresholds. 
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Chapter 6. Family Tracing, Reunification, Resettlement, and Relocation (25 min) 
This section presents the International and EU legal framework relevant to family tracing and 
reunification for unaccompanied and separated children, followed by guidance for national 
trainers to reflect on how their national legislation and procedures align or diverge from these 
standards. 

A. Lecture 

 International & EU Legal Framework 

The Charter of Fundamental Rights of the European Union (Art. 24) and the European 
Convention on Human Rights (Art. 8) guarantee the best interests of the child and respect for 
family life as guiding principles in all actions concerning minors. CJEU jurisprudence has 
clarified that the right to family reunification for unaccompanied minor refugees is a positive 
obligation, not a matter of discretion6, holding that the status of “unaccompanied minor” 
must be assessed at the moment when the asylum application was submitted, and that this 
right to reunification persists even if the child reaches the age of majority during the 
procedure. Member States cannot impose additional conditions such as income, 
accommodation, or health insurance requirements when reunification concerns an 
unaccompanied minor refugee. CJEU also clarified that the child’s age must be assessed on 
the date of the asylum application, not when the family reunification request is filed, ensuring 
that children do not lose protection simply by reaching adulthood during the process7. 

Under the new Pact on Migration and Asylum, the Asylum and Migration Management 
Regulation introduces a structured solidarity mechanism between EU Member States. 
According to Articles 56-66 AMMR, Member States experiencing disproportionate migratory 
pressure may request support from others, which can take the form of relocation of asylum 
seekers or beneficiaries of international protection, financial contributions, or alternative 
measures such as capacity-building. Relocation is defined as the transfer of an applicant or 
beneficiary from one Member State to another, with a minimum EU-wide annual target of 
30,000 persons (Art. 12(2)(a)). This framework means that families and children may be 
moved from frontline countries - such as Greece, Italy or Poland - to other Member States 
offering greater reception capacity. Although the Regulation’s focus is administrative and 
procedural, these relocations directly affect individuals and raise important questions 
regarding family unity, child protection, and the best interests of the child, which are 
recognised in Article 23(1) of the Regulation as guiding principles for all procedures involving 
minors. 

The Pact’s solidarity and relocation provisions are complemented by references to 
vulnerability and family unity. Article 60(4) AMMR stipulates that vulnerable persons 
(unaccompanied minors included) must receive priority consideration for relocation. 
Moreover, recital 70 of the preamble stipulates that when implementing solidarity measures, 
Member States must ensure respect for the principle of family unity. These provisions echo 
broader obligations under Article 24 of the Charter of Fundamental Rights of the European 
Union, which guarantees that in all actions concerning children their best interests must be a 

 
6A and S v Staatssecretaris van Veiligheid en Justitie, C-550/16 
7Ibidem 
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primary consideration and that every child has the right to maintain personal relations and 
direct contact with both parents. Similarly, Article 9 of the Convention on the Rights of the 
Child (CRC) prohibits separation of a child from their parents unless it is necessary for the 
child’s best interests, while Article 10 CRC requires that applications for family reunification 
be dealt with positively, humanely, and expeditiously.  

 
National Law & Practice 

Trainers should analyze how the above standards are reflected in their national laws and 
procedures, using the key points below as a guide: 

● Legal Basis and National Policy Framework - the national legal foundations that 
govern family tracing and reunification processes for unaccompanied minors. 

● Institutional Roles and Competent Authorities - the roles and responsibilities of key 
actors involved in the process of tracing, reunification, relocation and resettlement  

● Role of the Guardians - Trainers should assess and present: 
o The guardian’s legal and practical involvement in family tracing  
o Whether and how guardians can advocate for the child’s best interests in 

resettlement/relocation and reunification procedures. 
o The support or training guardians receive in fulfilling this role. 

 
B. Interactive Learning Activities  

Case study 5: Amal 

Amal, a 15-year-old girl, recently arrived in a host country after a long and difficult journey. 
She was identified as an unaccompanied minor and placed under the care of a guardian. Amal 
speaks little of the local language and remains withdrawn. During a conversation, she 
mentions that her mother and two younger brothers might be in another country, though she 
does not know where. Later, the guardian receives an offer from an organisation to begin 
family tracing, but Amal hesitates - a relative who arranged her journey warned her not to 
contact her mother “until things calm down.” 

The guardian must decide whether to start tracing to help reunite Amal with her family 
or delay it to avoid possible risks if the family’s situation is unsafe or linked to exploitation. 

● How should the guardian decide whether to start family tracing in Amal’s case? 
● What steps should be taken to check if contacting the family could put Amal at risk? 
● How can the guardian make sure Amal’s opinion is heard?  
● What information can be safely shared with tracing organisations? 
● Which authorities or professionals should be involved in family tracing? 

 

References 

­ Committee on the Rights of the Child, General Comment No 12: The Right of the Child to be 
Heard (1 July 2009) UN Doc CRC/C/GC/12. 
­ Committee on the Rights of the Child, General Comment No. 6 (2005): Treatment of 
Unaccompanied and Separated Children Outside Their Country of Origin, CRC/GC/2005/6. 



 

18 
101140692 – GUARD-UP | WP3 | Deliverable D3.2 | Training Material 
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Regarding the Human Rights of Children in the Context of International Migration, 
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­ UNHCR Executive Committee, Conclusion No 107 (LVIII) – 2007 on Children at Risk (2007). 
­ UNHCR, Guidelines on International Protection No 8: Child Asylum Claims under Articles 
1(A)2 and 1(F) of the 1951 Convention and/or 1967 Protocol relating to the Status of Refugees 
(HCR/GIP/09/08, 22 December 2009). 
­ UNHCR, Guidelines on Policies and Procedures in dealing with Unaccompanied Children 
Seeking Asylum, 1997). 

Additional resources 

­ European Union Agency for Asylum (EUAA), Practical Guide on the Best Interests of the 
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Module 2. Child Protection & Safeguarding (2,5 hours) 

Executive Summary  

Module 2 provides a practical introduction to safeguarding unaccompanied children within 
guardianship systems. It supports guardians in understanding children’s rights and identifying 
protection needs through practical tools and analytical frameworks. 

The module introduces the ecological model as a way to interpret and recognise different 
forms of vulnerability affecting unaccompanied minors. It further explains the role of Best 
Interests Assessments (BIA) and Best Interests Determinations (BID), clarifying when they are 
required and how they guide protective and child-centred decision-making. 

In addition, the module explores safeguarding procedures and provides guidance on the use 
of referral pathways, cooperation with relevant authorities, and the documentation of 
safeguarding concerns. Particular attention is given to the guardian’s advocacy role, 
highlighting how guardians can represent the child’s views, address communication barriers, 
and support meaningful participation in decisions affecting their lives. 

By the end of the module, participants will have a clearer understanding of safeguarding 
responsibilities within guardianship and will be better equipped to identify risks, coordinate 
protective responses, and promote the best interests and participation of unaccompanied 
children. 

Trainer Instructions  

Trainers are encouraged to adapt activities, examples, and pacing to the experience level of 
the group, while maintaining a clear focus on the core safeguarding principles that underpin 
guardianship. Short reflections, case studies, and optional exercises may be used selectively to 
strengthen participants’ understanding of children’s rights, vulnerability, risk, resilience, and 
best interests procedures. 

Throughout the session, trainers should foster an open, child-centred, and reflective learning 
environment that links theoretical concepts to practical experience. Encouraging active 
participation and discussion will support participants in applying safeguarding principles 
confidently and consistently in their professional practice. 

Trainers are also encouraged to open discussion on safeguarding procedures for children who 
may fall outside the asylum procedure, highlighting the importance of protection measures in 
different contexts. 

Module Content 

Chapter 1: Understanding Children’s Needs and Rights 
Chapter 2: Risk, Resilience and Vulnerability  
Chapter 3. Best Interests of the Child  
Chapter 4: Procedural Safeguards  
Chapter 5: Empowering Guardians for Advocacy  
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Chapter 1: Understanding Children’s Needs and Rights (20’)   

A. Lecture 

Children’s needs can be understood across four interconnected clusters, that need to be 
addressed holistically, as each influence and reinforces the other.  

1) Basic needs ensure health and survival. 

2) Developmental needs support physical, emotional, cognitive, social, and other 
dimensions of growth, some of which are typically met within a family environment. 

3) Participatory needs relate to the child’s ability to take part in social and political life 
and to contribute to decisions that affect them. 

4) Protection needs concern the child’s safety, well-being, and safeguarding from 
violence, exploitation, and neglect. 

Each cluster corresponds directly to the rights established in the UN Convention on the 
Rights of the Child (UNCRC): 

1. Rights ensuring life, survival, and health. 

2. Rights promoting full development. 

3. Rights enabling participation in family and community life and ensuring the child is 
heard in all matters affecting them. 

4. Rights guaranteeing protection from violence, exploitation, and neglect. 

These principles affirm that children’s needs are not optional considerations, but legal 
entitlements grounded in international and European standards. Meeting these needs is 
therefore a professional duty and a fundamental expression of child rights. 

B. Interactive Learning Activities  

Group discussion 

To connect theory with experience, participants are invited to reflect on how, in their respective 
roles, they contribute to guaranteeing children’s rights. The trainer divides participants into 
four small groups, each focusing on one cluster of rights. Each group discusses the guiding 
question: “In your role, how do you help to guarantee these rights for an unaccompanied 
child?” Groups list practical examples drawn from their daily work and present key points in 
plenary. The trainer highlights recurring themes, identifies gaps, and emphasises that all rights 
are interconnected.  
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Chapter 2: Risk, Resilience and Vulnerability (20 minutes)  

A. Lecture  

Typical stereotypes regarding the vulnerability of unaccompanied children  

Children, especially unaccompanied children, are often labelled as vulnerable and in need of 
special protection. However, vulnerability is frequently understood in a disempowering way, 
suggesting weakness, helplessness, or passivity. Such assumptions can lead professionals to 
overlook children who appear strong, independent, or assertive. When these children’s 
confidence is mistaken for invulnerability, their experiences of violence, trauma, or 
exploitation may be ignored or underestimated. These stereotypes can prevent practitioners 
from truly listening to the child’s story and understanding their needs.  

Mitigating vulnerability through resilience  

Resilience refers to a person’s ability to:  

● Cope with stress and risk factors  
● Manage disruptive change  
● Overcome barriers to meeting needs or pursuing goals  
● Maintain positive characteristics and relationships  
● Continue developing and building their life project  

For unaccompanied children, migration brings shifting patterns of risk and resilience. Efforts 
to protect them should therefore aim both to reduce risks and to strengthen resilience. 

An ecological understanding of vulnerability  

Risk and resilience do not exist in isolation. They interact across different layers of a child’s 
environment. This perspective is captured in the ecological model.  Strengthening the 
protective environment means recognising how these factors at different levels reinforce or 
mitigate each other and ensuring that interventions target not only the individual child but 
also their wider ecosystem of support.  

Guardians play a central role in linking the child, service providers, and the wider community. 
By identifying and recognising both risks and protective factors, guardians can 
help mobilise the right support to mitigate risks and strengthen resilience.  

  

  

Figure 1: Ecological Model Risk and resilience influence the child’s vulnerability and 
interact at different levels  
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 (European Union Agency for Fundamental Rights, 2022, Guardianship for unaccompanied 
children - A manual for trainers of guardians)  

  B. Interactive Learning Activities  

Case Study 1: Mina 

Mina is a 14-year-old girl from Ethiopia who arrived six weeks ago accompanied by a woman 
claiming to be her aunt. During registration, the woman gave inconsistent information about 
their relationship and later disappeared from the reception centre. Since then, Mina has been 
placed in a girls’ group facility. Mina speaks very limited English and mainly 
communicates through gestures and a few Amharic phrases. Staff describe her as polite but 
withdrawn, she avoids eye contact and startles easily when approached or touched. She 
often keeps to herself. Mina has a mobile phone that receives frequent calls from an unknown 
number. Recently, she quietly told a roommate that “someone wants her passport back.” Her 
guardian has tried to meet her privately, but Mina becomes visibly anxious in formal settings, 
making communication challenging. The asylum interview is scheduled in five days, and 
professionals involved want to better understand Mina’s situation through the lens of risk, 
resilience, and vulnerability, avoiding stereotypes and recognising the multiple ecological 
layers influencing her wellbeing.  

1. Reflect on the perception of vulnerability in this case  

● What common assumptions about “vulnerability” might professionals project onto 
Mina (e.g., seeing her only as passive, helpless, or incapable)?  

● Could any of her behaviours (withdrawal, fear, politeness, silence) be misinterpreted 
either as extreme vulnerability or, alternatively, overlooked because she appears 
compliant?  

● How can stereotypes prevent practitioners from understanding her real risks and 
strengths?  

Professionals might assume that Mina is completely helpless, passive, or unable to make 
decisions because she is quiet, withdrawn, and young. They may also interpret her fear and 
avoidance as a sign that she has no agency or capacity, rather than as a trauma response or a 
protective coping strategy. Conversely, her politeness and compliance might be misread as 
“managing well” or not needing support, which can hide significant distress. Stereotypes like 
these can prevent practitioners from understanding the true complexity of her situation, 
overlooking risks such as coercion, trauma, or potential exploitation, while also failing to see 
her strengths, such as her attempts to communicate, her ability to form a bond with a peer, or 
her awareness of danger shown by disclosing that someone is asking for her passport.  

2. Based on the chapter and the ecological model, map the risks that may contribute to 
Mina’s vulnerability at:  

● Individual level (e.g., trauma reactions, fear, language barriers)  

https://fra.europa.eu/en/publication/2023/guardianship-unaccompanied-children-trainers-manual#:~:text=This%20manual%20is%20designed%20to%20help%20institutions%2C%20organisations,and%20academic%20training%2C%20on-the-job%20training%20and%20continuing%20training.
https://fra.europa.eu/en/publication/2023/guardianship-unaccompanied-children-trainers-manual#:~:text=This%20manual%20is%20designed%20to%20help%20institutions%2C%20organisations,and%20academic%20training%2C%20on-the-job%20training%20and%20continuing%20training.
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● Trauma symptoms (startling, avoidance), fear, limited language skills, emotional 
withdrawal, and possible past exposure to violence or coercion.  

● Relationships level (e.g., disappearance of accompanying adult, unknown caller, peer 
disclosure)  

Disappearance of the accompanying adult, unknown phone calls, potential pressure from 
someone seeking her passport, limited communication with the guardian, and fear of adults 
or authority figures.  

● Community level (e.g., unfamiliar environment, limited communication options)  

Living in an unfamiliar environment, limited ability to communicate with staff or peers, 
isolation within the group setting, and lack of community connections.  

● Structural level (e.g., time pressure, procedural stress, system gaps)  

Upcoming asylum interview causing procedural stress, lack of linguistic support, systemic gaps 
in early identification of trafficking risk, and insufficient time to build trust with the guardian.  

3. Identify potential strengths or protective elements in Mina’s life at the same ecological 
levels  

Consider: personal coping strategies; supportive peers or staff; safe accommodation; access 
to services; guardian involvement; any signs that Mina tries to express herself despite fear;  

4. Reflect on:  

● How do the risks at different levels reinforce one another?  

● Which protective factors could help buffer or mitigate these risks?  

● What does this mapping show about the interaction between Mina and her 
environment?  

● How does this reinforce the idea that vulnerability is not located “inside” the child 
but emerges from the child–environment system?  

Risks at different levels reinforce one another: trauma and fear limit her ability to 
communicate, which increases isolation in the community setting; the disappearance of the 
accompanying adult interacts with unknown phone calls to heighten vulnerability; structural 
time pressure increases her anxiety and reduces her chance to build trust with her 
guardian. Protective factor, such as a safe living space, access to services, the presence of a 
guardian, and supportive peers, can buffer these risks by providing stability, connection, and 
opportunities for safe expression.  

The mapping shows that Mina’s vulnerability results from the interaction of multiple layers of 
her environment, not solely from her personal characteristics. Her behaviours make sense in 
the context of her experiences and surroundings. This reinforces that vulnerability is not “inside 
the child” but created through the dynamic relationship between Mina and the environment 
around her.    
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5. Using the chapter guidance on the guardian’s role:  

● What practical steps could a guardian take to reduce risk across different ecological 
levels?  

● What actions can help strengthen Mina’s resilience?  
Examples may include building a trusting relationship; ensuring safe accommodation; 
enabling communication support; linking her to services; recognising her strengths; 
supporting her to participate in decisions; creating stable and supportive interactions. 

Reducing Risks  

The guardian can build trust gradually. 

 Ensure Mina’s accommodation remains safe; facilitate consistent interpreter support; 
coordinate with staff to reduce pressure; limit exposure to unknown callers by ensuring a safety 
plan; and work with services to reduce procedural stress.  

 Strengthening Resilience  

The guardian can recognise Mina’s existing coping strategies; support her in expressing herself 
through interpreters or alternative communication methods; connect her to psychosocial 
services; create predictable routines; encourage peer connections; and involve her in decisions 
in small, manageable ways to build confidence and agency.  

Chapter 3. Best Interests of the Child (60 minutes)  

A. Lecture 

The UN Convention on the Rights of the Child (CRC) establishes that the best interests of the 
child must be a primary consideration in all actions concerning children. Key principles include 
non-discrimination, guardianship, special protection and assistance, and the child’s right to be 
heard. 

In practice, safeguarding these rights requires a structured and transparent process to 
identify, assess, and document factors relevant to the individual child. 

The formally established procedure in European practice is the Best Interests Assessment 
(BIA). The BIA is a continuous, structured process initiated and led by the guardian to guide 
decisions affecting the child, including care arrangements, access to services, and procedural 
safeguards. It involves consultation with relevant professionals and active participation of the 
child. 

The Best Interests Determination (BID) may be described in theory as a more formal approach 
used in some contexts for major, long-term decisions (e.g., durable solutions). However, in 
most European systems it is not a separate institutionalised procedure. Guardians do not 
choose between BIA and BID; rather, they conduct and document a thorough BIA within the 
national child protection framework. 
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B. Interactive Learning Activities  

Case Study 2: Ibrahim 

Ibrahim is a 16-year-old boy from Somalia, unaccompanied when he arrived at the EU border 
six weeks ago. He was placed in an Observation and Orientation reception centre and assigned 
a guardian three weeks after arrival. Ibrahim reports that he travelled with a 28-year-old male 
he calls “Mustafa.” Mustafa helped him cross several borders. Ibrahim refuses to clarify 
whether Mustafa is a relative or a smuggler; he says only that Mustafa “looks after” him. 
Ibrahim has given inconsistent accounts about whether his parents are alive; he says he last 
spoke with his mother two years ago but cannot provide contact details. He has visible scars 
on his forearms and reports nightmares and difficulty sleeping. A brief medical check found 
he is underweight but otherwise no urgent medical condition. He is due for a first asylum 
interview in four days. The asylum authority intends to proceed as scheduled. Staff in the 
reception centre report that adult residents have been pressuring Ibrahim to reveal details of 
his journey and that confidentiality at the centre is weak. As a guardian, explain how you 
would initiate and conduct a Best Interests Assessment (BIA) in this case. 

Clarify why a BIA is required; who leads and participates; what information must be collected; 
what immediate safeguards are necessary; how and when the assessment should be 
reviewed.  

Why: A structured BIA is required due to: Indicators of possible trafficking, exploitation, or 
undue influence (unclear relationship with “Mustafa”); signs of psychological distress and 
trauma (nightmares, scars, inconsistent accounts); safety and confidentiality concerns in 
reception; the need to assess procedural safeguards before the asylum interview. These 
elements require a documented assessment of Ibrahim’s best interests led by the guardian. 

Who: Lead: Guardian (initiates, coordinates, and documents the BIA). In cooperation with: 
Social worker; reception centre staff; medical and psychosocial professionals; legal 
representative; child protection services, where necessary; the guardian ensures Ibrahim’s 
views are heard and recorded. 

What: The BIA should assess: Identity and family situation; nature of relationship with 
Mustafa” and possible risks; indicators of trafficking or coercion; physical and mental health 
needs; safety and confidentiality in accommodation; procedural readiness and necessary 
adjustments for the asylum interview; short-term care and protection measures 

When: Immediate protection and procedural concerns addressed within 48–72 hours. Full BIA 
documented once sufficient information is gathered; Regular review, particularly if 
circumstances change or new information emerges; 

How: Private, confidential meetings with the child; qualified interpreter; trauma-informed 
approach; clear explanation of rights and procedures; written documentation of the child’s 
views and professional input 
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Immediate Action Plan: Request postponement or procedural adaptation of the asylum 
interview if required in the child’s best interests (guardian with legal representative); ensure 
guardian presence at all procedures; refer for psychosocial assessment; arrange medical 
follow-up; assess trafficking indicators and refer to specialised services if needed; request 
strengthened confidentiality measures within the reception centre; ensure access to legal 
counsel and qualified interpretation. 

Trainer Notes 

For training purposes, it may be explained that in some systems a BID is associated with long-
term decisions such as durable solutions. However, in current European practice, guardians act 
through the Best Interests Assessment (BIA) framework and do not formally choose between 
BIA and BID. 

Table 1: Procedural Safeguards  

Action  Rationale  Responsible  

Request formal 
postponement of the 
interview  

Trauma indicators; insufficient 
preparation; procedural 
fairness.  

Guardian + legal 
representative  

Provide legal counselling  Child must understand process 
and consequences (EASO, 
FRA).  

Legal advisor  

Ensure guardian presence in 
all procedures  

Mandatory safeguard for 
unaccompanied minors (EU 
law, FRA 2022).  

Guardian  

Table 2: Protection & Well-Being  

Action  Rationale  Responsible  

Urgent psychosocial 
assessment  

Child shows trauma symptoms 
(scars, nightmares, inconsistent 
story).  

Psychologist / social 
services  

Medical follow-up for 
scars, nutrition, sleep 
issues  

Required for holistic BIA/BID.  Health services  

Move Ibrahim to a safer 
unit / improve 
confidentiality  

Adults are pressuring him; high 
risk of influence.  

Reception management + 
guardian  
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Risk assessment 
regarding “Mustafa”  

Possible trafficking/exploitation.  Child protection authority 
+ anti-trafficking unit  

   

Table 3: Interpretation & Communication  

Action  Rationale  Responsible  

Assign a qualified, 
independent interpreter  

Consistency and accuracy of 
communication (EASO). 

Asylum authority  

Provide simplified, child-
friendly information  

Ensure participation and 
understanding (UNHCR, FRA).  

Guardian + legal 
advisor  

 List the evidence/documentation that must be collected and recorded in the child’s file 
to demonstrate how the child’s best interests were taken as a primary consideration: 
guardian’s detailed notes and observations; medical report (nutrition, scars, mental health 
indicators); psychosocial assessment; notes about confidentiality risks in the reception centre; 
record of concerns about Mustafa + risk assessment; child’s account of his views and wishes 
(age-appropriate format); notes of meetings with social services and asylum authority; 
decision to postpone interview + justification; documentation of legal advice provided; 
interpreter details (qualification, neutrality); any incident reported in the reception centre ; BID 
file: summary, analysis, recommendation, final decision.  

 Identify referral/coordination needs with national child protection services and any specialist 
agencies and propose how to close protection gaps.  

Referral : National child protection services – to trigger BID and ensure case management; 
psychosocial/mental health services – trauma symptoms ; medical services – health follow-up 
;anti-trafficking unit / specialised NGO – unexplained controlling relationship; signs of 
vulnerability; legal aid organisation – procedural guarantees; safe accommodation services – 
if the current facility cannot protect confidentiality.  

Closing protection gaps: Set up a temporary inter-agency coordination group for Ibrahim’s 
case, bringing together the guardian, asylum authority, reception staff and child protection 
services. Strengthen the guardian’s oversight and decision-making role in line with the FRA 
Guardianship Manual. Ensure all safeguarding concerns and actions are clearly documented. 
Finally, establish real-time communication between the asylum officer and guardian before 
any procedural step to keep the child’s best interests at the centre.  

Present: your decision, key reasons, the action plan, and required documentation.  
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Chapter 4: Procedural Safeguards (30 min) 

A. Lecture  

Safeguards must guarantee that children are fully informed and able 
to participate meaningfully in the asylum process in a child-friendly, gender-sensitive, and 
age-appropriate manner. Information should be delivered in a language the child understands, 
with opportunities to ask questions and make informed decisions throughout each stage. 
Children should receive appropriate guidance, interpretation, and support according to their 
age, maturity, and specific needs, ensuring no child is left without representation or access to 
protection mechanisms.  

        Procedural Safeguards in International and EU law are: 

- Prompt appointment of a guardian or representative: each unaccompanied minor must 
be appointed a representative or guardian as soon as possible after arrival to 
ensure assistance and representation in all procedures, within 3 days (Art. 24(1) Reception 
Conditions Directive 2013/33/EU; Art. 25 Asylum Procedures Directive 2013/32/EU; Art. 
18(2)(c) CRC) – and RCD 2024 and APR 2024.   

- Right to be heard and to participate : Children have the right to express their views freely 
in all matters affecting them, and those views must be given due weight in accordance with 
their age and maturity (Art. 12 CRC; Art. 24(1) EU Charter of Fundamental Rights; Art. 15 
Asylum Procedures Directive).  

- Assessment and determination of the child’s best interests: All decisions concerning 
unaccompanied minors must be guided by and justified with reference to the best interests 
of the child (Art. 3 CRC, See more below in part b)  

- Prohibition of detention except as a last resort: Unaccompanied minors shall be detained 
only in exceptional circumstances, for the shortest possible period, and never in prison-like 
conditions (Art. 37(b) CRC; Art. 17 Return Directive 2008/115/EC). Within the Pact minors in 
detention will have access to education.  

- Access to legal assistance and representation: Unaccompanied minors must have access 
to free legal assistance and representation in asylum and return procedures; Art. 47 EU 
Charter; Art. 18(2)(b) CRC).  

- Right to an effective remedy: All applicants, including unaccompanied minors, have the 
right to an effective remedy before a court or tribunal against asylum and return decisions, 
ensuring access to judicial review and legal assistance (Art. 46 Asylum Procedures Directive 
2013/32/EU; Art. 13 Return Directive 2008/115/EC; Art. 47 EU Charter; Art. 13 ECHR).  

- Appropriate accommodation and care arrangements: Unaccompanied minors must be 
placed with adult relatives, foster families, or in specialised facilities suited to their age and 
needs; placement with unrelated adults is prohibited (Art. 24(3) Reception Conditions 
Directive; Art. 20 CRC).  
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- Specialised interviews and procedural guarantees: Interviews should be conducted by 
officials trained to work with children, in conditions ensuring trust and safety (Art. 25(3)(a) 
Asylum Procedures Directive; Art. 22 CRC).  

- Family tracing and reunification: Member States must start tracing the family of an 
unaccompanied minor as soon as possible, when it is in the child’s best interests (Art. 19(3) 
Reception Conditions Directive; Art. 22(2) CRC; Art. 10 Family Reunification Directive 
2003/86/EC). Within the new Pact children have the right to request and obtain the template 
to facilitate the family reunification process.  

- Protection from refoulement: No unaccompanied minor may be expelled or returned to a 
territory where their life or freedom would be at risk (Art. 33 Refugee Convention 1951; Art. 
19(2) EU Charter; Art. 3 ECHR).  

Three Key safeguarding principles underpin the entire asylum process. Firstly, the principle 
of do no harm requires attention to the child’s family, culture, and social context to prevent 
any unintended negative impact. Secondly, confidentiality safeguards the child’s private 
information, ensuring that sensitive details are shared only on a need-to-know basis, while 
protecting the child from potential harm or distress. Thirdly, accountability ensures that 
individuals and institutions responsible for child protection are held responsible for their 
actions, while also empowering children to participate in decisions affecting their own 
protection. Effective safeguarding also requires strong coordination with national child 
protection systems and referral mechanisms. It’s important to note that EU+ States may 
follow different sequences of steps. The table below outlines a method rather than a fixed 
order. It explains how to verify that the necessary guarantees and safeguards to protect the 
child’s best interests are in place, and what actions responsible officials should take to ensure 
them. The checklist should be applied from the early stages of the asylum process.  
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Table: EASO Practical Guidelines on the best interest of the Child, 2019 

B. Interactive Learning Activities 

Case Study 3: Sara  

Sara is a 15-year-old unaccompanied girl from Eritrea. She arrived in the EU after a long and 
difficult journey. During her registration interview, she appeared withdrawn and gave very 
short answers. She said she was afraid to talk about her journey and refused to name the man 
who travelled with her, stating only that he “helped” her cross borders. A guardian was 
appointed two weeks after her arrival. The guardian was not present at the initial registration 
interview but has now been informed about Sara’s reluctance to share details. Her substantive 
asylum interview is scheduled in three days. The guardian is concerned that Sara may show 
indicators of trafficking and may not yet be psychologically ready to participate effectively in 
the interview. The guardian is considering formally requesting procedural adjustments or 
postponement to ensure appropriate safeguards and psychological support. Meanwhile, a 
child protection officer in the reception centre has raised concerns that Sara’s privacy may be 
compromised, as other residents, including adult men, have been asking her questions about 
her journey. 

The objective of this exercise is to enable participants to apply safeguarding principles and 
procedural guarantees in a realistic scenario involving an unaccompanied asylum-seeking 
child. Participants will reflect specifically on the guardian’s mandate, limits of authority, and 
coordination role within existing procedures. 

1. Safeguarding principles: 

Which key safeguarding principles are at stake in this case? Do no harm; confidentiality; best 
interests of the child; child participation; protection from exploitation and trafficking 

How might these principles create practical tensions in this situation? The child’s 
psychological readiness and safety concerns may require additional preparation before the 
interview. At the same time, asylum procedures operate within regulated timelines. The 
guardian must advocate for safeguards without exceeding their mandate or obstructing lawful 
procedures. 

2. Procedural guarantees: 

What procedural safeguards should the guardian verify before the substantive interview 
takes place? Assessment of Sara’s psychological readiness ; access to qualified interpretation; 
possibility of a same-gender interviewer/interpreter if requested; child-friendly and trauma-
informed interview conditions; legal representation ; guardian presence 

What concrete steps can the guardian take if concerned about Sara’s readiness? Submit a 
reasoned written request for postponement or procedural adaptations; provide documented 
safeguarding concerns ; request a psychosocial assessment ; ensure Sara receives age-
appropriate information about the procedure ; the final decision on scheduling remains with 
the asylum authority, but the guardian has a duty to formally advocate for safeguards. 
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3. Roles and responsibilities: 

What is within the guardian’s mandate in this situation? Ensure Sara’s views are heard and 
documented; assess and document best interests concerns; monitor living conditions; activate 
referrals (psychological support, anti-trafficking services); formally communicate concerns to 
the asylum authority. 

What is outside the guardian’s mandate? Directly deciding whether the interview proceeds; 
overruling procedural timelines; conducting trafficking investigations independently. 

How should communication take place? Through formal written communication, inter-agency 
coordination meetings where available, and clear documentation of safeguarding concerns 
within the child protection framework. 

4. Referral and coordination 

Which referral mechanisms can the guardian activate? National child protection services; 
specialised anti-trafficking services; psychosocial support services; legal aid services. 

How can the guardian reduce protection gaps? 

By ensuring information relevant to safeguarding is shared with appropriate authorities within 
confidentiality limits, documenting concerns, and following up on referrals. 

5. Ethical considerations: 

How can confidentiality be strengthened in Sara’s case? Requesting safer accommodation 
arrangements if necessary; limiting information sharing to professionals directly involved; 
reminding reception staff of confidentiality obligations. 

How can participation be encouraged while respecting emotional readiness? Providing 
repeated, age-appropriate explanations; allowing gradual disclosure; offering supportive 
environments and trusted professionals during discussions 

Trainer’s Notes 

The trainer facilitates the discussion and records key reflections from participants. Emphasis 
should be placed on the guardian’s proactive but limited mandate; realistic procedural 
constraints; practical advocacy strategies; the importance of documentation and inter-agency 
coordination. 

The trainer concludes by summarising how safeguarding, procedural guarantees, and best 
interests can be upheld within existing legal and institutional frameworks. 

Exercise: Reflection on Procedural Safeguards in National Law 

Trainers should analyse how the above standards are reflected in their national laws and 
procedures, using the questions/key points below as a guide:  

1. What provisions in national law establish the obligation to consider the best interests 
of the child?  
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2. Which authorities or bodies are legally responsible for determining the child’s best 
interests in guardianship, asylum, or migration cases?  

3. Does national legislation define criteria or factors to be taken into account when 
assessing the best interests of the child?  

4. Are there formal procedures or regulations governing BIA? 

5. What procedural safeguards exist to verify that the best interests’ principle has been 
applied and justified in decision-making? 

6. Are there national standards or guidelines specifying inter-agency cooperation in 
best interests determinations (e.g. between courts, guardianship authorities, and 
migration services)? 

7. How is the child’s right to be heard integrated into national procedures related to 
best interests’ decisions?  

Case Study 4: Mariam  

Mariam is a 14-year-old girl who arrived in the host country without her parents. She has been 
placed in a residential care facility and assigned a guardian. Mariam is quiet and withdrawn, 
but she has begun to build trust with her guardian, who visits regularly and helps her navigate 
daily life. During one of their meetings, Mariam confides that she has an older brother living in 
another country. He works irregularly and has offered to take care of her. Mariam wants to 
join him as soon as possible, saying that “family is better than the centre.” The guardian is 
aware that Mariam’s brother is only 19, does not have stable housing, and has no formal 
guardianship or residence status. A social worker also expresses concern that moving to 
another country could expose Mariam to risk, as her brother may be unable to provide 
adequate care, education, or stability. At the same time, Mariam insists that she feels lonely 
in the facility and unhappy being separated from her only remaining family 
member. Depending on the national context, the guardian may be asked by the authorities to 
provide an opinion on whether Mariam’s transfer should be supported, to decide whether to 
submit a motion for family reunification, or otherwise to play a key role in determining whether 
Mariam joins her brother or remains in care.   

● How can the guardian meaningfully respect Mariam’s wish to be with her brother 
while still ensuring her safety and long-term well-being?  

● What methods can be used to make sure Mariam’s views are heard, understood, and 
recorded without placing the full responsibility for the outcome on her?  

● What steps should the guardian take to conduct a thorough BIA in this case?  

● Which professionals or authorities should be consulted (e.g. social workers, 
psychologists, child protection services, tracing organisations)?  

● What factors should be weighed in the assessment - such as emotional bonds, safety, 
education, and stability - and how should they be documented?  



 

35 
101140692 – GUARD-UP | WP3 | Deliverable D3.2 | Training Material 

● What institutional tools or support systems could help guardians apply the best-
interests principle more effectively and consistently in such cases?  

Exercise: Group Discussion 

Trainers should wrap up this section by a group discussion, underlining that certain situations 
require heightened attention and tailored approaches. Emphasise that guardians must adapt 
their actions to each child’s individual circumstances, ensuring that vulnerability does not lead 
to reduced access to rights or protection.  

● Underage Mothers: What are the guardian’s legal obligations toward a minor who is 
also a parent? How should guardians balance the duty to protect the girl’s rights as a 
child with respect for her parental authority? What legal mechanisms govern 
coordination between the guardian, family court, and social welfare authorities in such 
cases?  

● Children with Disabilities: What is the legal basis for assessing and meeting the special 
needs of a child with disabilities under guardianship? What obligations do authorities 
and guardians have to ensure reasonable accommodation in asylum, migration, and 
education procedures? How does the law guarantee accessible communication and 
informed participation for the child?  

● Hospitalised Children: What is the guardian’s legal status and 
authority regarding medical consent for a hospitalised child? How should guardians 
ensure compliance with legal duties to inform healthcare providers about the child’s 
migration or protection status? What legal safeguards exist to secure the child’s right 
to psychological and linguistic support during hospitalisation?  

● Children outside of the Asylum Procedure: How to ensure their safeguarding?  

Chapter 5: Empowering Guardians for Advocacy (20 minutes)  

A. Lecture 

Listening to and capturing the voice of the child is central to effective safeguarding practice.  It 
includes both verbal and nonverbal communication and goes beyond simply seeking their 
views to actively including them in decision-making processes.  

Independence, impartiality, and practical strategies  

- Take time to understand the meaning behind their behavior, ask questions, and avoid 
assuming that verbal disclosure is the only indicator for action. Some children may not 
speak unless asked directly, while others may be pre- or non-verbal, or may share only 
partially due to uncertainty about potential consequences.  

- Listening and observing carefully, with a non-judgmental approach, is crucial, especially if 
a child retracts information or refuses to speak. Reasons for reluctance may include 
misunderstanding the guardian’s role, external influence, or fear for themselves or their 
family.  
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- Children have a right to be heard in matters affecting them and value opportunities to 
participate. They may feel frustrated or disappointed when ignored or unable to influence 
outcomes. To address this, consider how to reduce power imbalances in adult-managed 
safeguarding systems.  

- Empowerment can include providing accessible information, giving children some control 
over meetings, and encouraging a culture of participation. Treating children as experts in 
their own lives shows respect and recognizes the unique knowledge they hold. 

- It is important to be aware of personal biases, related to class, ethnicity, gender, disability, 
and other factors that may influence how children’s behavior and expressions are 
interpreted. Pay particular attention to under-represented voices, including children with 
disabilities, complex mental health needs, those far from home, LGBTQ+ children, asylum-
seeking children, and ethnic minority children.  

- Adapt your communication methods to each child’s age, development, language, and any 
specific needs, consulting specialists or other agencies when necessary.  

- Finally, building trust is essential for understanding and acting on what a child 
communicates. The quality of the relationship largely determines how meaningfully their 
voice is heard and included in decisions. Time, patience, and creativity may be needed 
to establish trust.  

Case Study 5: Luis 

Luis is a 16-year-old boy from Honduras who arrived unaccompanied eight months ago. He 
currently lives in semi-independent accommodation managed by an NGO. Reports claim that 
Luis is attending school and speaks good Spanish and some of the host country’s language. 
Recently, Luis received notice that his asylum claim was rejected. A return order has been 
issued, but an appeal is pending. Meanwhile, his teacher nominated him for an 
apprenticeship programme, which requires legal residency for enrolment. Luis says he feels 
“caught between two worlds.” He worries that accepting the apprenticeship might “anger the 
authorities,” but also fears returning home, where gang violence is severe. He has started 
skipping classes and recently got into an argument with another student. The guardian is 
concerned about his deteriorating mental health and conflicting messages from different 
institutions: child protection services advise continuity in education, while immigration 
services insist on preparing for return.  

Identify risks and resilience factors: What risks does Luis currently face (emotional, social, 
legal)? Uncertainty about legal status, risk of return, social isolation, emotional distress, 
limited access to education and services; what supports or relationships could strengthen his 
resilience?  

Guardian support, peer networks, access to education, mentoring, and trusted adults in social 
and legal services.  

Map needs to rights: Which needs and corresponding rights are threatened by his legal 
status?  
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Protection, stability, and access to education and healthcare; UNCRC Articles 3 (best interests), 
6 (right to life and development), 12 (child participation), 28–29 (education), and 22 
(refugee/alien protection).  

How can participation rights be maintained in decision-making about his future?  

Ensure regular consultations with Luis, use age-appropriate explanations, include him in 
discussions on care, schooling, and legal options, and document his views.  

Apply safeguarding procedures: What agencies must be involved in coordination 
and referral?  

Child protection services, legal aid, education authorities, social services, guardianship agency, 
and any specialist refugee or psychosocial support organisations.  

Propose advocacy strategies: How can the guardian advocate across systems (immigration, 
education, social welfare)?  

Act as the child’s representative in all proceedings, coordinate between agencies, ensure child-
centered decision-making, and safeguard access to services and rights.  

What communication strategies can ensure Luis’s voice and preferences influence outcomes?  

Use interpreters if needed, trauma-informed communication, visual or written tools for 
expression, and formal documentation of his views for all relevant agencies.  
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Module 3. Inter-agency Collaboration and Multidisciplinary Approaches (2,5 h) 
Executive summary 

This module strengthens participants’ understanding and skills in integer-agency and 
multidisciplinary collaboration to protect and support unaccompanied children in Europe. It 
clarifies the roles of key actors and the guiding principles for effective cooperation and referral 
pathways to essential services. A child-centred, rights-based approach is emphasised 
throughout, ensuring the child’s voice and best interests guide all decisions. Core EU and FRA 
standards are integrated, alongside trauma-informed practices recognising the psychological 
impact of displacement. By the end, learners will be able to coordinate roles, manage inter-
agency processes, and address conflicts constructively, keeping the child’s rights, dignity and 
participation remain central in practice. 

Trainer Instructions  

Trainers should combine conceptual learning with practical application through discussion, 
exercises, and case-based work. Begin with key frameworks, then facilitate interactive 
reflection based on participants’ experiences. Stress that inter-agency cooperation is 
indispensable: no single actor can meet all needs of unaccompanied minors. Promote self-
reflection, empathy, and active listening to strengthen cross-disciplinary collaboration. 
Emphasise confidentiality, trust and clear protocols for ethical information-sharing. Use case 
studies and role-play to reinforce applied learning; always include structured debriefs to 
identify strengths and areas for improvement. Keep the child’s rights, voice, and welfare as the 
guiding focus. Allocate 30-40 minutes per chapter (flexible by group dynamics). Total module 
delivery is estimated at 2.5 hours. 
Trainer Attitude: Facilitative, impartial, collaborative; grounded in the child’s rights and best 
interest, and emphasising practical ethical decision-making. 

Module Content 
Chapter 1. Roles and Responsibilities of Key Actors 

Chapter 2. Principles of Effective Collaboration 

Chapter 3. Referral Pathways and Coordination Mechanisms 

Chapter 4. Challenges and Conflict Resolution 

 

Chapter 1. Roles and Responsibilities of Key Actors (40 min) 

A. Lecture 

Protecting unaccompanied children needs coordinated action. While roles vary by country, 
most systems involve: guardians, social workers, child protection/migration authorities, 
legal professionals, law enforcement (police), healthcare and mental health providers, 
educators (teachers and school administrators), NGO workers, and interpreters/ cultural 
mediators. Each actor has distinct responsibilities, but must collaborate within a shared child-
centred framework guided by the child’s best interests. 
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Guardian (Legal Representative): Appointed by state/prosecutor/court; protects best 
interests across legal, health, education and welfare. Acts in loco parentis, ensures the child’s 
voice is heard, coordinates the care plan, and works with other professionals to meet the 
child’s needs.  

Social Worker/ case worker/Child Protection Officer: Manages placement and access 
to services (e.g. housing, health, and education), supports the child’s development, and 
cooperates with the guardian. Clear role distinction prevents overlap (e.g. social worker 
arranges foster care; guardian ensures alignment with the child’s preferences and best 
interests). 

Child Protection Authority/ Guardianship Authority: Supervises the guardianship 
system and child protection standards; may appoint/supervise guardians and convene inter-
agency case meetings; reforms in some EU states aim to safeguard guardians’ independence 
(e.g., prohibiting reception-centre staff from serving as guardians).   

Legal Professionals: Provide legal representation and protect legal rights, working 
closely with the guardian who authorises them; coordination ensures consistent advocacy and 
holistic wellbeing of the child (guardian prepares/supports the child; lawyer handles legal 
procedures and court). 

Police/ Law Enforcement: Engage during identification, (sometimes) age assessment, 
and trafficking/abuse/criminal cases. Interviews should be referred immediately to child 
welfare and ideally include child protection presence. Sensitive engagement is required to 
avoid re-traumatisation; close coordination with guardians/social workers is essential for 
protection and safe placement. 

Healthcare and Mental Health Provider: Assess and treat health needs, including 
trauma-related mental health. Coordination with guardians/social workers supports informed 
consent, continuity of care, and culturally appropriate support. Guardians may share relevant 
background with the child’s consent. FRA notes that where medical assessments occur (e.g., 
age determination), approval of the child or their legal representative should be obtained; 
consent rules differ across Member States.8 

Educators (Teachers and School Officials): Support integration, language learning, and 
social development; adapt enrollment procedures; collaborate with guardians and social 
workers for emotional/academic issues; should be trauma-informed and responsive to 
attendance/behavioural concerns. 

NGOs and Community Organizations: Often operate shelters and provide 
psychosocial support, language training, and recreational activities, filling critical service gaps. 
Coordination with state actors reduces overlap and improves consistency; referral systems 
and information-sharing agreements support effective cooperation. 

Interpreters and Cultural Mediators: Ensure accurate, confidential communication 
and support cultural understanding across therapy, legal processes, and school settings. 
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Interpreter shortages hinder collaboration; sustainable language-access infrastructure is 
needed. 

Overlap and Clarity of Roles 

Role overlap can confuse responsibilities (e.g., volunteer guardians focused on advocacy, and 
social workers in dual roles). Teams should map roles, set clear communication lines, and use 
stakeholder charts to streamline cooperation. Across roles, a child-centred approach is 
required: decision should promote the child’s rights, participation, and wellbeing. 

Trainer Notes / Instructions 

Start by asking participants to identify professionals involved with unaccompanied children 
and list roles/responsibilities; use a stakeholder map. Apply a fictional scenario to explore 
intersections, overlaps, and potential conflicts. Reinforce that no single agency can meet all 
needs; the child’s best interest remains the core of all action. 

B. Interactive Learning Activities  

Case Study 1: Omar 

Omar, 15, from Syria, has refugee status and lives in a shelter. He experiences nightmares 
(possible PTSD) and irregular school attendance. Key actors include: Social worker overseeing 
placement; school personnel addressing absenteeism/academic difficulties; community 
health clinic noticing trauma signs; NGO providing counselling/tutoring; guardian advocating 
for holistic care 

Group Task: Discuss roles and responsibilities: Who initiates referral for mental health 
assessment? How can school and NGO collaborate academically and emotionally? What is the 
guardian’s role in communication and culturally sensitive support? 

Consider language barriers, trauma-informed practices and involving Omar in decision-
making. 

Discussion: Confidentiality and coordination are essential. Schools do not need detailed 
trauma history but can receive guidance on inclusive classroom approaches. Engage Omar by 
explaining steps clearly and seeking consent where possible; involve interpreter/cultural 
mediator as needed. 

Suggested Solution (for Trainers): Guardian convenes a case meeting (social worker, school 
counselor, NGO psychologist) and agrees a care plan: NGO provides therapeutic support ; 
school offers  buddy system and flexible timetable; group home staff introduce calming 
bedtime routines; psychologist shares general feedback with team (with Omar’s consent); 
follow-up meeting reviews progress; communication remains ethical and child-centred; 
cultural/linguistic needs are addressed via interpretation/mediation;  
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Chapter 2. Principles of Effective Collaboration (30 min) 

A. Lecture 

Child protection requires an integrated, multi-agency framework with the child’s best 
interests at the centre. Integrated child protection systems ensure sectors (social welfare, 
health, education, justice, civil society, etc.) work together to prevent harm and respond 
effectively. The United Nations Convention on the Rights of the Child (CRC) and EU law require 
protection from violence (e.g. CRC Articles 3 and 19; EU Charter Article 24), making 
collaboration not only good practice but often a legal obligation. Because responsibilities are 
distributed across agencies, clear referral routes and regular information-sharing are 
essential.  

Without collaboration, responses fragment and risks can be missed: agencies see different 
parts of a child’s situation across different contact points. Regular multi-agency meetings and 
coordinated models (e.g. safeguarding hubs/child advocacy centres) build a shared 
understanding of needs and risks. Effective cooperation relies on rights-based standards (CRC, 
EU Child Agenda, national law) plus agreed policies/procedures enabling referrals, information 
exchange, and joint intervention. Accountability, leadership, and formal mechanisms (local 
boards/protocols) support timely, coordinated care.  

Best Practices for Collaboration 

Child-centred, rights-based and trauma-informed approach: Prioritise wellbeing and safety; 
use age-appropriate, culturally sensitive communication; minimise re-traumatisation by 
coordinating interviews; support child participation (safe settings, support persons) and 
promote professional self-care.   

Shared vision and mutual respect: Align on common goals/terminology; respect different 
professional perspectives; joint training supports a shared language and consistent practice.  

Clear roles, responsibilities and leadership: Define tasks to avoid overlap/gaps; assign 
leads/coordinators; use MoUs/protocols; ensure management support (time/resources, 
mandates). Recognise the child’s role and right to be heard (CRC Article 12). 

Regular communication and information-sharing: Structured meetings and referral/ 
feedback systems; secure, GDPR-compliant sharing; children merit specific data protection. 
Share only necessary information, via secure channels, with appropriate consent/grounds.  

Integrated case planning: Joint assessments, safety plans, and aligned timelines/checklists 
across agencies; operational and strategic coordination.   

Legal and Policy framework: Balance child protection duties with privacy/data protection; use 
consent where possible, statutory/public-interest grounds where necessary; apply secure 
exchange methods.  

Ongoing review and learning: Case audits, debriefs, and cross-disciplinary 
supervision/training; treat collaboration as evolving practice with shared accountability. 
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Trainer Notes  

Reinforce legal foundations for child protection and inter-agency working (CRC Articles 3/19; 
EU Charter Article 24), then connect to national frameworks. Clarify key terms 
(“multidisciplinary”, “case conference”) with local examples. Invite participants to map local 
actors and share experiences of effective teamwork; use short role plays or process mapping.  
 

B. Interactive Learning Activities 

Exercise: Drafting a Quick Inter-Agency Agreement (Applied writing task) 
In groups, draft 4-5 clauses for a local inter-agency agreement reflecting principles from 
Chapter 2 (child-centred/ rights-based/ trauma-informed; shared vision; clear roles/ 
leadership; communication/ info-sharing; integrated planning; legal framework; ongoing 
review). 
Sharing: Groups read clauses; discuss usefulness for local adoption. 
Wrap-up prompt: Ask: “What two changes would you now apply in your own work to 
strengthen collaboration?”  
 

Chapter 3. Referral Pathways and Coordination Mechanisms (40 min) 

A. Lecture 

A referral pathway is the process through which a child is linked to the services and support 
they need. It ensures that when one agency identifies a need beyond its scope, the child is 
referred to the appropriate service, with ongoing oversight to confirm follow-up. For 
unaccompanied children, referrals may involve healthcare, mental health, education, legal 
aid, housing, or family-based care. Effective pathways specify who can refer, how, what 
information is needed, and what follow-up is required. Coordination mechanisms – such as 
inter-agency committees or case management systems – help prevent children from falling 
through gaps. 
 
Definition and Importance of Referral Pathways 

A referral pathway is a structured system linking identified children’s needs to timely and 
appropriate care – medical, psychosocial, educational, legal, or accommodation-related. For 
unaccompanied minors, it provides accountability, continuity, and shared responsibility across 
agencies. Clear procedures, defined roles, and regular communication ensure that each 
referral is acted upon and monitored., 

Mapping Common Referral Processes 

Understanding referral pathways clarifies inter-agency cooperation. A typical health referral 
might involve a guardian noting symptoms, contacting a refugee-sensitive clinic, arranging 
interpretation, and following up on medical recommendations. Education referrals often 
begin with social services or guardians cooperating with local education authorities for 
enrolment, followed by placement and progress updates. More complex referrals, such as for 
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psychological support, requires consent, coordination with trauma-informed professionals, 
and development of a shared plan. Standardised referral forms improve accuracy and ensure 
key details such as personal data, reason for referral, and any immediate risks. 

Roles of Key Actors in Referrals 

Guardians and case managers usually initiate referrals, but other professionals – teachers, 
NGO staff, etc. - may also identify needs. Referral focal points within organisations coordinate 
and record actions. Multidisciplinary case meetings help assign responsibilities – e.g., deciding 
that the social worker handles the mentoring referral and reports on progress.  Clearly defined 
responsibilities prevent overlap and delays. 

Formal and Informal Referral Mechanisms 

Formal referral mechanisms – such as National Referral Mechanisms (NRMs) or standard 
operating procedures - promote consistency and compliance. Informal mechanisms rely on 
professional networks, like a guardian directly contacting a familiar doctor for urgent care. 
Ideally, systems combine both: formal procedures for structure, and informal contacts for 
flexibility. 

Referral Pathway Example 

A 14-year-old unaccompanied girl needs medical, educational, legal, and psychological 
support: 

1. Identification: Police notify child protection services and a guardian is appointed. 
2. Health Support: The guardian arranges a medical screening with interpretation (if needed) 

and shares key results with the social worker. 
3. Legal Support: The guardian refers the child to NGO legal support for asylum procedures. 
4. Education: Enrollment and language assessment for school placement. 
5. Psychosocial Support: Referral to a trauma-informed counsellor. 
6. Follow-up: The guardian tracks each referral and shares updates during case meetings.   

Coordination Mechanisms  

Effective referrals depend on coordination through: 

Case meetings: Regular multi-agency meetings (social workers, health staff, teachers, police) 
to review progress and plan next steps.  

Focal points: Designated officers within each organization who know the referral protocols 
and maintain inter-agency contacts. 

Liaison officers/ networks: In police, migration, or national referral bodies coordinating multi-
sector responses and monitoring system performance.  

These mechanisms ensure no agency loses track of a child’s case. Clear leadership and regular 
information-sharing meetings sustain accountability and cooperation.  
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Trauma-informed referral practices 

Referrals should prioritise emotional safety. Guardians and professionals must communicate 
in supportive, transparent, and culturally sensitive ways. When referring a child to therapy, 
for example, explain that participation is voluntary and supportive (“You can share only what 
you feel ready to”). Consent and accompaniment by trusted adults are essential. Services must 
adapt to each child’s sensitivities – e.g., by providing interpreters, using child-friendly 
environments, and avoiding triggering questions. 

Follow-Up and Feedback Mechanisms 

A referral is not complete once submitted. Guardians and case workers must confirm that the 
service was accessed and note the outcome. Structured follow-up – through reports, emails, 
or case logs – ensures referrals lead to tangible results and that the child’s care plan evolves 
as needed. 

Common Barriers and Solutions 

Lack of information: Maintain updated referral directories and cross-sector briefings. 

Bureaucratic delays: Simplify forms; implement “no wrong door” approaches – where any 
entry point leads to care – can help. 

Service shortages: Build NGO partnerships or advocate for resources. 

Poor communication: Require confirmation and documentation for all referrals.  

Regular working groups can identify bottlenecks and coordinate improvements. 

Trainer Notes 

Begin by explaining that referral pathways are essential tools in protecting and supporting 
unaccompanied children. Because no single professional or agency can meet all of a child’s 
needs, strong coordination mechanisms must be in place. Emphasise that referrals are not 
isolated actions but part of an ongoing, child-centred case management system built on 
cooperation, accountability, and compassion.   
Introduce the idea that effective referrals require:  

• Awareness of needs (e.g. psychological, health, education, legal) 
• Structured communication and tools (e.g. referral forms, directories) 
• Follow-up and feedback to ensure the child receives support 
• Sensitivity to trauma, culture and consent. 

Link to principles of trauma-informed care: predictability, trust, collaboration, and 
empowerment. Referrals must be timely, respectful, and accessible. 
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B. Interactive Learning Activities  

Interactive Discussion  
Open with the prompt: “What types of needs do unaccompanied minors often present?” Write 
down participants’ responses (e.g. trauma, chronic illness, learning needs, identity or legal 
status). 
Follow up with:  

• “Who do we refer to?” 
• “What makes a referral effective?” 
• “What can go wrong?” 

Encourage participants to share regional differences, real-life challenges, and examples of 
good practice. 
 
Exercise - Mapping Referral Pathways  

Objective: Understand the structure, gaps, and coordination involved in referring children to 
support services. 
Instructions: In small groups, map a referral process using either:  

• A real local case; Or fictional case such as: “Ahmed, 16, an unaccompanied minor, 
shows signs of trauma and school disengagement. He speaks Arabic, has no medical 
records, and has just been placed in a shelter”. 

Groups identify: What services Ahmed needs? Who initiates each referral? What forms, 
contacts, or systems are used? What barriers may occur (e.g. lack of translators, slow 
responses)? How to include Ahmed’s voice and consent? 
Encourage creativity and realism. Afterwards, discuss: 

• What would improve this pathway? What kind of coordination or communication is 
required to make this work? 

Key Learning Messages 

• Referrals are part of a wider, coordinated and child-centred system - not one-off tasks. 
• Good referrals rely on clarity, timeliness, and trauma- and culture-sensitive 

communication. 
• Tracking and feedback are essential to ensure the child receives what they need. 
• Guardians and frontline workers must act as bridges between systems, ensuring 

continuity. 

Chapter 4 Challenges and Conflict Resolution (40 min) 

A. Lecture  

Collaboration among agencies supporting unaccompanied minors often faces communication 
barriers, role confusion, and systemic differences. Each organisation – schools, social services, 
NGOs, and guardianship authorities - may use different terminology, databases, or reporting 
requirements, which complicates information exchange, which frequently undermine 
multidisciplinary child protection efforts.  
A lack of clarity on roles and responsibilities further hinders collaboration. Reviews of child 
protection cases in the UK, for example, show that inconsistent practices and “differences in 
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professional culture” can erode joint working. Social workers, teachers and police officers 
often operate within distinct procedural frameworks, leading to overlap or gaps. Limited 
resources – such as staff shortages, time constraints, or lack of interpreters – also restrict 
agencies’ ability to coordinate effectively.  
Cultural and linguistic differences exacerbate these problems. Refugee and migrant children 
may struggle to express themselves, while professionals can misinterpret silence, emotional 
responses, or cultural behaviours. Misunderstandings may arise both between agencies and 
in interactions with children and families. Jurisdictional barriers – such as differing local 
authority mandates for out-of-area placements – further complicate collaboration. Without 
proactive coordination, these issues easily escalate into conflict. 

Conflict Resolution Strategies 

Addressing inter-agency conflict requires deliberate communication and trust-building 
mechanisms. Firstly, agencies should establish clear communication channels. Appointing 
designated focal points or liaison officers within each agency ensures that updates are shared 
promptly and consistently. Agreeing on shared terminology and goals – especially around key 
terms like “high risk” or “urgent need” – prevents misinterpretation. Written protocols or 
Memoranda of Understanding (MOUs) can formalise these agreements, clarify accountability, 
and outline procedures for resolving disputes.  
Secondly, regular face-to-face meetings and joint training can build mutual understanding. 
Face-to-face meetings, joint case reviews, and multi-agency case meetings allow professionals 
to exchange perspectives and gain deeper understanding of each other’s roles. Direct contact 
builds trust and reduces confusion.  Joint training sessions or simulations – such as role-plays 
on school absenteeism or crisis response – encourage professionals to practice collaborative 
decision-making and develop empathy for others’ constraints. 
Thirdly, when conflicts arise, agencies should apply interest-base negotiation and mediation 
techniques. Instead of focusing on rigid positions (“school attendance must be enforced” vs. 
“therapy is the priority”), stakeholders should identify shared interests – the child’s safety, 
development, and wellbeing. A neutral facilitator can help guide dialogue, ensuring all voices 
are heard and the discussion remains solution-oriented. Flexibility and compromise – such as 
piloting a mixed approach combining tutoring and counseling – help maintain cooperation 
even when views differ. Ultimately, open communication, mediation, and formalised 
procedures transform conflict from an obstacle into an opportunity for collective problem-
solving. 

Trainer Notes  

Begin the session by reaffirming that despite professionals’ best intentions, conflict and 
disagreement between agencies are a natural part of collaborative work. These tensions often 
arise from different mandates, limited resources, or contrasting views on what constitutes the 
child’s best interest. Explain that when handled constructively, inter-agency conflict can 
strengthen collaboration, clarify roles, and result in better outcomes for unaccompanied 
minors. 
Introduce two key concepts: 
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• Constructive conflict resolution: Focus on resolving misunderstanding through 
dialogue, mediation, and role clarity - not blame. 

• Trauma-informed collaboration: Understand that children’s behaviour may reflect 
trauma, and professionals’ reactions may be shaped by emotional labour and systemic 
stress. 

Refer to international frameworks (e.g. UNICEF, EU Fundamental Rights Agency) that stress 
the importance of mutual accountability, shared goals, and structured communication in 
multidisciplinary work.  

B. Interactive Learning Activities  

Interactive Discussion  

Pose reflective questions to stimulate discussion: 
• “What kinds of conflict have you seen or experienced between agencies?” 
• “How did it affect the child?” 
• “What helped resolve it - or made it worse?” 

Highlight the importance of shared values, clear communication, and a child-centred focus in 
reducing tension between professionals. 
Training sessions on this topic should be interactive, reflective, and child-centred. Begin by 
reaffirming the common goal: protecting and empowering unaccompanied minors. 
Acknowledge that disagreement between agencies is normal, but stress that constructive 
handling of conflict leads to better outcomes. 

Case Study: Tariq 

Tariq, a 15-year-old unaccompanied minor, has recently dropped out of school. Initially 
engaged, he has become withdrawn and anxious. The school, guardianship service, and social 
worker meet to address the situation. 

• The teacher attributes Tariq’s absence to language difficulties and insists on strict 
attendance enforcement. 

• The social worker highlights emotional distress and possible trauma, advocating for 
counselling. 

• The guardian prioritises Tariq’s asylum process and questions whether traditional 
schooling fits his current needs. 

Tension grows as each side blames the other: the teacher cites lax welfare support, the social 
worker points to poor cultural understanding, and the guardian struggles to mediate. 

Instructions: In groups of 4-5, act out the initial conflict based on the scenario, then pause for 
reflection. Restart the scene with a facilitated problem-solving approach, using the following 
tools: Reaffirm the child’s best interest as the central goal; use structured turn-taking to air 
concerns ; apply active listening and clarifying questions; agree on role boundaries and shared 
actions. 
Debrief Questions: What were the key misunderstandings? How did the group reach a 
compromise? What helped lower tension and shift focus to the child? 
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Learning outcome: The case demonstrated how conflict rooted in miscommunication can be 
resolved through structured dialogue, shared goals, and trauma-informed collaboration. It 
reinforces that most school dropouts among refugee children stem from systemic barriers, best 
addressed through coordinated, empathetic teamwork. 
Core Trainer Attitude: Neutral, facilitative, and empathetic; able to navigate strong opinions 
without judgement; focused on modelling respect, clarity, and solution-orientation, trauma- 
and culturally informed, child-focused at all times 
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­ Inter-Agency Minimum Standard on Referrals: 
https://ialebanon.unhcr.org/IAReferral/Inter%20Agency%20Minimum%20Standards%20on
%20Referrals%202023.pdf 
­ [For Chapter 3. Can be shown and ask participants to compare it with their local practice.] 
­ PACEs Science: 
https://pacesconnection.libguides.com/paces_science_resources/paces_science_101_video
s 
­ [Chapter 4. Different videos on impacts of positive childhood experiences (PCEs) on 
children and adults. A short trauma video could be used to connect conflict and emotional 
labour, linking back to the section on trauma-informed collaboration.] 

Module 4. Psychosocial Support and Well-being (2h) 

Executive Summary 

This essential training module is designed to equip the participants with the knowledge and 
tools necessary to provide comprehensive and compassionate support unaccompanied and 
separated children (UASC), and provides an examination of the unique vulnerabilities of UASC, 
the necessary support systems, effective referral pathways, and, critically, how guardians and 
stakeholders can ensure the child's well-being and successful integration while also prioritizing 
their own well-being and self-care. 

Upon completion of this module, participants should have a clear understanding of: 

• The concept of referral mechanisms and their main actors and services and their 
effective utilisation 

• Services and support networks available to UASC, and how to coordinate them. 

• The unique needs of UASC, including trauma and mental health, and how to address 
these collaboratively. 

• The importance of personal well-being and strategies for managing stress, burnout, and 
emotional fatigue, particularly for guardians and frontline support staff. 

• The process involved in supporting a child's integration into society, education, and 
healthcare systems, emphasizing the coordinated efforts required from all parties. 

Trainer Instructions  

Trainers should use the information contained in this module to facilitate an engaging and 
practical learning experience, ensuring participants not only grasp the core concepts but can 
also apply them in real-world scenarios. They should highlight the fact that the module's 
success hinges on active participation, critical thinking, and collaborative learning. Trainers are 
encouraged to adapt their delivery style to the group's needs and experience level, focusing on 
interactive methods like case studies, group discussions, and role-playing, rather than lecture-
based presentations. Furthermore, trainers must emphasise the relevance of the material to 
the participants' daily work and clearly articulate the learning outcomes at the outset of each 
session. They should also be culturally sensitive, establish a supportive and inclusive 

https://ialebanon.unhcr.org/IAReferral/Inter%20Agency%20Minimum%20Standards%20on%20Referrals%202023.pdf
https://ialebanon.unhcr.org/IAReferral/Inter%20Agency%20Minimum%20Standards%20on%20Referrals%202023.pdf
https://pacesconnection.libguides.com/paces_science_resources/paces_science_101_videos
https://pacesconnection.libguides.com/paces_science_resources/paces_science_101_videos
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environment where all questions are welcomed, and feedback is actively solicited and 
constructively given.   

Module Content 

Chapter 1: Trauma-Informed Care (TIC) 
Chapter 2: Mental Health First Aid (MHFA) 
Chapter 3. Emotional Resilience and Self-Care for Guardians 
Chapter 4: Transition to Adulthood  
 

Chapter 1 – Trauma-Informed Care (TIC) (40 min) 

A. Lecture  

TIC is the essential framework for supporting UASC, many of whom have experienced 
profound violence, exploitation, and abuse, often manifesting in significant psychological 
trauma. As guardians and stakeholders, adopting this approach means fundamentally shifting 
our perspective from asking "What is wrong with this child?" to understanding "What has 
happened to this child?”. By recognising the widespread impact of trauma and responding 
with policies and practices that prioritise safety, trustworthiness, choice, collaboration, and 
empowerment, we can avoid inadvertently re-traumatising the children we serve and create 
a stable, healing environment crucial for their recovery and successful integration. 

Trauma-informed care is an overarching framework that emphasizes the pervasive impact of 
trauma and guides the organisation and behaviour of an entire system of care. UASC often 
carry pre-existing vulnerabilities, and the experience of migration adds to and exacerbates this 
trauma, leading to fear, distrust, and difficulty engaging with services. 

UASC present with unique and complex needs that stem from their journeys and separation. 
A core aspect of their vulnerability are trauma and mental health challenges, often resulting 
from pre-migration persecution, violence experienced during transit (including exploitation 
and abuse, trafficking and smuggling), and the stress of family separation. Consequently, many 
UASC suffer from Post-Traumatic Stress Disorder (PTSD), Complex PTSD (CPTSD), and high 
rates of anxiety and depression. Their needs cut across health, legal, and social sectors, 
requiring specialized, trauma-informed care and early access to mental health services, safe 
accommodation, and free legal representation to address the multifaceted impacts of their 
experiences and ensure their long-term well-being and recovery. 

How trauma influences the development and behaviour of children 

Chronic trauma—such as violence, neglect, and trafficking—during a child's developmental 
years fundamentally rewires the brain's stress response system, forcing the child into a state 
of chronic alarm. This hyperarousal causes the amygdala (the brain's fear center) to become 
overactive while causing the prefrontal cortex (responsible for impulse control and reason) to 
underdevelop. This structural imbalance creates a "neurological bottleneck" where the brain 
bypasses rational thought in favor of immediate survival. Consequently, the child does not 
merely choose to be difficult; rather, their nervous system is locked in a persistent "fight, 
flight, or freeze" mode. Behaviorally, this manifests as aggression or irritability because the 
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overactive amygdala misinterprets neutral social cues as imminent threats, triggering a "fight" 
response for self-protection. Conversely, withdrawal or disengagement occurs when the brain 
adopts a "freeze" tactic to numb itself against overwhelming stimuli. Because the brain is 
redirected to prioritize constant scanning for danger, the cognitive resources required for 
higher-order functions are depleted. This directly compromises learning capacity, as the 
"alarm" state inhibits the prefrontal cortex from processing new information or retaining 
memories. Most critically, since trauma teaches the brain that caregivers are sources of 
danger rather than safety, the biological drive for self-preservation overrides the social drive 
for connection. This shatters the ability to form secure attachments, making trust and 
collaboration feel like dangerous vulnerabilities rather than supportive resources. 

TIC is not a specific therapeutic technique, but a fundamental organisational approach built 
on five core principles: safety, trustworthiness, choice, collaboration, and empowerment. For 
UASC, the first priority is establishing physical and emotional safety, which means ensuring a 
predictable, non-violent, and stable environment, such as appropriate and secure 
accommodation. Trustworthiness and transparency are vital; guardians and service providers 
must be honest about processes, roles, and potential outcomes, avoiding surprises to counter 
the children's experience of chaos and betrayal. UASC should be offered choice and have their 
voices included in decision-making—for example, in education or healthcare options—to 
restore a sense of control lost during their traumatic journeys. Collaboration and mutuality 
mean working with the child, their guardian, and other stakeholders in a multi-agency 
approach, rather than doing things to them. Finally, empowerment focuses on building the 
child's strengths, skills, and self-efficacy, helping them understand their reactions as normal 
responses to abnormal events. Service delivery is tailored to address unique needs, such as 
providing early and sustained access to specialised mental health support (like CPTSD therapy) 
and using non-conditional access to basic services like accommodation and healthcare. In 
essence, TIC creates an environment where healing and recovery can occur because the entire 
system is designed to avoid re-traumatisation and foster resilience. 

Table: Communication and Supportive Responses when applying traditional vs trauma-
informed care 

Traditional Approach  

(non-TIC) 

Trauma-Informed Approach 
(TIC) 

Goal/Effect on UASC 

"Why did you run away 
from the center last 

night?" (Implies blame) 

"I noticed you weren't here last 
night. I'm glad you're safe now. 
Can we talk about what made 

you feel unsafe here?" 

Centers on safety and 
emotion; invites 

collaboration rather than 
defense. 

"You must tell me 
exactly what 

happened." (Demands 
information) 

"When you are ready, I'm here 
to listen. We will go at your 
pace. Sharing your story is 

Emphasises choice and 
empowerment; reduces 
pressure that leads to 
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always your choice, not a 
requirement." 

dissociation or 
false/incomplete testimony. 

"You have a place to 
stay and legal support 
now, so why are you 

still so worried?" 
(Dismisses feelings) 

"It makes sense that you're still 
feeling anxious, even with the 
new support. We can focus on 

small steps to help you feel 
more secure each day." 

Validates the child's reaction 
as a normal response to 

abnormal events; builds trust. 

B. Interactive Learning Activities 

Case Study/Group Work - Applying TIC to UASC 

Trainer Notes / Instructions: the trainer introduces the case study by reading it out loud to the 
group of participants or shows the case study via presentation software. The trainer then 
invites the participants to form small groups of up to 4 participants, providing a physically 
separated space for each group, so they can complete the task. The groups are asked to discuss 
the case and apply the 5 core principles of TIC by providing examples of TIC approaches they 
would use. The trainer provides each group with a blank table to complete. The groups are 
allowed 10 minutes for the completion of this task. After the allocated time has lapsed, the 
trainer will ask for volunteers from some of the groups who can step forward and present their 
results.  

Ahmed is a 16-year-old unaccompanied male from Eritrea. He became separated from his 
family during his journey across Sudan and Libya, where he witnessed extreme violence and 
was held in several trafficking camps for forced labor. He arrived in the host country six weeks 
ago and is currently residing in a specialized UASC reception center. He is presenting the 
following behaviors: 

1. Hypervigilance and startle response: Ahmed is constantly alert and has a strong, 
explosive startle response to loud noises (e.g., slamming doors or sudden shouts). 

2. Difficulty with authority and rules: He frequently breaks minor rules, leading to 
confrontations with staff. When challenged, he becomes verbally aggressive. 

3. Cognitive impairment: Ahmed struggles significantly in language classes and 
educational workshops. He finds it impossible to sit still and reports that he "cannot 
remember what the teacher said." 

4. Relational avoidance: He avoids eye contact, distrusts staff and has resisted attempts 
by his assigned social worker and legal advocate to discuss his past. This relational 
difficulty extends to other children, often leading to isolation. 

Trainer notes: after carefully reading the case study, instruct the participants to develop and 
note specific, practical, and immediate responses for Ahmed based on the five principles of TIC 
(Safety, Trustworthiness, Choice, Collaboration, and Empowerment).  
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TIC Principle Action/Intervention Rationale 

Safety Create predictability and space: Ensure 
a consistent daily routine. Offer a quiet, 
dedicated space in the facility (e.g., a 
"chill-out" room) and allow him to 
position himself facing the room 
entrance. 

A predictable environment 
calms the nervous system and 
lowers hyperarousal. Allowing 
him to control his physical 
space reduces perceived 
threat. 

Trustworthiness Unwavering reliability: Staff must 
follow through on promises, no matter 
how small. Address his concerns 
without being defensive or dismissive. 

Consistency counters the 
relational betrayal he 
experienced. Transparency 
reduces the chaos and 
unpredictability of his past. 

Choice Provide control over non-essentials: 
Offer meaningful choices, such as 
selecting his own clothes or deciding the 
time/place for check-ins (within 
reason). 

Restoring autonomy helps 
repair the sense of 
powerlessness and control 
lost during his experiences. 

Collaboration Joint problem-Solving: Instead of 
imposing a punishment, staff should 
collaboratively ask, "What made it hard 
for you to return at 7:00 pm, and what 
supports do we need to put in place 
together?" 

This empowers him as a 
capable partner in his care, 
reinforcing that the staff is 
with him, not against him, 
rebuilding relational trust. 

Empowerment Focus on resilience and strengths: 
Validate his survival skills. Connect him 
with other UASC mentors. Provide 
therapeutic skills training (e.g., deep 
breathing, grounding exercises). 

Teaching self-regulation skills 
directly addresses the 
physiological dysregulation 
caused by trauma, making 
learning possible. 

 

Chapter 2 – Mental Health First Aid (MHFA) (40 minutes) 

A. Lecture 

UASC carry an immense burden of complex trauma stemming from significant loss, 
displacement, violence, and exploitation, making them highly vulnerable to acute mental 
health crises, dissociation, and chronic stress responses. For frontline staff, including social 
workers, guardians, and reception center personnel, basic Mental Health First Aid (MHFA) is 
a foundational, non-clinical skill set vital for ensuring safety and preventing re-traumatization. 
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This chapter provides immediate, practical guidelines to recognise early warning signs of 
distress, de-escalate crisis situations (such as panic attacks, severe agitation, or suicidal 
ideation), offer stabilising support that respects their autonomy, and ensure a seamless, 
trauma-informed referral to specialised mental health services. 

MHFA Guidelines for experts working with UASC 

MHFA is a non-clinical, trauma-informed approach aimed at providing initial support until 
professional help is available. The following text outlines the four crucial steps for frontline 
staff. 

1. Recognising early warning signs of distress (The "Look and Listen" phase) 

Trauma reactions in UASC often manifest as behavioral shifts rather than verbal complaints. 
Recognising these changes early is key to preventing a full-blown mental health crisis. 

Category Warning Signs 
Trauma-Informed 

Interpretation (Internal State) 

Relational 

Sudden withdrawal, isolation, 
refusing to speak, avoiding eye 
contact, extreme distrust of a 
previously trusted staff member. 

Survival mode: “I must 
disappear to be safe; 
vulnerability means harm.” 

Emotional/Affective 

Extreme irritability, quick temper, 
sudden and persistent sadness (flat 
affect), uncontrollable crying, or 
emotional numbness/blank staring 
(dissociation). 

Dysregulation: “My feelings 
are too big to manage, or I 
must shut them off to 
survive.” 

Somatic/Physical 

Persistent headaches, stomach 
aches, fatigue, jumpiness/hyper-
startle, sudden changes in sleep 
(insomnia or hypersomnia) or 
eating habits. 

Body activation: “My body 
is stuck in alarm 
(fight/flight/freeze) mode.” 

Cognitive 

Difficulty focusing, sudden decline 
in learning, severe memory gaps, 
illogical thinking, or repeating 
phrases like "nothing matters." 

Cognitive overload: “I have 
no capacity left for planning 
or thinking; I can only react.” 

Trainer notes  

The trainer should discuss situations of immediate concern: Any direct or indirect mention of 
suicide (e.g., "I wish I hadn't survived," "Life is pointless," or giving away prised possessions) 
requires immediate, direct action to ensure the safety of UASC.  
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2. De-escalation techniques in a crisis (The "Stabilise and Calm" phase) 

The goal is to co-regulate the child's nervous system without overwhelming them. Use the 
principles of Safety and Trustworthiness. General approach should entail the following 
behaviours: your calm demeanor is the most powerful tool - speak in a low, slow, monotone 
voice and use minimal gestures; clear the area of other people and objects, ensure the child 
knows you are present and they are safe right now; avoid "why" questions ("Why are you 
upset?") - Instead, use validating statements: "I can see you're very distressed. That must feel 
terrible."; unless explicitly invited and necessary for safety, avoid touching the child, as this 
can be a severe trigger. 

Specific de-escalation scripts 

Crisis Scenario 
Trauma-Informed 
Response  (Action) 

Script 

Panic 
Attack/Hyperventilation 

Offer a small bottle of cold 
water, or ask them to focus on 
five things they can see. 

"Focus on my voice. You are 
safe. I need you to feel your 
feet on the floor. Can you 
name two green things you 
see? Let’s breathe 
together—I breathe in, you 
breathe out." 

Severe Agitation/Anger 

Increase the distance (step 
back 2-3 paces). Use simple, 
directive language. Avoid 
getting defensive or arguing 
over facts. 

"I hear how angry you are, 
and I want to help. To do 
that, we need to slow 
down. I'm going to wait 
here quietly until you take a 
breath." 

Dissociation (Blank 
Stare/Numbness) 

Use gentle grounding 
techniques to bring them back 
to the present (e.g., offer a 
strongly flavored candy, or ask 
them to press their hands 
against a wall). 

"You're safe now. What do 
you feel when you push 
your feet down?" 

 

3. Offering stabilising support & respecting autonomy 

Once the immediate crisis has passed, offer support rooted in Choice and Empowerment. 

• Offer control: Ask, "What would make you feel safer right now? A blanket? Quiet time? 
A specific staff member?" Allow them to choose the next steps. 



 

57 
101140692 – GUARD-UP | WP3 | Deliverable D3.2 | Training Material 

• Check-in, don't interrogate: Use open-ended, non-coercive questions: "If you feel 
ready, can you tell me what happened just before you got upset?" 

• Suicide risk protocol (action is mandatory): If suicide is suspected, the only correct 
immediate response is to ask directly and non-judgmentally: "You seem to be in a lot 
of pain. Are you thinking about ending your life?". If the answer is yes, do not leave the 
child alone. Immediately contact a mental health professional or emergency services. 

4. Seamless, trauma-informed referral 

The final stage of MHFA involves a seamless, trauma-informed referral to specialised services, 
reinforcing the principles of Trustworthiness and Collaboration. To begin, staff must prepare 
the child by explaining the referral clearly: avoid suddenly introducing a "therapist" and 
instead, articulate that a specialist who is an expert in helping young people with stress after 
difficult journeys will provide support. Where possible, facilitate choice by offering the UASC 
control over referral options, such as selecting a male or female therapist or choosing between 
a group or individual setting. During the transition to the specialist it is critical that you only 
transfer a brief, de-identified summary of the child's critical trauma history (e.g., "history of 
physical abuse by authority figures") if you have their explicit consent, thus preventing the 
UASC from being re-traumatised by having to repeatedly recount painful events. Finally, 
follow-up and feedback are necessary: where possible, maintain contact with the child after 
the referral to ensure the service is meeting their needs and that the therapeutic relationship 
is safe and respectful, and consistently reinforce that accessing support is a sign of personal 
strength and self-care. 

B. Interactive Learning Activities 

Exercise: Role-play – Applying MHFA 

The trainer should set up the exercise by dividing participants into pairs, one playing the role 
of UASC and the other being the staff member. Note that they have 10 minutes to complete 
the exercise. The participants playing the role of staff member should practice guiding the 
UASC from a state of dissociative withdrawal back to the present moment, using sensory input 
and achieving a consensual, trauma-informed referral. Read the following scenario or present 
it via presentation software:  

“Ahmed is sitting quietly in the common room when a door slams loudly nearby. This triggers 
a flashback response. He freezes, staring blankly ahead, unresponsive to his surroundings. The 
staff member notices this behavior.” 

Trainer notes: share printed versions of Prompts for the Roles to participants.  

Prompts for the Roles 

Role Instructions/Prompts for the "Actor" 

UASC 
(Ahmed) 

Stare at a fixed spot, remain completely silent and unresponsive to verbal calls. 
If the staff member attempts to touch you, flinch sharply and retreat slightly 
(e.g., lean back or hug your knees). 
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Role Instructions/Prompts for the "Actor" 

Staff 
member  

Use a calm, low voice to apply sensory grounding, offer a stabilising choice, 
and secure consent for a trauma-informed referral. Do not use "why" 
questions. 

Trainer note: example model of answers/optimal language to be used during the role-play: 

Phase Model Script (Staff Member) TIC Principle 

Grounding 

"Ahmed, focus on my voice. You are safe now. I 
need you to feel the solid chair underneath you. 
Can you gently wiggle your toes?" 

Safety, body 
activation 

Stabilisation 

"Good. That's good. You are doing a great job 
slowing down. What would help you feel better 
right now: a drink of cold water or a blanket?" 

Choice, co-
regulation 

Seamless 
Referral 

"I am concerned about the stress you are under, 
and I want you to have the best possible support. 
We are going to speak to a specialist who is an 
expert in helping young people with stress after 
difficult journeys." 

Trustworthiness 

Consent & 
Handoff 

"When I speak to them, I can tell them that a loud 
noise upset you. Do I have your permission to share 
that information?“. 

Trustworthiness, 
Collaboration 

Trainer note: if time allows, the pairs can switch roles. After all pairs have completed (both) 
roles, bring the group back together to discuss the exercise. Ask specific questions: How 
challenging was it to use a low, slow, monotone voice? What difference did it make when you 
used the sensory-based grounding prompts versus just asking, "Are you okay?". When you 
offered the UASC a choice (e.g., "stay here or move?"), how did the UASC respond, and how 
did that action reflect the TIC principle of restoring control. How did it feel to use the specific 
referral language: "We are going to speak to a specialist who is an expert in helping young 
people with stress after difficult journeys"?. Why is securing explicit consent to share 
information critical in this scenario? 

Chapter 3 - Emotional Resilience and Self-Care for Guardians (20 minutes) 

A. Lecture 

Working as a guardian for UASC is profoundly rewarding, but it is also an emotionally intense 
and high-stress role. Guardians consistently witness the immense suffering and resilience of 
the young people in their care. Without dedicated attention to emotional resilience and 
proper self-care, guardians risk burnout, impaired judgment, and reduced capacity for 
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empathy, which directly compromises their ability to provide the stable, trauma-informed 
support UASC desperately need. This chapter outlines essential, practical strategies for 
mitigating these risks, focusing on developing robust personal boundaries, implementing 
effective stress regulation techniques, and establishing a sustainable professional rhythm to 
ensure both the guardian's well-being and the quality of care they deliver. 

Supporting UASC means constantly navigating stories of profound trauma, loss, and resilience. 
This professional proximity can lead to secondary trauma (or vicarious trauma) and 
compassion fatigue. Vicarious trauma represents "the transformation in the therapists' or 
helpers' inner experience as a result of empathetic engagement with survivor clients and their 
trauma material.". This exposure to the traumatic stories and experiences of the individuals 
they serve can alter the helper's worldview, sense of safety, and overall well-being, sometimes 
leading to symptoms similar to Post-Traumatic Stress Disorder (PTSD). Compassion fatigue is 
defined as "a state of tension and preoccupation with the traumatised patients by re-
experiencing the traumatic events, avoidance/numbing of reminders, and persistent arousal 
(e.g., anxiety) associated with the patients." It represents the natural, consequent behaviors 
and emotions resulting from knowing about a traumatising event experienced by another 
person—the stress resulting from helping or wanting to help a traumatised or suffering 
person. 

While both concepts describe the emotional impact on helpers exposed to others' suffering, 
vicarious traumatisation is fundamentally distinct from compassion fatigue. Compassion 
fatigue is often used synonymously with Secondary Traumatic Stress (STS) and focuses 
primarily on the symptom cluster experienced by the helper, which mirrors Post-Traumatic 
Stress Disorder (PTSD), including intrusive imagery, avoidance, and hyperarousal—often 
described as the immediate "cost of caring." In contrast, vicarious traumatisation is defined as 
a deep, cumulative transformation of the helper's core cognitive schemas (beliefs about 
safety, trust, control, etc.), representing an enduring shift in their fundamental worldview that 
occurs as a result of sustained empathetic engagement with trauma material. Therefore, while 
compassion fatigue addresses the acute distress symptoms, vicarious traumatisation 
addresses the profound, enduring change in the structure of the helper's inner self. 

Mitigating the risks of both of these phenomena is not a luxury; it is a fundamental 
professional responsibility necessary to sustain both the guardian's well-being and the quality 
of trauma-informed care delivered.  

Strategies for managing stress, burnout, and emotional fatigue 

Emotional resilience is only partly an inherent trait; it can also be built through structured, 
consistent practices across three key domains: Boundaries, Regulation, and Professional 
Rhythm. 

1. The invisible shield: developing robust personal boundaries 

Effective boundaries, which serve as an essential protective shield, are built by practicing 
limiting availability and access: guardians must explicitly define and communicate their 
working hours, clearly establishing when they are unavailable and sharing these limits with 
both professional and personal support networks. This boundary is powerfully reinforced 
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through physical and digital separation, which entails avoiding the use of primary personal 
devices for work communication and implementing a decontamination routine—a deliberate 
activity during the transition home, such as listening to a specific podcast or taking a 10-
minute walk—to mark the psychological shift from the work environment. Most critically, 
guardians must maintain their emotional boundary by actively distinguishing between 
professional empathy (understanding and sharing the feelings of another) and emotional 
merging (taking the other person’s pain on as your own), using the core self-care reminder: 
"This is not my pain to carry; it is my job to support them in carrying their own.".  

The consistent intake of traumatic narratives must be managed to prevent saturation and 
cognitive stress through two complementary practices. First, implement mindful note-taking 
by focusing notes on clinical facts, safety issues, and actionable steps instead of recording 
every harrowing detail; this process creates a necessary psychological distance between the 
narrative and your ongoing mental processing. Second, utilise scheduled processing time by 
dedicating a specific, brief 15-minute slot at the end of your workday to mentally review and 
"file away" emotionally challenging interactions, with the crucial caveat that this concentrated 
processing must not be attempted after you have arrived home. 

2. Implementing stress regulation and emotional release 

Stress regulation involves techniques that interrupt the body’s trauma-activated stress 
response (fight/flight/freeze) in the moment, preventing the accumulation of chronic stress 
hormones that fuel emotional fatigue. Experts supporting UASC can use the following 
techniques to regulate and release stress: 

In-the-moment grounding 

• 4-7-8 breathing: A powerful tool for calming the nervous system. Inhale quietly for 4 
seconds, hold for 7 seconds, and exhale completely through the mouth for 8 seconds. 
Repeating this cycle 3-4 times forcefully activates the parasympathetic nervous 
system. 

• Sensory check-In (5-4-3-2-1): Pull your mind out of emotional distress and back to the 
present moment by naming: 5 things you can see, 4 things you can touch, 3 things you 
can hear, 2 things you can smell, and 1 thing you can taste. 

• Physical movement: Change your body position every hour. Stand up, stretch, or walk 
briefly. Simple movement helps release the trapped physical energy associated with 
secondary trauma. 

Emotional release practices 

Practice Benefit Frequency 

Mindful 
movement 

Includes yoga, running, or dance. Physically releases 
cortisol and adrenaline built up from stress. 

2x per week 
minimum. 
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Journaling 
Offloads challenging thoughts and feelings from the 
mind onto the page, creating cognitive distance. 

Daily or 3x per 
week. 

Creative 
expression 

Engaging in non-work-related hobbies (e.g., painting, 
cooking, music) re-activates the prefrontal cortex in a 
pleasurable, restorative way. 

Weekly. 

 

3. Establishing a sustainable professional rhythm 

Preventing burnout requires structured support and planning to ensure your resilience is 
maintained over the long term. Supervision is the single most critical professional safeguard. 
It must be utilised as an emotional processing space, not simply a task management session. 
It should address how the work affects the professional (e.g., feelings of helplessness, anger, 
sadness, or identification with the UASC) and not just clinical case details.  

Furthermore, schedule your breaks, quiet focus time, and lunch with the same discipline you 
schedule meetings. Treat these blocks as non-negotiable appointments with yourself. 
Recognise what you cannot and should not personally manage. Utilising all available resources 
(other staff members, legal teams, mental health specialists) is a sign of effective practice, not 
a failure of care. Plan and take all allotted vacation and leave time. Predictable, regular breaks 
significantly improve long-term resilience and emotional capacity. By building and adhering to 
this protective infrastructure, guardians ensure their well-being remains intact, allowing them 
to consistently provide high-quality, stable, and truly trauma-informed support to the UASC 
in their care. 

Chapter 4 – Transition to Adulthood (20 minutes) 

A. Lecture 

A key phase in working with UASC is the transition to adulthood, which begins well before the 
UASC turns 18. This phase is critical as they often face unique challenges, including complex 
trauma histories, limited support networks, and navigating a new legal and social system while 
simultaneously maturing. For staff, understanding this transition requires a specialised focus 
on empowering the young person, ensuring they acquire the necessary life skills, access long-
term resources, and establish sustainable social and economic independence. The approach 
must be strengths-based, child-centered, and trauma-informed to set the UASC up for stability 
and successful integration beyond the care system. 

This chapter aims to equip guardians and stakeholders with the specialised knowledge and 
skills needed to support UASC as they move from the care system into independence, focusing 
on preparation, legal entitlements, and sustainable outcomes.  

Guardians and stakeholders must possess essential knowledge across three critical areas. 
First, regarding Legal Frameworks and Entitlements, staff must know the specific legal 
distinction between a "child" (under 18) and an "adult" (over 18) in the host country, including 
the differences between the robust statutory support for children and the typically reduced 
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support for care leavers after 18, which affects access to housing, financial aid, and post-
secondary education. They must also understand any UASC-specific immigration or asylum 
procedures that might be pending or triggered by the 18th birthday. Second, concerning the 
UASC Experience, it is vital to recognise the impact of complex trauma, grief, and loss on a 
young person's ability to plan for the future. Staff need to be aware of the reality of 
accelerated development and independence often forced upon UASC, which can lead them to 
appear more capable than they are, creating hidden vulnerabilities, and must factor in the 
importance of cultural context in defining adulthood and independence. Finally, in relation to 
the Transition Process, staff must recognise that transition is a continuous process, not a 
sudden event, and should ideally begin two to three years before the UASC turns 18. This 
knowledge includes understanding the available long-term support mechanisms, such as 
leaving care services, and ensuring the UASC is successfully transitioned to them. 

Required skills for guardians and stakeholders  

Skill area Practical application 

Empowerment & 
Coaching 

Shifting from doing for the UASC to doing with them; encouraging 
ownership of their life plan. 

Needs Assessment & 
Planning 

Conducting a comprehensive strengths-based assessment 
focused on independence skills, not just deficits. Developing an 
individualised Transition Plan. 

Financial Literacy 
Mentoring 

Teaching budgeting, opening bank accounts, understanding taxes, 
and managing public benefits/wages. 

Advocacy & 
Negotiation 

Effectively negotiating with housing, educational, and legal 
services to secure the UASC's entitlements post-18. 

Network Building 

Helping the UASC identify and build sustainable, non-professional 
support networks (community groups, mentors, friends) to 
establish new relationships. 

Trauma-Informed 
Communication 

Discussing the future and potential loss of support in a way that is 
sensitive to trauma responses and avoids overwhelming the 
young person. 

 

Transitioning the UASC to adulthood: process and entailments  

The Preparation Phase (Age 16+) focuses on proactive planning. This involves developing a 
tailored transition plan (covering housing, employment, finances, and mental health), 
providing life skills training (e.g., cooking, job searching), and ensuring housing stability by 
securing and, ideally, transitioning the UASC to adult accommodation before age 18. The 
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Transition Phase (Around Age 18) manages the formal shift. Staff complete final legal/status 
checks and benefit applications, execute a formal transfer of responsibility to adult services, 
and ensure continuity of relationship to reassure the UASC. These steps result in the 
entailments of adulthood, including reduced financial support, housing changes (from 
specialised to independent housing), increased responsibility (full legal ownership of 
contracts), and a shift in professional relationships (from guardian to a less intensive leaving- 
care worker), requiring the UASC to become more self-reliant. 

B. Interactive Learning Activities 

Exercise: The 24-month scaffolding plan 

Objective: To categorize the Preparation Phase into actionable milestones that prevent a 
"cliff-edge" transition at age 18. 

The Timeline Sort 

Trainer note: The trainer divides the participants into small groups and explains that the 
following are six critical actions to be completed with the UASC before he/she turns 18. The 
task of the small groups is to arrange them into the logical order of a two-year preparation 
window. The groups are given 10 minutes for this task. 

• A. Transitioning to the specific adult accommodation unit. 
• B. Initial assessment of mental health and financial literacy needs. 
• C. Intensifying "job search" training and mock interviews. 
• D. Securing the adult housing placement (the "search and lock" phase). 
• E. Creating the "Tailored Transition Plan" document. 
• F. Basic life skills workshops (Cooking, Budgeting, Laundry). 

Timeline Action (Letter) Why this early/late? 

Month 1-6 (Age 16.0) 

  

Month 7-18 (Age 16.5-17.5) 

  

Month 19-24 (Age 17.5-18) 

  

The key to successfully supporting UASC through the transition to adulthood is looking at the 
transition not as a single event, but as a phased reduction of support and a simultaneous 
increase in capability. The goal is to ensure that by Month 24, the young person isn't just 
"leaving a system," but is "entering a life" they already understand. 
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Timeline Action 
(Letter) 

Why this early/late? 

Month 1-6 
(Age 16.0) 

B & E You cannot build a house without a blueprint. The Initial Assessment (B) 
identifies trauma or gaps, which then dictates the Tailored Transition 
Plan (E). 

Month 7-18 
(Age 16.5-17.5) 

F & C This is the "growth" phase. Life Skills (F) take time to master (you can’t 
learn to budget in a week). Job searching (C) begins here to build a 
financial cushion before the state support drops. 

Month 19-24 
(Age 17.5-18) 

D & A This is the "landing" phase. Securing (D) and Transitioning (A) to adult 
housing before age 18 avoids the "cliff-edge" of moving on your birthday. 
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Module 5. Cultural competence and intercultural communication (2,5 h) 

Executive Summary 

The training module is aimed at tutors and stakeholders of unaccompanied foreign minors 
(UFMs)[1] and aims to strengthen their skills through an intercultural and decolonial approach 
based on respect, participation and the valorisation of differences. The course aims to provide 
tools for critically analysing the contexts of origin of minors, recognising and overcoming 
cultural stereotypes, and promoting effective and inclusive communication practices. In line 
with the objectives of the 2030 Agenda for quality and inclusive education, the training 
promotes the development of personal awareness, emotional regulation, and educational 
presence. The module integrates humanistic and intercultural perspectives and uses active 
methodologies such as case studies, interactive peer learning sessions and role-playing 
exercises, making the training experience a concrete tool for growth and improvement of 
tutors' skills. The module is designed as a path of personal and professional growth aimed at 
training tutors capable of living the educational relationship with presence, empathy, and 
clarity.  

Trainer Instructions  

Educational, social, and cultural contexts are changing rapidly, and with them, people's needs, 
languages, relationships, and the challenges we face every day are also changing. In this 
scenario, the role of the trainer takes on a new and deeper meaning: it is not just a matter of 
transmitting content, but of creating living spaces for learning, where people can reflect, grow 
and discover resources they may not even have known they had. 

This awareness gives rise to a more authentic training presence, capable of instilling 
confidence and generating mutual transformation in the relationship. The proposed path is 
inspired by the objectives of point 4 of Agenda 2030, which promotes quality, equitable and 
inclusive education to contribute to the creation of educational spaces that foster personal and 
collective growth, active citizenship and social sustainability. 

A central aspect of the training will be emotional self-regulation, which allows us to recognise 
and integrate our emotions to improve the quality of communication. Communicating with 
clarity, deep listening and empathy means building bridges and uniting different experiences, 
cultures and perspectives. This perspective is particularly valuable for the experience 
of migration. 

Migrating means facing separation from one's roots, going through uncertainty and seeking 
new balances in often unfamiliar contexts, compensating for losses and possibilities. The 
awareness of trainers helps to read these processes more deeply, to recognise people's 
resources and to support more authentic and respectful paths. 

The theoretical framework consistently integrates several complementary approaches. The 
first is the so-called linguistic disorientation. Initial training involves the intervention of a 
second language (SL) facilitator, with the aim of engaging participants in a personal experience 
of linguistic disorientation and related frustration. The more participants experience a sense 
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of disorientation, the greater their understanding and empathy towards others. Humanistic 
psychology models provide the next methodological basis: they focus on the person as a whole, 
on trust in their potential and on the dimension of subjective experience as a privileged vehicle 
for growth. These simple but profound experiences are gateways to a more conscious quality 
of presence and effective communication, when misunderstandings and conflicts are reduced. 
The essential elements of bidirectional and dynamic communication will be introduced, with 
all the elements of effectiveness such as: Clarity, Consistency, Active Listening, Empathy, 
Feedback and Adaptation to Context. Through various active methods, participants will be 
guided in learning about the Theory of Active Listening and the Theory of Assertive 
Communication, with a particular focus on the Theory of Non-Verbal Communication through 
practical and experiential activities. 

Module content 

Chapter 1. Effective communication methods 
Chapter 2. Understanding countries of origin 
Chapter 3. Communicating through an intercultural approach 
Chapter 4. Understanding migration: the experience of separation and the challenge of 
integration into a new context 
Chapter 5. Providing assistance and guidance with a decolonial and non-paternalistic 
approach 
 

Chapter 1. Effective communication methods (30 min) 

Tools for improving communication skills when working with unaccompanied foreign minors 

A. Lecture 

The chapter on training explores the theme of effective communication as a fundamental tool 
for building trusting relationships and promoting authentic dialogue. It proposes a vision of 
communication not only as the transmission of information, but as a dynamic, two-
way process in which the sender and receiver influence each other. The emphasis is placed on 
the importance of context – cultural, emotional and social – which can alter the meaning of 
messages and thus profoundly influence their effectiveness. Through the theories of active 
listening, assertive communication and non-verbal communication, participants are invited to 
reflect on the communicative responsibility of those working in educational or protective 
contexts. The keywords - active listening, non-violent communication, clear 
language and constructive feedback - become operational skills necessary to avoid 
misunderstandings and conflicts, promoting instead relationships based on empathy and 
mutual respect. The training course also encourages the use of simple, inclusive and 
conscious language as a means of approaching others and creating spaces for authentic 
communication, especially in the relationship between guardian and minor. 
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Trainer notes 

Through a series of role-plays, participants are invited to directly experience the dynamics of 
effective communication: from empathic listening to conflict management, from the use of 
clear language to the ability to give and receive feedback. Each exercise is accompanied by 
debriefing questions that stimulate self-assessment and collective reflection, facilitating 
understanding of how different communication methods influence the educational 
relationship.  

B. Interactive Learning Activities 

Case studies and exercises 

Trainers should guide learners towards developing empathetic and non-judgmental listening 
skills; applying non-violent communication techniques (NVC); use of clear, simple and inclusive 
language; and constructive use of feedback. 

Through watching a video entitled 'How to communicate with unaccompanied foreign 
minors? https://www.youtube.com/watch?v=UtULbT7dlgc&t=160s and through some 
simulated conversations in pairs to use “I” messages and promote active listening according 
to the principles of non-violent communication; trainers will guide collective reflections on 
recognising emotions and needs, signs that indicate sincere listening and escalations of 
communicative tension. 

Through a roleplay on clarity of language, a conversation is simulated with two versions. In 
the first version, complex terms are used; in the second, they are simplified with examples 
and images, and reflection on the modulation and reduction of language complexity is guided. 

Role play 1 

Expressing feelings and needs 

The child feels isolated or frustrated. The guardian uses first-person phrases ('I feel... ‘, ’I 
need...") and invites the child to do the same.  

Role play 2 

Non-violent communication (NVC) 

The child breaks a rule. The guardian reacts calmly by following the four steps of NVC: 
observation, feeling, need, request.  

Role play 3 

Clear and simple language 

The guardian explains legal rights or procedures to the child. In the first version, they use 
complex terms; in the second, they simplify them with examples and images. 

 

https://www.youtube.com/watch?v=UtULbT7dlgc&t=160s
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Chapter 2. Understanding countries of origin (30 min) 

Gaining a better understanding of the countries of origin of unaccompanied foreign minors 

A. Lecture 

The training chapter dedicated to understanding countries of origin focuses on developing 
fundamental intercultural skills for those who work with minors from migrant backgrounds. 
The aim is to promote an empathetic and informed approach that can overcome stereotypes 
and cultural prejudices. Based on Geert Hofstede's theory of six cultural dimensions, the text 
offers an interpretative key to understanding differences in values, behaviours and 
communication styles between people from different cultures. The proposed activities - such 
as role-playing games and the Culturagram— invite participants to reflect on their own 
cultural representations and to experiment with more sensitive and respectful ways of 
relating. The emphasis is on active listening, the use of open questions, and the creation of 
a climate of trust, which are essential prerequisites for establishing an authentic educational 
relationship with minors. 

Trainer notes 

The trainer's task is to guide participants through an experiential process. It is important to 
encourage active participation by creating a safe environment in which participants can share 
experiences, recognise their own cultural biases and engage in non-judgmental discussions. It 
is essential to promote a dynamic and relational approach to learning about countries of 
origin, considering not only the geographical context, but also the migratory and individual 
experiences of each child. Understanding countries of origin means learning to recognise, 
interpret and appreciate the cultural, social, historical and economic contexts of people based 
on their background. Geert Hofstede's theory of six cultural dimensions will be the basis for 
guiding trainees in understanding how values differ from one country to another with regard 
to power distance, individualism vs. collectivism, masculinity vs. femininity, uncertainty 
avoidance, long-term orientation vs. short-term orientation, indulgence vs. moderation; this 
theory will help to understand behavioural patterns and communication styles among people 
from different countries. 

B. Interactive Learning Activities 

Case studies and exercises 

Trainers will guide learners towards understanding the importance of country-of-origin 
information (COI); improving intercultural communication with children; overcoming 
stereotypes and cultural biases; applying practical tools to explore children's cultural 
backgrounds; and developing empathy and intercultural skills for more effective protection. 

Through watching a video entitled “Global Child Protection AoR – Unaccompanied and 
Separated Children” https://www.youtube.com/watch?v=J8EC-tbQaCY and some simulated 
interactions, the use of the Culturagram model is introduced, using the 10-area assessment 
grid 

https://dss.mo.gov/cd/info/forms/forminstructions/cd14f_instr.pdf
https://www.youtube.com/watch?v=J8EC-tbQaCY
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(Reasons for migration, Legal status, Length of stay in the host country, Language spoken at 
home and language skills, Health and health beliefs, Trauma and crisis, Festivals, religion and 
cultural values, Family structure and roles, Support networks, Experiences of discrimination 
or racism) to explore the key elements of the culture of belonging in order to understand the 
child's cultural background, guiding subsequent reflection on what can be learned about the 
child's background and the cultural aspects that could influence the guardianship relationship. 
Participants then work in groups to explore and gather information on values, education, 
religion and family in different countries (e.g. Syria, Afghanistan, Egypt, Senegal) and the 
related educational and family differences. The trainer will guide the reflection to avoid 
cultural assumptions and remind participants that religion, values and social roles vary within 
families and to consider the migration context and personal experience and not just 
geographical origin. 

Role play 1 

The Culturagram 

The guardian meets a minor for the first time and, using the Culturagram model, explores 
with them the key elements of their culture: family, language, religion, values, traditional 
festivals, gender roles.  

Role play 2 

Collaborative cultural quiz 

Tutors work in groups and are assigned a country to explore (e.g. Syria, Afghanistan, Egypt, 
Senegal). They gather information on values, education, religion and family, then present 
their findings to the others. 

Role play 3 

Educational and family differences 

A minor says they do not feel understood by the Italian school system. The tutor tries to 
understand their school experience in their country of origin and mediates with the teachers. 

Chapter 3. Communicating through an intercultural approach (30 min) 

Intercultural communication is a fundamental skill for building trust, mutual respect and 
inclusion. 

A. Lecture 

The chapter on training proposes a path aimed at developing intercultural competence as a 
central element in educational and relational communication. The focus is on both the explicit 
dimensions of language and the implicit aspects related to context, gestures, values, 
and social norms. It aims to promote awareness of one's own cultural models and to recognise 
the impact they can have on relationships with others. The chapter focuses on how cultural 
values, beliefs, languages, and social norms influence the way messages are created, 
interpreted, and received. Hall's classification of cultures[2] is introduced based on how much 
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context influences communication between high-context cultures, which rely heavily on non-
verbal cues, shared experiences and implicit understanding, and low-context cultures, where 
communication is direct, explicit and relies more on words than context. The social identity 
theory[3] is introduced, which explains how a person's national and cultural identity of a 
person influences perception and behaviour in order to reduce stereotypes and cultural 
biases when dealing with people from different backgrounds. Finally, the principles 
of Intercultural Competence Theory[4] are shared, i.e. the ability to communicate effectively 
and appropriately with people from other cultures and to bridge cultural gaps 

Trainer notes 

The trainer guides participants in developing the intercultural competences essential for 
building trust, mutual respect and inclusion. During role-plays, the trainer facilitates the 
observation of verbal and non-verbal behaviours, stimulates reflection on context, intentions 
and perceptions, and helps to link practical experiences to the theoretical concepts of context, 

social identity and intercultural competence. They encourage active listening, asking for 
clarification and awareness of one's own biases, promoting adaptive and respectful 
communication strategies. The final debriefing transforms the experience into concrete 
learning: participants analyse difficulties, identify effective strategies and develop tools to 
manage misunderstandings, strengthening inclusive relationships and balanced dialogue 
between different cultures. 

B. Interactive Learning Activities 

Case studies and exercises 

Trainers should guide learners towards; recognising the cultural dimensions that influence 
communication; improving intercultural listening and comprehension skills; managing 
misunderstandings arising from linguistic and cultural differences; and promoting an 
empathetic and respectful approach in protective relationships 

Through a series of pair activities, conversation scenarios are simulated to use assertive 
communication and promote intercultural sensitivity, address a communication 
misunderstanding and clarify the situation and restore trust, highlighting the balance between 
power and active listening. Group reflection is guided on how it might be possible to transform 
the guardian-minor relationship into a dialogue between peers of equal dignity, and 
reflections are encouraged on the most effective behaviours to adopt. It will be the trainer's 
task to report on all applications of active listening (listen more than you speak, ask for 
clarification instead of making assumptions, recognise that your way of communicating is only 
one of many, avoid idiomatic language or complex metaphors, Show sincere curiosity about 
the other person's culture, use visual or concrete examples when possible, reflect on your 
implicit biases, recognise needs, balance authority and trust.) 

Through the presentation of a case study, participants are invited to reflect on the role and 
limitations of the legal guardian, on how to exercise listening, empathy and intercultural 
communication skills; the importance of identifying strategies for relating and 
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collaborating with other professionals (educators, schools, social services) and the need to 
strengthen the ability to manage conflicts and rebuild trust with the child. 

Role play 1 

Dialogue with different customs 

The guardian proposes an activity that conflicts with the child's cultural or religious customs 
(e.g. type of food, clothing, holidays). 

Role play 2 

Dealing with a communication misunderstanding 

During a conversation, a phrase or gesture by the guardian is perceived as offensive. The 
child reacts by withdrawing into themselves. 

Role play 3 

Balance between power and active listening 

The guardian tends to give directive and paternalistic advice. The child feels judged. 

Case Study: Samuel and his guardian 

Samuel (15 years old, from South Sudan) has been living with a foster family in a European city 
for six months. Mr John, 45, is his designated guardian. He is his legal and emotional point of 
reference, responsible for ensuring that Samuel's rights are respected, that his well-being is 
monitored and that his interests are represented in key decisions. In recent weeks, Samuel 
has: refused to meet with his guardian; been frequently absent from school; spent more and 
more time on social media, where unknown adults have offered him a “real job”. 

Mr John feels frustrated and concerned. He fears that Samuel may stray from his protection 
plan or fall into risky situations, but he does not know how to reopen communication. The 
trainer's task is to provide guiding questions to shift the reflection from the guardian's point 
of view (He wants to protect Samuel, but struggles to be accepted by him; he is torn between 
the desire to help and the fear of overstepping boundaries; he is unfamiliar with Samuel's 
culture and traumatic experiences) to that of the minor (He wants to be treated like an adult. 
He feels lonely and misunderstood. He does not understand the guardian's role and thinks 
that the guardian only wants to control him. He fears that talking about his problems will cause 
him to be sent back.) 

Response to the case study: 
-  The goal is not to solve the problem, but to explore how trust is built or repaired 
-  Highlight the complexity of the guardian's role 
-  Encourage reflection on boundaries, empathy, trauma and autonomy. 
-  Conclude by linking the discussion to good practices (e.g. regular meetings, interdisciplinary 
collaboration, intercultural awareness). 
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Chapter 4. Understanding migration: the experience of separation and the challenge of 
integration into a new context (30 min) 

Explore the emotional impact of separation, the challenges of integration, and strategies to 
implement between the context of origin and the current context. 

A. Lecture 

The training module, focused on understanding migration, is structured through 
a psychological and sociocultural lens to address two crucial phases: the experience of 
separation and the challenge of integration. Separation, understood as the loss of family 
ties, cultural identity, language and sense of belonging, is analysed in the light of Bowlby's 
attachment theory, which frames detachment from one's homeland as a real “break in 
attachment”, capable of triggering pain, anxiety and identity confusion. Subsequently, the 
challenge of integration into the new context is explored through Berry's acculturation model, 
which proposes integration (maintaining one's own culture and adopting the new one) as the 
most adaptive outcome, as opposed to assimilation, separation and marginalisation. The 
overall objective is to accompany minors in the adaptation process, 
developing resilience and facilitating integration through understanding the emotional stages 
(Lysgaard's U model) and adopting a trauma-informed approach in the care relationship. 
Practical role-plays, such as those on arrival or dealing with homesickness, serve as a bridge 
between theory and everyday educational practice. 

Migrants experience separation from family and community ties, cultural identity and family 
traditions, language and social norms, and a sense of belonging and security. This phase can 
trigger pain, nostalgia, anxiety and identity confusion. 

Trainer notes 

It is essential that the trainer not only explains the theoretical concepts but also transforms 
them into practical tools for recognising and normalising children's emotions, from signs of 
post-migration stress to homesickness. Role-play sessions (from arrival to life plan) are central 
to the training and require the trainer to lead post-scenario reflection (debriefing), 
emphasising how to support independence, mediate cultural conflicts and provide practical 
support without ever forcing the revisiting of traumatic details. The final responses, which 
include the importance of consistency, security and enhancing the child's self-efficacy, should 
be presented not as a simple list, but as a compass for developing a predictable and stable 
caring relationship, which is essential for promoting social and cultural integration. 

Trainers will need to transfer theoretical knowledge relating to:  

Bowlby's attachment theory, which frames separation from one's homeland as a real 
“attachment rupture”, capable of triggering pain, anxiety and identity confusion.  

John W. Berry's acculturation theory (1997), which identifies four possible strategies:  

Integration: maintaining some aspects of the culture of origin while engaging with the new 
one (the healthiest and most adaptive outcome). 
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Assimilation: abandoning one's original culture to fully adopt the new one.  

Separation: maintaining the original culture and rejecting the new one. 

Marginalisation: loss of connection with both cultures, leading to isolation or alienation. 

The U-curve adaptation model (Lysgaard, 1955) describes the emotional stages that 
migrants go through: 

- Honeymoon stage: enthusiasm for the new culture. 

- Crisis stage: culture shock and homesickness. 

- Recovery stage: gradual adaptation. 

- Adaptation stage: acceptance and balance between cultures. 

B. Interactive Learning Activities 

Case studies and exercises 

Trainers should guide learners towards understanding the emotional stages of migration and 
separation; recognising the signs of post-migration stress and trauma; promoting resilience 
and a sense of belonging in minors; facilitating social and cultural integration into the new 
environment; and the development of a trauma-informed approach in the care relationship.  

Through the viewing of a video entitled “The journey of an unaccompanied minor” 
https://www.youtube.com/watch?v=UzgJI3xithg&t=15s and some simulations of interactions 
between guardian and minor, the theme of nostalgia and loss, cultural identity and 
integration, life plans and the independence necessary for integration itself.  

The trainer will guide the exercise so that participants explore non-judgmental 
communication methods that encourage listening without forcing the story, validate nostalgia 
without denying it, promote intercultural dialogue and mutual respect, manage tensions 
between cultural identity and integration, help the child understand and navigate the system, 
avoid reliving unnecessary traumatic details, and enhance the child's resilience and self-
efficacy. 

Through the presentation of a case study, participants are invited to reflect on their 
responsibilities, priorities and possible actions to support the child towards inclusion and 
independence, considering regulations, good practices and the needs of the young person. 

Role play 1 

Describing arrival, nostalgia and loss 

The child recounts their journey and separation from their family. The guardian listens with 
empathy and without judgement. 
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Role play 2 

Cultural identity and integration 

The child shows resistance to participating in school or social activities because they conflict 
with their culture. The guardian seeks a respectful compromise. 

Role play 3 

Life plan and independence for integration 

The minor is about to turn 18 and fears losing protection. The guardian helps them plan a 
path to independence (home, study, work). 

Case study: From arrival in Italy to independence: Youssef's journey 

Youssef is a 17-year-old boy from Morocco who arrived in Italy alone about six months ago. 
He has no parents or adult guardians in Italy. He was first taken into a facility for 
unaccompanied foreign minors, then entrusted to the municipal social services, who assigned 
him a volunteer guardian. He now lives in a community in the Rome area and: 

-  attends an Italian language course for foreigners but still has difficulty with the language. 

- would like to resume secondary school but has not yet decided which educational or 
professional path to take. 

- has obtained a residence permit for minors, which will expire in about four months, when he 
turns 18. 

- expresses ambition: ‘I would like to work and earn money,’ but is unsure how to navigate 
school, training, work and what will happen after he turns 18. 

- The community reports that Youssef has some difficulty relating to others: he sometimes 
tends to isolate himself, does not always participate in community group meetings and shows 
signs of homesickness and anxiety about “my family at home”. 

1. What immediate priorities would you identify in Youssef's case (short term, e.g. 0-6 
months)? What medium-term goals (6-24 months)? 

2. What obstacles could you identify in Youssef's path to independence (linguistic, 
educational, relational, regulatory, cultural)? How could you help him overcome them? 

3. When Youssef turns 18 and his residence permit for minors expires, what choices and 
actions should be taken (residence permit, training/work, continuity of accommodation, 
support network)? 

4. How would you promote social inclusion and the development of a network of relationships 
for Youssef (school, community, volunteering, peer group, mentoring)? 

5. What indicators of success would you use to monitor Youssef's progress (e.g. level of Italian 
language proficiency, school/training attendance, financial independence, psychological well-
being)? 
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6. If a mental health problem (e.g. anxiety or depression) or a risk episode (e.g. running away 
from the community, involvement in illegal activities) were to arise, what measures should 
the guardian take? 

Response to the case study 
- Discussion of the scenario, answering questions and drafting an operational plan with: 
Actions - Timelines and parties involved. 
- Sharing of plans and discussion of differences, priorities and choices made. 
- Introduction of a change in the scenario where Youssef changes communities or receives a 
job offer. 

Chapter 5. Providing assistance and guidance with a decolonial and non-paternalistic 
approach (30 min) 

The chosen decolonial approach is based on awareness of one's privileges, active listening and 
the equitable construction of the protection pathway. 

A. Lecture 

This training chapter marks an important paradigm shift, moving away from traditional 
paternalistic models of assistance to embrace a decolonial approach focused on equity and 
empowerment of minors. The conceptual core is the rejection of the logic of the “savior” or 
cultural superiority (often linked to the Global North), in favour of a model based on dialogue, 
reciprocity, and mutual learning. The training course aims to develop awareness of one's own 
privileges and to unmask the power dynamics implicit in the guardian-child relationship. The 
learning objectives are extremely practical: they range from recognising paternalistic 
expressions to promoting co-decision-making and co life planning, focusing on the aspirations 
and rights of the child. The targeted use of role-play and final responses make the theory 
immediately applicable, stimulating participants to reflect deeply on their own language, role 
and cultural background, which are crucial elements in restoring the child's autonomy and 
self-reliance. 

The decolonial and non-paternalistic approach rejects the idea that one group (usually from 
the Global North or a dominant culture) should guide, teach, or save another group perceived 
as less developed. Instead, it promotes mutual learning, equality, and empowerment. The 
trainer shares the basics of decolonial theory[5], which argues that: 

- Colonialism has created systems of power, knowledge and cultural domination that persist 
even after the end of formal colonial rule. 

- Acting in a decolonial manner means questioning Eurocentric worldviews, valuing local 
epistemologies and restoring autonomy to marginalised groups. 

- Assistance should therefore be based on dialogue, reciprocity and respect, not on the 
imposition of external models. 
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Trainer notes 

The main objective is for participants to internalise the decolonial philosophy, not just 
understand its definition. To this end, emphasise the use of the proposed role-playing game as 
a tool for active experimentation rather than a simple exercise. It is the trainer's responsibility 
to create a safe, non-judgmental space in which participants can openly recognise and 
deconstruct their unconscious biases and cultural privileges. Encourage the use of active 
listening and challenge participants to identify and replace language of superiority with 
expressions that promote mutual respect and autonomy. Use the questions in the notes for 
trainers as levers for reflection, prompting participants to actively compare the effectiveness 
of a directive approach with a collaborative one. 

B. Interactive Learning Activities 

Case studies and exercises 

Trainers should guide learners towards understanding what a decolonial approach means in 
child protection; recognising the dynamics of power and paternalism in the relationship 
between guardian and child; promoting autonomy, listening and shared decision-making in 
care processes; reflecting on their own role, language and cultural background; promoting 
care practices focused on the rights and aspirations of the child.  

Below are examples of three role-playing games that can be used to help participants practise 
different topics: 

Role-play 1 

First equal consultation and co-design 

The guardian meets a child for the first time. Instead of proposing immediate solutions, they 
explore the child's needs, expectations and ideas about the future together. 

Guiding questions for debriefing 

• How did you ensure that the children's voices were central?  

• How did you avoid overly influencing the conversation?  

• How did you facilitate the child's participation?  

• Did you notice any differences in the level of engagement compared to a more directive 
approach? 

Role play 2 

Language and implicit power 

The guardian uses language that reflects superiority (‘I know what's best for you’). The child 
closes up or opposes. 

Guiding questions for debriefing 

Identify paternalistic expressions 
Experiment with alternative forms of communication based on equity and mutual respect. 
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Offer practical support while respecting the child's dignity 
Promote autonomy in everyday decisions. 

Role play 3 

Self-reflection and cultural privilege 

The trainer guides participants in personal reflection: ‘How do my culture, education and 
position influence the way I help others?’ 

Guiding questions for debriefing 

• What unconscious biases have you recognised? 

• How can you use your awareness of privilege to create more equitable relationships?  
Next, the trainer needs to support participants in reflecting on the methods and strategies 
that have emerged from a decolonial and non-paternalistic perspective, using prompts such 
as: 

- Focus on the child's voice, not your expectations. 
- Avoid saviour language (‘I am helping them because they are unable to do it themselves’); 
- Recognise and deconstruct your cultural biases. 
- Co-construct decisions and verify the child's consent. 
- Offer clear and neutral information, not directives. 
- Respect the child's right to choose different paths. 
- Regularly reflect on your role of power as guardians. 

Finally, a case study is presented for group work. 

Case study 

Unaccompanied foreign minors outside the child protection system Pakistani children in 
GreeceThis report, entitled “[6] ” (Journey to Europe: the reality of unaccompanied foreign 
minors in Greece), seeks to shed light on the realities and risks faced by this group. Presented 
as a case study, it tells the story of children and young adults from Pakistan who travelled to 
the EU alone, without their parents or other adults. 

The report describes how the children experienced their journey to Europe, their arrival and 
their stay in Greece. Much of the report makes for difficult reading. The young people 
interviewed emigrated to Europe for different reasons, but all encountered significant 
difficulties both during their journey and within the EU. Their dire reality often includes 
violence and exploitation, terrible living conditions, limited access to healthcare and 
educational opportunities, and few chances to regularise their stay. The risk of mental health 
problems, substance abuse and involvement in illegal activities is very high. The working group 
is asked to choose one of the chapters analysed in the report and try to find a solution to 
reconcile the protection of minors with the risk of remaining outside the system.[1] The 
bibliography also includes terms such as “unaccompanied minors” or “minors without 
accompanying persons”: these are synonyms for the official definition of “unaccompanied 
foreign minors” (MSNA).[2] Theory of high-context and low-context cultures, Edward T. Hall, 
(1976)[3] Tajfel & Turner, (1979)[4] Deardorff (2006)[5] Aníbal Quijano, Walter Mignolo, María 
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Lugones[6] European Union Agency for Fundamental Rights - Unaccompanied minors outside 
the child protection system - Case study - Pakistani minors in Greece -
https://fra.europa.eu/sites/default/files/2021-12/fra-2021-unaccompanied-children-
greece_en.pdf 
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Module 6.  Practical Skills in Case Management (2 h) 

Executive Summary  

This module aims to strengthen the capacity of guardians who protect and advocate for 
unaccompanied and separated children. Guardians often navigate complex legal, social, and 
emotional challenges with limited formal preparation. This training provides practical, 
scenario-based learning that equips them to safeguard children’s rights while managing high-
risk and sensitive situations.  

By the end of the training, participants will be able to apply knowledge and skills in crisis 
intervention, documentation, and inter-agency collaboration. They will learn to use practical 
tools and strategies that protect children’s rights and promote wellbeing, and to develop 
professional attitudes that support empowerment, resilience, and child-centred practice. The 
module also prepares guardians to fulfil their roles in alignment with best practice and legal 
obligations at the European level. 

Participants will learn to de-escalate crises, communicate and advocate effectively on behalf 
of the child, and maintain clear, protective case records that support legal and welfare 
outcomes. By building these essential competencies, the module contributes to a stronger, 
more consistent, and child-centred guardianship system in Europe, improving the safety, 
stability, and long-term wellbeing of vulnerable children. This module emphasizes trauma-
informed, rights-based, and holistic care practices as recommended to European safeguarding 
curricula, ensuring that guardianship practice remains child-centred and 
empowering.  Guardians and Stakeholders will also learn to maintain accurate, timely, and 
objective documentation that ensures continuity of care and accountability, as well as to 
resolve conflicts and foster collaboration among the various services and professionals 
involved in child protection. 

Trainer Instructions  

Trainers should use the information in this module to facilitate highly practical and interactive 
learning experience, linking every concept to the real-life responsibilities of legal guardians. 
Emphasis is placed on child-centered and rights-based approaches, ensuring that participants 
understand how their actions directly affect the wellbeing, safety, and long-term outcomes of 
unaccompanied and separated minors. Trainers are encouraged to combine short 
presentations with case studies, role-play, group reflection, and discussions, creating a safe 
space for participants to share experiences and explore ethical challenges. Where possible, 
adapt language and examples to participants’ professional backgrounds and cultural context 
to ensure relevance and engagement.  
 
Module Content 
Chapter 1.  Crisis Intervention and De-escalation  
Chapter 2. Documentation and Record Keeping 
Chapter 3.  Management skills, strategies and resources for resolving conflict and fostering 
positive relationships (for stakeholders). 
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Chapter 1 – Crisis Intervention and De-escalation (40 minutes) 

A. Lecture 

Unaccompanied and separated minors often experience trauma, displacement, loss, and 
prolonged insecurity. Trauma may be acute, chronic, or complex, and it can shape how 
children perceive threats and respond to stress. Guardians should understand that emotional 
distress may manifest through aggression, withdrawal, defiance, hypervigilance, or 
dissociation. These are survival strategies, not intentional misbehaviour. This chapter focuses 
specifically on how trauma-informed and rights-based principles are applied in moments of 
heightened stress and crisis. While the broader Trauma-Informed Care framework is 
addressed elsewhere in the programme, the emphasis here is on practical, moment-to-
moment responses that support safety, de-escalation, and emotional regulation. 

A trauma-informed and rights-based approach helps guardians respond with empathy while 
ensuring safety, predictability, and dignity. Core principles include safety, trustworthiness, 
empowerment, collaboration, choice, and cultural sensitivity. Strengthening protective 
factors—stable relationships, routine, communication, and validation—supports the 
development of resilience, enabling minors to regain agency and rebuild trust. 

The purpose of de-escalation in work with traumatised children is to prevent retraumatisation, 
reduce conflict intensity, and create a calm environment in which the child can regain 
emotional and physical control. Effective de-escalation prioritises listening, non-
confrontational body language, respectful communication, and emotional regulation. 

A safety hierarchy guides all responses: ensure no one is harmed, stabilise emotional intensity, 
and only then address rules, consequences, or problem-solving. Even when a child’s behaviour 
escalates—for example, throwing objects—the immediate priority remains physical safety 
and emotional de-escalation. Police involvement should be used only as a last resort, 
restricted to situations where there is imminent danger or behaviour that crosses into criminal 
harm, such as significant property destruction or ongoing attempts to hurt others. When no 
one is at risk, the emphasis should remain on de-escalation and thorough, accurate 
documentation. 

Early Warning Signs: Recognising early indicators of escalating behaviour allows guardians to 
intervene before a crisis intensifies. These signs can be physical, emotional, relational, verbal, 
or non-verbal, and often reflect underlying distress rather than deliberate defiance. It is very 
important for the trainer to emphasise the difference between:  

Physical signs: e.g. pacing nervously, clenched fists or jaw, raised voice tone. 
Emotional signs: e.g. sudden withdrawal from interaction, uncharacteristic silence, visible 
agitation like trembling or crying. 
Relational signs: e.g. testing boundaries or authority (refusing  to follow simple instructions, 
challenging rules). 
Verbal signs: e.g. reduced communication or abrupt single-word answers, overt verbal 
aggression (e.g., shouting, threats, or hostile tone), passive-aggressive remarks. 
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B. Interactive Learning Activities 

Exercise  
Trainer Instructions 
Read the two short scenarios below and discuss how the guardian’s response affects the child 
and the situation. 
Scenario A – Stressed & Reactive Guardian: 
A 14-year-old refuses to return indoors. The tired guardian raises their voice: “You never 
listen! Stop this and come inside right now!” They move closer in anger; the child shouts 
louder, knocks over a chair, and storms out. 
Scenario B – Calm & Regulated Guardian: 
A 14-year-old refuses to return indoors. The guardian notices their own frustration rising and 
pauses, breathes, and keeps a safe distance. They calmly say: “I can see you’re upset. Let’s 
take a moment — we’ll talk when you’re ready.” The child calms down and sits after a short 
while. 
Group Task: (Trainer to choose if this task is to be written or verbal 
discussion)                                                                                       

• Compare the outcomes of Scenarios A and B.                         
• List 2–3 risks of the reactive response.                                                                          
• List 2–3 benefits of the calm response.                                   
• Share reflections with the group. 

Responses 

Risks (Scenario A): escalation, fear, or harm. 

In Scenario A, the guardian’s reactive behaviour increases the intensity of the situation. Raising 
their voice and moving closer in anger heightens the child’s sense of threat, which can lead the 
child to escalate further in order to protect themselves. This can result in increased shouting, 
physical acting out (like knocking over a chair), or running away. Such reactions create a high-
risk environment where both the child and others nearby may get hurt. It also reinforces fear 
and mistrust, making it harder for the guardian to support the child effectively in the future. 

Benefits (Scenario B): models safety, supports regulation, and builds trust. 

In Scenario B, the guardian’s calm and regulated response helps the child feel safer and less 
overwhelmed. By pausing, breathing, and keeping distance, the guardian reduces the child’s 
perception of threat and allows their nervous system to settle. This approach models emotional 
self-regulation, showing the child how to handle frustration or conflict in a healthy way. It also 
supports the child’s ability to calm down on their own and creates a sense of trust, as the child 
experiences the guardian as predictable, steady, and respectful — someone they can rely on 
during moments of stress. 

Case Study: Violent Outburst & Trauma Response   

A 15-year-old unaccompanied minor with complex family dynamics. The child arrived in 
Europe after significant instability at home, including possible domestic violence and pressure 
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from the father to contribute financially. The minor experiences deep feelings of 
abandonment and displacement, low self-esteem, and anxiety that sometimes turns into 
aggression. Since arrival, the minor has struggled to comply with shelter rules and the 
guardian’s directives, particularly restrictions on movement and unauthorised leave. The 
relationship with the appointed guardian is sporadic and formal, leaving the child feeling 
unseen and unsupported. At times, the child’s misbehaviour appears to be an attempt to 
demand the guardian’s or stakeholders’ attention, possibly out of frustration or a need for 
connection. During a disagreement about leaving the shelter without permission, the child 
entered a severe violent outburst: shouting, overturning furniture, and breaking items. Staff 
applied initial de-escalation but could not fully contain the aggression. Due to the severity of 
the incident and property damage, a police report was filed — something staff preferred to 
avoid but felt was necessary for safety. 

1. Safety vs. Relationship: How can a guardian ensure immediate safety without reinforcing 
fear, control, or punitive dynamics?  

2. Autonomy vs. Authority: When does enforcing rules cross into restricting the adolescent’s 
right to agency and expression? 
3. Confidentiality vs. Reporting: How should incidents involving police or severe outbursts be 
documented and shared while safeguarding the child’s dignity? 
4. Professional Boundaries: How can guardians show empathy and connection without 
becoming over-involved or emotionally reactive? 

 

Response 

In this case, the guardian’s role is to respond not only to the violent incident but to the trauma 
beneath it. The first priority is safety: the guardian should stay calm, maintain distance, and 
support staff in containing the situation without physical confrontation, using a low, steady 
voice to reduce escalation. Once the minor has calmed down, the guardian should meet with 
them privately to validate their emotions without excusing the behaviour, helping the child 
identify what triggered the outburst and explaining clearly why a police report was necessary 
while reassuring them that it does not define their future. Over the following days and weeks, 
the guardian must strengthen their presence in the adolescent’s life through regular check-ins, 
informal conversations, and consistent support, as the sporadic and formal relationship has 
contributed to feelings of abandonment and mistrust. It is essential that the guardian works 
with shelter staff to create a shared support plan, advocates for psychological assessment and 
trauma-focused intervention, and provides the child with a safe, non-judgmental space to 
explore identity, cultural confusion, and family pressures. Long-term, the guardian should help 
the adolescent understand their rights and responsibilities in a way that makes restrictions feel 
protective rather than punitive, and engage them in restorative practices that encourage 
accountability without shame. Above all, the guardian must centre the relationship: the 
outburst is a signal of deep pain and unmet needs, and the guardian’s consistent empathy, 
clarity, and presence can transform these crises into opportunities for healing and stability. 

This case highlights how trauma and unmet relational needs can easily fuel crises, and how 
police involvement—while sometimes unavoidable—can deepen fear and mistrust when used. 



 

85 
101140692 – GUARD-UP | WP3 | Deliverable D3.2 | Training Material 

It also illustrates how guardianship, when approached in a purely bureaucratic way, can leave 
adolescents feeling unseen, whereas stronger relationships and cultural understanding might 
prevent such escalations. Young people with disrupted attachment histories frequently test 
limits as a way of seeking stability, reassurance, and attention, and this behaviour often 
reflects deeper emotional needs rather than simple defiance. Ultimately, the case raises 
several ethical dilemmas that guardians commonly face in practice. 

1. Safety vs. Relationship: How can a guardian ensure immediate safety without reinforcing 
fear, control, or punitive dynamics? 

A guardian prioritises safety through calm, predictable, and non-threatening actions. Instead 
of shouting, grabbing, or issuing harsh commands, the guardian uses steady tone, controlled 
body language, and clear, simple instructions that focus on the behaviour — not the child. They 
maintain enough distance to avoid escalating fear while still protecting others. After the 
immediate risk is contained, the guardian revisits the situation with the child using supportive 
conversation (“I was keeping everyone safe. You are not in trouble — we’ll talk this through 
together”). This approach ensures safety without damaging trust or creating a sense of 
punishment or control. 

2. Autonomy vs. Authority: When does enforcing rules cross into restricting the 
adolescent’s right to agency and expression? 

Rules become restrictive when they focus on compliance rather than safety or wellbeing. 
Adolescents should be allowed choices, voice, and meaningful participation in decisions that 
affect them. A guardian uses authority only when necessary to protect safety or prevent harm 
— not to demand obedience or control behaviour. When possible, rules are explained, 
negotiated, and consistently applied, and adolescents are invited to express their views (“Tell 
me what would work for you here”). Enforcing rules crosses a line when it silences the young 
person, ignores their perspective, or removes agency where no actual risk exists. 

3. Confidentiality vs. Reporting: How should incidents involving police or severe outbursts 
be documented and shared while safeguarding the child’s dignity? 

Guardians record incidents factually, neutrally, and with minimal necessary detail. They 
document what happened, what risks were present, and what actions were taken, without 
judgemental language or unnecessary personal information. Sensitive information is shared 
only with the relevant professionals (e.g., psychologist, supervisor, case officer). When 
reporting externally — such as to police or child protection authorities — the guardian 
communicates only essential facts and emphasises the child’s context and vulnerability. The 
aim is to protect the child’s rights, avoid stigma, and prevent information from circulating 
beyond those who genuinely need it. 
4. Professional Boundaries: How can guardians show empathy and connection without 
becoming over-involved or emotionally reactive? 

Guardians maintain boundaries by offering consistent empathy (“I hear you,” “I’m here to 
support you”) without becoming personally entangled in the child’s emotions or taking 
behaviour personally. They regulate their own stress, recognise their triggers, and avoid 



 

86 
101140692 – GUARD-UP | WP3 | Deliverable D3.2 | Training Material 

reacting from frustration or fear. Guardians stay supportive but not parental: they listen, 
validate feelings, and offer stability while keeping clear limits about their role. Seeking 
supervision, consulting colleagues, and taking care after difficult incidents helps maintain 
professionalism.  
In Groups, a crisis response plan addressing: Immediate safety for all minors; trauma-informed 
de-escalation steps (guardian self-regulation, calm voice, validation); whether and when police 
involvement is appropriate; how a more relational and proactive guardianship approach might 
have reduced escalation. 

• Safety: Remove other minors and secure the environment. 
• De-escalation: Guardian approaches calmly, maintains distance, validates: 

 “I know you are angry and scared. I’m here with you. Take your time — we will sort 
this out.” 

• Police involvement: Police as last resort — only if the child’s aggression threatens 
serious harm or serious damage. If called, it should be explained to police that the 
individual is a minor in trauma, so they ideally respond accordingly (e.g., using youth-
trained officers if available). 

• Follow-up: Once calm, the guardian ensures the child receives psychological support, 
informs the case officer, documents the incident objectively, and increases personal 
contact and relational investment. 

• Justification: 
This plan prevents further trauma, builds trust, and aligns with European best practices 
that prioritise de-escalation, child rights, and holistic care over punitive responses. 

Chapter 2 – Documentation and Record Keeping (40 minutes) 

A. Lecture  

Clear and thorough documentation is a key protection mechanism in guardianship work. It is 
not simply administrative; it ensures continuity of care, safeguards the child’s wellbeing, and 
strengthens accountability across all professionals involved. According to European standards 
— including the Convention on the Rights of the Child (Article 3: Best Interests of the Child) 
and Council of Europe guidance on guardianship — every significant decision or action 
concerning a child must be recorded clearly, neutrally, and in a way that protects dignity and 
confidentiality. Quality documentation supports a child’s safety in both the present and 
future, ensuring that important information is not lost when staff change or when multiple 
services become involved. 
A well-documented case file outlining a child’s trauma history enables a new psychologist or 
professional to avoid triggering topics, while poor or missing notes may lead to repeated 
questioning and unnecessary distress. The way information is recorded directly influences 
how future professionals understand and respond to the child; therefore, written language 
must remain neutral, respectful, and curious rather than judgmental or assumptive. Instead 
of writing “Child is manipulative and lies often,” a more protective and accurate entry would 
be: “Child provided inconsistent details about the event; may be feeling fearful or unsure.” 
This encourages future staff to approach the child with empathy rather than suspicion. 
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Common pitfalls include judgmental wording, personal assumptions, or delays in updating 
notes. A phrase like “He doesn’t care about school” reflects an assumption and can harm the 
child’s opportunities. A neutral alternative — “Child did not attend school today and stated he 
feels anxious and behind in lessons” — provides clarity without attaching blame. Records 
often follow a child across services; unbalanced language such as “aggressive and 
problematic” can shape how new professionals perceive the child, potentially lowering 
expectations or increasing fear. Balanced documentation such as, “Child has shown aggression 
when feeling unsafe; responds well to calm approaches and clear boundaries,” provides both 
context and guidance for supportive interventions. 
Confidentiality is central to ethical documentation. Guardians must consider what information 
is necessary to record, who has access, and how to protect sensitive details. When 
documenting abuse history, for example, it is safer to write “Child disclosed past harm; details 
shared with psychologist and case officer (confidential)” rather than including full personal 
details that do not need to circulate. This approach protects the child’s privacy while ensuring 
that key professionals receive essential information. 
It is also important to acknowledge that documentation can feel overwhelming, especially 
during busy periods. Guardians may feel fatigued or pressured, but timely, neutral record-
keeping protects both the child and the guardian. Even a brief, concise log after a heated 
incident helps preserve accuracy and protects the guardian if the situation later escalates or 
becomes the subject of legal review. Waiting several days increases the risk of lost details and 
creates vulnerability for both the child and the professional. Strategies such as setting aside a 
small, dedicated window each day for notes or using structured templates can support 
consistency. 
 

FACTS system bellow:  

Component Description Example 

F – Factual 
Information 

Record only verified facts (names, 
dates, observations). Avoid 
assumptions or interpretations. 

“The child stated he had not 
eaten breakfast.” 

A – Assessment Summarize your professional 
interpretation of the situation based 
on observation and information. 

“The child appeared withdrawn 
and avoided eye contact, 
possibly indicating distress.” 

C – Child’s Voice Document the child’s perspective and 
wishes whenever possible. 

“The child expressed a desire to 
return to school.” 
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T – Actions 
Taken 

Record immediate actions, referrals, 
or follow-ups. 

“Informed the social worker and 
arranged a psychologist 
appointment.” 

S – Summary 
and Next Steps 

Provide a short summary and outline 
what will happen next. 

“Guardian to follow up after the 
next session to assess emotional 
wellbeing.” 

Trainer notes: (Good Practice) 
Practical Guidance 

• Write objectively and clearly — avoid emotional or judgmental language. 
• Record chronologically; note dates, times, and people present. 
• Ensure confidentiality by storing documents securely and limiting access to authorized 

personnel. 
• Update records promptly after each contact or incident. 
• Use standardized forms and templates provided by your organization when available. 

B. Interactive Learning Activities 

Exercise: Discussion / Reflection Questions  

1. What challenges have you faced in maintaining accurate documentation? 
Common challenges include lack of time during busy shifts, feeling emotionally drained after 
a crisis, or uncertainty about what level of detail to include. Guardians may also struggle with 
finding neutral language, avoiding assumptions, or documenting sensitive information while 
protecting confidentiality. Staff turnover, inconsistent note-taking practices across teams, and 
pressure to handle multiple cases at once can also affect accuracy and consistency. 

2. How can clear documentation prevent harm or misunderstanding in a child’s case? 
 Clear documentation ensures that all professionals have the same, accurate understanding of 
the child’s needs, risks, and history. It prevents repeated questioning that may retraumatise 
the child, avoids misunderstandings or incorrect assumptions, and helps new staff pick up the 
case without gaps. It also makes patterns of behaviour easier to identify, supports timely 
interventions, and protects the child’s dignity. Accurate notes reduce the risk of 
misinterpretation in legal contexts and help ensure decisions are made in the child’s best 
interests. 

3. How could the FACTS model be applied in your daily work? 
 (Factual – Accurate – Child- centred – Timely – Strength-based) 

The FACTS model guides guardians to write objective, factual descriptions rather than 
interpretations or judgments. It encourages accuracy and specificity (what happened, when, 
who was present), keeps the child’s perspective at the centre, and ensures documentation is 
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completed promptly while the details are fresh. Incorporating strengths helps create a 
balanced picture of the child, showing not only risks but also coping strategies, resilience, and 
positive behaviours. Applying FACTS daily builds consistency, improves communication across 
teams, and supports safer, more informed decision-making for the child. 

Practical Exercise — Rewriting Biased Notes   
This exercise aims to help participants apply the principles of accurate, objective, and 
structured documentation in realistic situations. Participants will review short case scenarios 
and practice recording information using the FACTS model (Factual Information, Assessment, 
Child’s Voice, Actions Taken, Summary & Next Steps). The goal is to strengthen observation, 
analytical, and reporting skills, while promoting consistency and professionalism in 
documentation. 
After completing their notes, participants will compare examples and discuss how tone, 
clarity, and structure can influence decision-making and communication between 
professionals. 

Version A (biased):  
“Child is shutting down and being uncooperative again. Refuses to talk or join activities and is 
just sulking. Seems to be seeking attention.”  
Version B (neutral):  
“Child appeared withdrawn today — did not speak, eat, or join group activities. Spent most of 
the time alone and avoided eye contact. No verbal explanation given.”  
Group Task: (Written or Verbal discussion) 

• Identify what makes Version A biased or unhelpful.  
• Rewrite the Version A note in a more  factual and respectful way while noting the 

concerning behaviour.  
• Discuss what next information might be needed (health check? Psychologist 

referral? careful follow-up).  

 
• Problem with A: Assumes motive (“seeking attention,” ) without evidence, uses 

judgmental tone (“sulking”,“uncooperative” ), and doesn’t describe observable facts 
clearly.  

• Professional rewrite: “Child was quiet and withdrawn during the day. Did not engage 
in conversation, refused lunch, and didn’t join planned activities. Avoided eye contact 
and stayed apart from peers. Guardian will monitor and consider further support if the 
pattern continues.”  

• Justification: This entry describes what was seen, avoids speculation, and indicates a 
protective next step without labeling the child.  

Case Study: Documentation for Complex Needs   

A boy left home at age of 8 due to family instability and possible domestic violence and 
survived on the streets in Turkey until arriving in Europe at 13. He developed strong “street 
smarts” and survival instincts but struggled deeply with the transition to structured shelter life 
and formal schooling. The absence of stable caregivers, long-term exposure to danger, and 
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self-reliance left him with deep mistrust of adults, hypervigilance, and difficulty with rules. On 
arrival, he was withdrawn but also reactive when feeling controlled or confined.   
Initial assessments — intended to plan support — triggered intense anxiety, depression, and 
episodes of self-harm, as revisiting his past felt threatening. The formal school system felt 
alien; academic gaps and cultural differences led to feelings of failure and further withdrawal. 
Staff noticed the child occasionally challenged authority and broke rules as a way to test 
boundaries and control his environment.  The guardian and shelter staff responded with a 
holistic, trust-building approach: regular one-on-one check-ins, informal outings (e.g., 
shopping trips, sports), and creating a sense of belonging. An urgent referral to psychiatric 
care was made, though the child initially resisted treatment. Over time, interest and talent in 
art emerged; with encouragement, he joined art classes that became a safe, therapeutic 
outlet. As trust and coping skills developed, he gradually re-engaged with his support team 
and later transitioned to semi-independent living at 16 with promising resilience and self-
management.  
Response: 
In this case, the guardian’s response should focus on understanding how the child’s prolonged 
exposure to danger, instability, and self-reliance shaped his mistrust and difficulty adapting to 
structured environments. The initial assessments triggered retraumatisation, highlighting the 
importance of pacing, sensitivity, and preparing a child emotionally before asking them to 
revisit painful memories. The guardian’s role is to build safety first: regular, predictable 
contact; informal interactions that reduce power dynamics; and collaboration with shelter 
staff to create a stable network of adults who show consistency rather than control. Supporting 
his mental health through urgent psychiatric referral was appropriate, but the guardian also 
needed to respect his hesitancy by normalising therapy, offering choices, and reinforcing that 
he retains agency. Encouraging his interest in art was a crucial protective factor, giving him a 
space where he could express himself without pressure or judgment. As trust developed, the 
guardian continued to strengthen the child’s sense of belonging and competence, helping him 
re-engage with his support team, explore alternative educational pathways, and prepare for 
semi-independent living. 
Exercise - Group Task: 
Draft a case log entry capturing the child’s challenges (without judgmental language), the 
interventions applied, and the positive outcomes achieved.  
Response (Example) 
“The child expressed stress and anxiety following assessments and engaged in self-harming 
behaviour. He resisted psychiatric treatment. The guardian and staff increased personal 
engagement through regular outings and daily support. The child attended art classes 
regularly, which provided a therapeutic outlet. Over time, he developed stronger coping 
strategies and transitioned successfully to semi-independent living.”  
Justification: Captures risk (self-harm, resistance to treatment) and resilience (engagement, 
coping). Shows collaboration between guardian, psychologist, and staff. Supports long-term 
planning and protection.  
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Chapter 3 – Management skills, strategies and resources for resolving conflict and fostering 
positive relationships (for Stakeholders) (40 minutes) 
 

This session supports participants in identifying early signs of conflict, understanding their 
emotional triggers, and responding calmly and constructively. Trainers should emphasize that 
managing conflict is not about avoiding disagreements but about maintaining respect, 
collaboration, and focus on the child's best interests.  
By exploring practical communication strategies, boundary - setting, and self-regulation tools, 
participants will strengthen their ability to build cooperative relationships that enhance safety, 
trust, and shared responsibility in child protection work.  
Examples for trainer to use: 

• Normalise conflict: explain that disagreement in multidisciplinary work is expected; the 
aim is safe and respectful management.  

• Link to child protection outcomes: highlight that unresolved conflict especially when 
between children themselves undermines safety and stability.  

• Model self-regulation during conflict: show how calm body language, 
neutral         tone, and pausing can change the dynamic. Example: Instead of “You never 
cooperate!” say, “I see we have different views; let’s pause and see what the child 
needs.”  

• Discuss cultural and trauma sensitivity in conflict: remind that children or colleagues 
may react strongly because of past harm or different expectations.  

• Encourage personal reflection: ask participants what typically frustrates them and 
how they can stay regulated.  

A. Lecture  

Understanding Conflict in Child Protection (For trainer to elaborate) 

Conflict within child protection work often arises from a combination of unclear 
responsibilities, cultural misunderstandings, professional values or methods differences, high 
stress, and communication breakdowns. These challenges are particularly common in 
multidisciplinary teams (MDTs), where professionals from different backgrounds must 
collaborate under pressure and within emotionally charged contexts.  

E.g., A guardian and a psychologist may disagree on whatever a child`s behavioural outburst 
should be addressed through therapeutic intervention or stricter boundaries. Without clear 
communication and respect for each other's roles, such disagreements can escalate and affect 
the child's care plan. Disagreements in MDTs frequently stem from conflicting interests, 
communication breakdowns, unclear roles, and differing values. However, these can be 
mitigated by focusing on a shared goal, improving communication, clearly defining roles and 
processes, and actively managing conflict through open dialogue and structured problem-
solving. When handled constructively, cognitive disagreements—those centered on differing 
ideas or approaches rather than personal disputes—can actually strengthen team functioning. 
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Such debates can foster innovation, encourage reflection, and lead to a more complete 
understanding of complex child protection issues. 

1. Practical De-escalation Strategies  
 
Stay regulated: Pause, breathe, lower voice, use open body language.  
Example: If a youth raises their voice, speak more slowly and calmly instead of matching their 
tone.  
Acknowledge emotions s: Validate emotions without taking sides. 
Example: “I understand this feels frustrating, lets figure this out together”. 
Clarify facts and needs: Separate perception from evidence; summarise what each party 
wants.  
Example: “You said you felt ignored in the meeting- can you tell me what you needed that 
didn't happen?” 
Create physical and emotional safety: step back if needed; reduce noise and crowding and 
give time to calm to return.  
Example: Offer a short break or move to a quieter space before continuing the discussion.  
 
2. Building Positive Relationships  
 

• Trust-building behaviours: honesty, consistency, keeping promises.  
• Collaboration mindset: focus on the shared goal — the child’s best interests.  
• Cultural & trauma sensitivity: adapt expectations and language to diverse 

backgrounds.  
• Maintain Professional Boundaries: stay empathetic while protecting personal 

wellbeing and professional limits.  
 
3. Resources and Support for Conflict Management  
 

• Peer supervision or consultation.  
• Mediation and facilitated dialogue when relationships break down.  
• Organisational policies and clear escalation pathways.  
• Training and Continuous Learning.  
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Module 7. Creating effective relationships (2,5 h) 

Executive Summary 

The training module “Creating Effective Relationships” strengthens guardians’ ability to build 
trusting, respectful, and development-oriented relationships with unaccompanied minors 
(UAMs). Combining theory, practical exercises, and ethical reflection, it promotes children’s 
safety, well-being, resilience, and autonomy. 

Participants explore attachment theory, systemic influences, and ethical guardianship. They 
develop self-awareness and cultural and trauma sensitivity, while consistently upholding the 
child’s voice and autonomy. The module equips guardians to provide trust-based, ethically 
grounded care, where the relationship forms the foundation for recovery, growth, and a 
hopeful future perspective. 

Trainer Instructions 

To deliver the workshop effectively, trainers must be well prepared in both content and 
organization. They should study the suggested material thoroughly to gain a solid command 
of the content and demonstrate a deep understanding of key theories such as Attachment 
Theory and Bronfenbrenner’s Ecological Systems Theory. Trainers are also encouraged to 
explore developmental stages in communication and related concepts including genuine 
interest, multiple perspective-taking, resilience, empowerment, agency, and autonomy. The 
workshop should be adapted to the local and cultural context of participants, ensuring 
relevance and resonance. Approaching the session with confidence, empathy, and 
professionalism will contribute to an effective and meaningful learning experience. Above all, 
trainers should embody a warm, trauma- and culture-sensitive, non-judgmental, and 
reflective attitude, remaining open to multiple perspectives. By modelling openness, fairness, 
and reflective thinking, trainers create a safe space for honest dialogue and genuine 
connection. 
 

Chapter 7.1 Building strong, trusting relationships with unaccompanied children (60 

minutes) 

Adults provide a vital foundation for a child's development by establishing secure 
attachments, acting as a co-regulator for self-regulation, and facilitating learning through 
responsive interaction. As a reference point, adults offer emotional support, model 
behaviours, and create a stable environment. The emotional bond between a child and their 
adult caretakers forms the foundation for a child's later functioning, particularly in the areas 
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of social relationships, self-image, and stress regulation. The adult provides a secure 
attachment base. A secure attachment facilitates self-regulation and emotional development. 
A stable relationship provides a buffer against stress and promotes exploration and learning. 
Unaccompanied children have often built attachment relationships with their parents, the 
quality of which influences their development and well-being. During their journey, they may 
have negative experiences with adults, which can impact their attachment. Once in the 
country where asylum is sought, the quality of the relationships between the child and 
(various) adults can either promote or hinder this attachment. Guardians play a crucial role in 
the lives of unaccompanied minors. They are responsible not only for safeguarding the child's 
well-being and safety, but also for advocating for their rights and supporting their overall 
development. A strong, trusting relationship between the guardian and the child is essential, 
as it provides emotional security (“secure base”) and a foundation for growth (as well as 
processing trauma). In addition, it is equally important for guardians to encourage and 
facilitate meaningful connections between the child and other key adults in their 
environment—such as parents (when possible), residential counsellors, teachers, healthcare 
professionals, etc. These relationships contribute to a stable and supportive network that 
promotes resilience, integration, development and well-being. This aligns with the theory of 
Bronfenbrenner (Ecological Systems Theory) which highlights how a child’s development is 
shaped by interactions across multiple systems (from microsystems like immediate caregivers 
to ecosystems like institutions and policies). 

Guiding Theories and Concepts 

Attachment, A secure, trusting relationship between an unaccompanied minor and a guardian 
serves as a vital safe base. According to attachment theory, children and adolescents need 
consistent, responsive, sensitive, and emotionally available adults to feel safe and to develop 
in a healthy way. Trust grows through presence, reliability, and genuine interest, especially 
during the early (exploratory) phase of the relationship. The guardian’s role includes being a 
secure and predictable adult who provides safety and stability while maintaining clear 
professional boundaries. By doing so, the guardian helps the young person regulate emotions, 
gain confidence, and explore their new environment safely. 

Bronfenbrenner, the child in context. A child does not grow in isolation, they develop within 
systems of relationships (family, caregivers, peers, school, community, institutions). 
Bronfenbrenner’s ecological model is a way to understand the child’s network. Guardians 
need to map and understand the role of key adults (and important peer and peer groups) in 
the life of the child (child’s support system). Cooperation with these adults, first and of 
foremost importance the parents and family (at a distance), caregivers, teachers and others, 
is essential for continuity, consistency and sense of belonging. Guardians must work 
collaboratively and respectfully based on understanding multiple perspectives.  

Developmental next to cultural- and trauma sensitive communications. Part of building 
strong trusting relationships is listening, explaining, and communicating. Communication 
needs to fit the child’s age and developmental level (not just their chronological age). 
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Guardians need to adapt their communication style to the developmental level of a child, next 
to adapting the communication style to be trauma- and culturally sensitive. Communication 
should also address agency, since unaccompanied minors have experienced a lot and are 
experts of their own situation. This requires asking, probing (asking follow-up questions), and 
listening actively.  

Key elements of building strong trusting relationships: 

a) Key relations skills and attitudes throughout initiating contact through genuine interest, 
guarantee safety, being consistent and reliable, presence, emotional availability, cultural 
sensitivity, clear communication, emotional support and understanding the behaviour 
through the context, advocacy and empowerment, patience and trauma sensitivity, non-
judgemental attitude and understanding multiple perspectives, building cooperation 

b) Relationship building through phases. At the start or exploration phase of the relationship 
upon arrival of the child, the focus needs to be on stability and rest, genuine interest combined 
with active listening and emotional safety. The guardian needs to invest time to get to really 
know the child, the child’s story, background, culture and values, needs and behaviour. This 
requires presence. This builds the groundwork for trust. Build trust through safe, stable 
contact based on respect, interest, support, and reliability; be consistent and show 
understanding. 

In the next phase the development of the child is the key issue. The guardian supports the 
growth, development, and resilience of the child by empowerment. The guardian also helps 
the child to make sense of the world, others, and itself (behaviour and emotions). It is 
important to recognize and name strengths and involve them in decisions (agency). In this way 
the development of autonomy and coping are supported. Encourage agency and 
empowerment within a stable context (school, leisure activities). 

In the end phase the key is to prepare the child for self-reliance and independence, focusing 
even more on its agency and ability to make informed decisions. Strengthening the support 
network, allow space for freedom and independence, while maintaining emotional closeness 
and support. Strengthening resilience, self-reliance, and supportive networks through 
culturally sensitive, respectful, and attentive communication is key. 

Unaccompanied minors face unique challenges as they navigate life without the immediate 
support of their families and regarding the negative experiences they may have had with 
relationships in the land of origin, during the flight and upon arrival in Europe as well as in the 
land that they seek asylum. As guardians, understanding the importance of building effective, 
trust-building relationships is essential to supporting their development and wellbeing. 

Instructions for trainers: This section will explore effective relationships, not only between the 
guardian and the child but also within a broader network to support the child's needs. Together 
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we will explore and identify key elements of ethical, child-centred relationship building and 
discuss practical ways to help unaccompanied minors feel safe, connected, and empowered.  

Exercise 1.1: Prepare slide (before the workshop) Question to display: What element do you 
find important in creating trust-building relationships with unaccompanied minors? Ask 
participants to submit 1-2 words in the chat of or sticky notes (for face-to-face training).  

Explain the exercise to the participants. Explain that you would like to start with a short 
interactive activity to reflect on their experience and views. Ask participants to share two 
words that they believe are important for creating trusting relationships with unaccompanied 
minors. Let them share in the chat or in person Ask the participants to also tell what words 
they have added to the word cloud.  

Some words are highlighted by the trainer. Discussion on: why did this word come up? And 
the trainer can ask the participants to share a brief example related to one of the 
words.  Emphasize how the words reflect shared values.  

Exercise 1.2: Interactive Discussion 

Use examples to explore what “secure base” and “safe haven” mean in guardianship. Link to 
everyday actions — keeping promises, showing up, listening without judgment. A secure base 
means the guardian provides stability and encouragement, allowing the young person to 
explore and grow confidently, knowing that support is available when needed - eg. keeping 
promises (“I’ll pick you up after school”), showing reliability, and expressing belief in the child's 
ability to manage challenges. A safe haven means the guardian offers emotional comfort and 
protection when the child feels scared, confused, or upset- eg.  being present, listening 
empathetically, explaining complex procedures in simple language, and creating emotional 
safety by staying calm and dependable. 

Exercise 1.3: Circle of Security-Powell (Handout 1) 

Share hand-out 1: Circle of Security (See Annex III). Show the model or short video. Ask: “What 
small actions make a child feel safe and connected?” Facilitate reflection linking theory to 
practice. 

Exercise 1.4: Bronfenbrenner Mapping (Handout 2) 

Share Handout 2: Bronfenbrenner, Ecological System theory (see Annex IV) In groups, map 
adults and systems around a minor. Identify who supports or hinders the child’s development. 
Discuss how guardians can strengthen collaboration between systems. 
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Discussion Prompts: 

1. What builds or damages trust? 
Builds trust: 

• Consistency, reliability, and keeping promises. 
• Active listening, empathy, and being emotionally available. 
• Transparency — explaining actions and decisions clearly. 
• Respecting confidentiality and the child’s individuality. 

 
Damages trust: 

• Broken promises, unpredictability, or frequent staff changes. 
• Judgmental attitudes or lack of respect for culture and beliefs. 
• Ignoring the child’s voice or making decisions without explanation. 
• Dismissing or minimizing the child’s experiences. 

 

2. How can we engage parents and networks from afar? 

• Maintain regular communication (calls, messages, or video) where safe and 
appropriate. 

• Share updates and involve parents or relatives in decisions when possible. 
• Work with interpreters, cultural mediators, or community organisations to bridge 

distance. 
• Encourage the child to maintain positive emotional connections while ensuring their 

safety and well-being. 

Trainer notes: Trust grows through consistency, boundaries, and connection — even across 
distance. Guardians who act transparently and involve networks respectfully reinforce the 
child’s sense of belonging and security. 

Key Messages:  

• One stable, emotionally available adult can transform a child’s trust and development.  
• Guardians act as both secure base and bridge between systems. 
• Trust grows through consistency, empathy, clarity, and cultural and trauma sensitivity. 

After finishing the plenary discussion share the following handouts (See Annex III and IV) as 
they provide the answers: 

-Handout 3: Building Trust and Connection: Key Elements for Guardians of Unaccompanied 
Minors 
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-Handout 4: Circle around the child  

Chapter 7.2 Ethical standards in guardianship (45 minutes) 

Guardianship for UAC is guided by a set of ethical principles that ensure professionalism, 
accountability and respect for children’s rights. Guardians must act within (inter)national law, 
respecting privacy, confidentiality, and the ethical use of information. They uphold the human 
dignity of every child and act in line with human and children’s rights, always prioritizing the 
best interests of the child. An essential overarching standard in all actions is the “Do No Harm” 
principle — guardians must avoid causing physical, emotional, psychological, or social harm 
and act in ways that actively protect and promote the child’s well-being. This principle guides 
decision-making, ensuring that interventions or actions never increase the child’s vulnerability 
or undermine their trust and safety. Diversity is valued and discrimination rejected, while 
participation ensures that each child’s voice is heard and taken seriously. Guardians 
demonstrate accountability, integrity, and independence, making transparent and impartial 
decisions. They protect confidential information and show solidarity and moral courage by 
standing up against unethical practices. Finally, they engage in continuous ethical reflection, 
remaining self-critical and committed to ongoing professional development. Underneath 
these key principles the following values are underlying empowerment, participation, 
inclusion, justice, diversity) and relate it to real-life guardianship scenarios. Working with 
young people means working with a vulnerable and dependent target group. This requires 
expertise and care. Guardianship is based on professional quality, provided in education and 
knowledge on the one hand and applying ethical standards on the other. Core values in 
working with young people are empowerment, participation, inclusion, justice, and diversity. 
These core values can be translated into ethical standards that make us aware of our attitude, 
task, and responsibility in working with young people and their parents/family (whether 
remotely or not). This chapter discusses the awareness of the existence of ethical standards. 
It also mentions the fact that these standards not only apply in relation to the child and parents 
but also apply in relation to fellow organizations. This chapter provides an opportunity to 
discuss which values and standards are important for us to work with or which are important 
from our context/culture. Are there similarities/differences?  

To strengthen guardians’ ability to act from clear ethical principles when supporting 
unaccompanied minors, especially in complex or sensitive situations. It should be clear that 
ethical standards form the foundation for trustworthy, professional guardianship and 
accountability. Guardianship is guided by a set of ethical principles that ensure 
professionalism, accountability, and respect for children’s rights. Guardians must act within 
the law, respecting privacy, confidentiality, and the ethical use of information. They uphold 
the human dignity of every child and act in line with human and children’s rights, always 
prioritizing the best interests of the child. Diversity is valued and discrimination rejected, while 
participation ensures that each child’s voice is heard and taken seriously. Guardians 
demonstrate accountability, integrity, and independence, making transparent and impartial 
decisions. They protect confidential information and show solidarity and moral courage by 
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standing up against unethical practices. Finally, they engage in continuous ethical reflection, 
remaining self-critical and committed to ongoing professional development.  

Key points:  

• Ethical practice means being aware, intentional, and reflective. 
• Guardians are role models and monitors of others’ ethical conduct. 
• Ethical reasoning supports justified, child-centred decisions. 

Trainer Instructions: Underneath key ethical principles the following underlying values are 
empowerment, participation, inclusion, justice, diversity. Relate these to real-life guardianship 
scenarios. 

Exercise 2.1  

• Reflection on Action: Ask participants to recall a recent conversation or decision. Let 
them write down which ethical standard guided them and whether it was deliberate. 

• Group Discussion: Share examples of ethical dilemmas — confidentiality, autonomy 
vs. protection, cultural norms vs. child rights — and discuss options. 

Example Dilemmas 

Confidentiality vs. Protection 
A child shares that he sometimes meets an adult outside the facility who gives him gifts. He 
asks you not to tell anyone. 

Autonomy vs. Safety 
A 17-year-old girl refuses to attend school and insists she will find work instead. 

Cultural Norms vs. Child Rights 
A boy refuses to speak to female staff due to cultural beliefs. 

Loyalty vs. Accountability 
A social worker asks you to overlook a procedural mistake for the sake of “team harmony.” 

Examples of trainers prompts 

How do you ensure children’s voices are heard? 

Encourage participants to reflect on: 

• Ways they involve children in decisions about their lives (e.g., housing, education, care 
planning). 

• How to adapt communication to age, language, and emotional readiness. 
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• How to balance listening with professional responsibility. 

Trainer notes: Link this to the ethical principles of Participation, Empowerment, and Respect 
for Human Dignity. 

When do professional values conflict with institutional rules? 

Guide participants to discuss: 

• Real examples where policy, bureaucracy, or organizational demands limit ethical 
practice. 

• How to act when following a rule might harm the child’s best interests. 
• Strategies for advocacy, ethical reasoning, and using supervision for support. 

Trainer notes: Connect this to Integrity, Accountability, and Courage to challenge unethical 
practice. 
 

What helps you stay transparent and self-critical? 

Invite reflection on: 

• Personal methods for staying accountable (documentation, peer reflection, 
supervision). 

• Recognizing biases and managing emotional reactions. 
• Creating an open culture for discussing mistakes. 

Trainer notes: Emphasize Continuous Ethical Reflection and the need for honest, respectful 
dialogue among professionals. 

Chapter 7.3 Child friendly communication (45 minutes) 

This chapter supports guardians in developing age-, development-, culture-, and trauma-
sensitive communication. It highlights building trust, safety, and participation, not just 
exchanging information. Professionals learn to adapt communication styles, recognize 
barriers (fear, mistrust, cultural differences, triggers), promote children’s right to be heard, 
and apply trauma- and culture-sensitive approaches as touched upon in M4-trauma informed 
care and M5- Cultural Competency and Intercultural Communication. 

Communication with unaccompanied minors is more than exchanging information — it is a 
process of building safety, trust, and connection. Children communicate not only through 
words but also through tone, posture, silence, and emotional signals. Effective communication 
requires an approach that is sensitive to age, developmental level, culture, and to the child’s 
experiences before, during, and after migration. 
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The Culturally Responsive Communication Framework (Sue, Sue & Sue, 2019) highlights that 
communication is always shaped by cultural norms, expectations, and relational meanings. 
For unaccompanied minors, this means that how they express emotions, show respect, 
engage with adults, or use silence may differ significantly from the norms in the country of 
arrival. Culturally responsive communication begins with awareness: guardians need to 
recognise their own cultural lens, avoid assumptions, and approach each interaction with 
humility and openness. This includes acknowledging the child’s cultural identity, validating 
their lived reality, and adapting communication in ways that feel safe and respectful. 

Guardians should adjust their communication to the child’s age, maturity, and cognitive 
capacity. This involves using simple and honest language, avoiding jargon, and checking for 
understanding. Respecting autonomy is essential: inviting the child’s perspective, asking open 
questions, and giving them space to speak at their own pace. Active listening — giving full 
attention, acknowledging feelings, and responding without judgment — strengthens the 
relationship and supports the child’s sense of agency. 

Patience and transparency are equally important. Being clear about one’s role and explaining 
what will happen next increases predictability and helps reduce uncertainty, which is 
particularly valuable for children navigating a new cultural environment. Silence should be 
interpreted with sensitivity; it may reflect fear, cultural norms, or uncertainty rather than 
defiance. Staying present and supportive allows the child to share when they are ready. 

Validating the child’s feelings further promotes trust. Simple affirmations (“I understand this 
is difficult,” “Thank you for telling me”) help children feel heard and respected. When 
guardians communicate with cultural responsiveness, clarity, and calmness, they create 
conditions for safety, participation, and meaningful connection. 

Be aware of your expectations regarding adolescents’ behavior and emotional maturity and 
adjust when needed. Create genuine connection by showing interest in what matters to them. 
Be available without forcing conversation. Avoid excessive formality; use creativity, humour, 
and varied communication styles. 

Socratic questioning: A method of asking open, thoughtful questions that stimulate self-
reflection and critical thinking instead of giving answers. It emphasizes the adolescent’s own 
expertise, autonomy, and ownership. The goal is to reduce defensiveness, explore values and 
consequences, and build respectful dialogue. 

Examples: 

• What makes you think that? 
• What are the pros and cons? 
• Can you see another perspective? 
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Core Principles in communicating with children 

• Arrival and pacing: Give minors rest and time; avoid heavy conversations or excessive 
questions immediately. Build safety and trust first and move at the child’s pace to 
enable deeper conversations later. 

• Respect and empowerment: The child is an active participant, not just a recipient of 
care. 

• Developmental attunement: Adjust tone, vocabulary, and timing to match age and 
cognitive capacity. 

• Clarity and transparency: Explain the purpose of conversations, your role, and how 
information will be used. Be open about guardianship, procedures, rights, available 
support, and next steps. If you take notes, explain why and share what you write to 
avoid surprises. 

• Cultural sensitivity: Be aware of norms related to authority, gender, and emotional 
expression. Avoid assumptions; consult cultural mediators when needed. 

• Trauma-informed approach: Recognize that trauma affects attention, memory, and 
trust. Approach gently, give space, and avoid intrusive questions. 

• Non-verbal awareness: Observe body language, eye contact, and emotional signals—
these may communicate more than words. 

• Building connection: Create common ground through empathy and limited self-
disclosure. Introduce sensitive topics gently (“In my experience…”). Use closed 
questions when language skills are limited or to reduce tension but rely mainly on 
open-ended questions to gain understanding. 

• Probing carefully: Explore further by summarizing, repeating key words, or using 
attentive non-verbal cues. Avoid leading questions, as children may give answers they 
think you expect. Adapt to the child’s developmental level and ensure they do not feel 
their previous answers were wrong 

• Parental contact: Inform parents as soon as possible that their child is safe and explain 
the procedures and current situation. 

Explain that communication is more than words, it is about safety, connection, and respect. 
Highlight key principles: adapt to age and maturity; use simple, honest language; respect 
autonomy; and listen actively.Be clear, patient, and truthful. Respect silence; it may reflect 
fear, not defiance. Validate feelings and provide predictability. 

Instructions for trainers: To strengthen guardians’ skills in communicating with 
unaccompanied minors in a way that is respectful, age-appropriate, trauma- and culture-
sensitive. Familiarize yourself with key concepts: developmental attunement, trauma-
informed care (M4) and cultural sensitivity (M5). Be calm, open, and empathetic—model the 
same qualities of attuned, respectful communication that the module promotes. 
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Exercise 3.1 -Share Handout 5 Communicating with Children and adolescents – Key insights 
per age group 

(Pairs): Choose one age group and identify an example of child-friendly communication (See 
Handout 5: Communicating with Children and adolescents – Key insights per age group. 
Discuss how language and tone can be adapted. 

(Plenary): Reflect on cultural factors—eye contact, gender roles, authority—using examples 
from participants’ practice. Share Handout 6 -Checklist Child friendly information. 

Optional: Trauma-sensitive focus: Show the Window of Tolerance video  or explain how 
trauma affects attention, memory, and emotional regulation. 

Discussion prompts: 

What helps a child feel safe to speak? 

• A calm, predictable environment and consistent adult presence. 
• Active listening — giving full attention without interrupting. 
• Showing empathy and respect for their pace and emotions. 
• Using simple, clear language and avoiding judgment. 
• Keeping promises and maintaining confidentiality. 

 

How do you respond when a child withdraws or reacts emotionally? 

• Stay calm and patient; do not take it personally. 
• Give the child space and time to self-regulate. 
• Acknowledge their feelings gently (“I see this is hard for you”). 
• Offer quiet reassurance through tone and presence. 
• Return to the conversation later when they feel safe again. 

Optional Closing reflection: Ask participants to name one communication habit they will 
consciously apply in their next child meeting.  
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Annexes 

Handout 1: The circle of security intervention (Powell)  
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Handout 2: Bronfenbrenner, Ecological System theory 
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How is an individual's development actually influenced by the social environment?  

All layers are interconnected and influence one another. Bronfenbrenner distinguished five 
systems: the microsystem, mesosystem, exosystem, macrosystem, and chronosystem (time 
dimension).  

1. The individual (core) 

At the center is the individual with personal characteristics such as age, gender, health, and 
experiences. For example, Ali is a 15-year-old boy attending the ISK who has experienced 
trauma. These personal characteristics interact with the surrounding systems and shape how 
he develops. 

2. Microsystem 

The microsystem includes the environments with which the individual has direct contact, such 
as family, school, peers, and neighborhood. In Ali’s case, this involves his family (including 
contact by phone with parents and siblings), his teachers and classmates, and peers in his 
living environment. Interactions within these settings can positively or negatively affect his 
development, depending on the quality of relationships. 
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3. Mesosystem 

The mesosystem refers to the connections between elements of the microsystem, such as the 
relationship between home and school. For Ali, this includes the involvement of his parents 
and guardian with the school. Although his parents live abroad, they rely on the guardian to 
collaborate with teachers. Positive cooperation between these parties can support Ali’s 
development, while tensions or negative influences (for example, concerns about friends) may 
hinder it. 

4. Exosystem 

The exosystem consists of external factors that the individual does not directly control but 
that still affect development. For instance, if Ali’s parents’ divorce or his father remarries, 
these decisions may significantly influence Ali’s emotional well-being and future 
opportunities, even though he has no say in them. 

5. Macrosystem 

The macrosystem represents the broader cultural and societal context. Ali grows up 
influenced by both his country of origin and Dutch society. The Netherlands emphasizes 
individualism, while his country of origin may value collectivism. Economic conditions, laws, 
norms, and cultural values also shape his development. 

Handout 3: Building Trust and Connection: Key Elements for Guardians of Unaccompanied 
Minors  

 
Key Element Behaviour 

1 Initiate contact Persistence, perseverance, attitude of genuine curiosity and 
interest 

2 Safety Check (sense of) subjective and objective safety and act 
accordingly. 

3 Consistency and reliability Keep promises, show up on time, be predictable (do what you 
say, say what you will do). 

4 Presence Be there for the minor despite variables in behaviour of 
circumstances. 

5 Emotional availability Show empathy, allow space for emotions (also the unspoken 
emotions). 

6 Cultural sensitivity and 
respect 

Value the minor’s background, identity and experiences, value 
the input of his family and culture, see the minor as an expert of 
his or her situation, multi-sided partiality (understanding 
different perspectives). 

7 Clear communication Explain decisions, listen actively, ask  (further) questions, use 
verbal and non-verbal understandable language, listen to the 
child, agency-building reaction. 
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8 Emotional support, 
understanding behaviour 
in the context 

Emotional reflections, reminders of resilience, compliments, 
behaviour is a signal, not a problem. If necessary, providing 
boundaries (for example safety structure) with warmth.  

9 Advocacy and 
empowerment 

Act in the minor’s nest interest, involve him or her in decisions 
about their life 

10 Patience and trauma 
sensitivity 

Understanding takes trust takes time, especially for minors who 
have faced loss, trauma, displacement. 

11 Non-judgemental attitude, 
understanding multiple 
perspectives 

Accepting the minor without labelling or blaming past 
behaviour or coping mechanisms, empathy, listening, 
understanding multiple perspectives. 

12 Collaborative approach Working with other adults in the child’s network (parents, 
teachers, caregivers, legal and medical professionals) to ensure 
consistent messages, bridge between adults and child and 
adults around the child if necessary.  

Handout 4: Circle around the child  

Understanding the roles of key adults in the life of an unaccompanied minor.  

As a guardian you are part of the adults supporting the child in its development in a new and 
unfamiliar environment. Each adult has a different role and brings something unique and 
valuable to the child’s life. As a guardian you play an important coordinating role.  

 
Role Tasks Unique contribution 

Parents Emotional and cultural 
connection 

Maintain contact as 
regular as possible 

Support and encourage 
the child 

Work together with the 
adults in the new 
environment 

Sense of identity and 
belonging 

Connection to cultural 
background and family 
values 

Legal 
Guardian 

Legal and practical 
decision making in the 
best interest of the 
child 

 

Ensure rights in all areas 
(education, health, 
housing) 

Stimulate development 
and ensure safety. 

Stand beside the child, try 
to understand the child 
and his/ her behaviour.  

Ensure the child is heard, 
protected and supported. 

Teachers, 
school staff 

Educators Provide education and 
structure.  

Stimulate the cognitive 
and language 
development. 

Help the child to develop 
their potential. 

Aid confidence in self, 
others and environment. 
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Stimulate social and 
independency skills.  

Professional 
caretakers 

Day-to-day care Offer safe and warm 
living environment. 

Meeting basic needs. 

Support emotional and 
social challenges. 

Help with daily routines, 
encourage independence 
development.  

Provide stability and 
(emotional) safety. 

Help to make the child feel 
at home in a new country.  

Sport coaches Mentor Support teamwork, 
discipline, self-
confidence. 

Encourage healthy habits 
and social integration. 

Aid relaxation.  

Help the child to feel like a 
regular kid.  

Health care 
providers 

Physical and mental 
health care 

Monitor and support 
physical and emotional 
well-being. 

Offer treatment or 
therapy when needed. 

Support recovery.  

Help the child to heal.  

Legal advisors 
(lawyers) 

Legal aid in asylum 
process 

Guide the child through 
the asylum procedure. 

Ensure their rights are 
protected under law.  

Provide information over 
legal options.  

Legally and practically 
support the child in the 
asylum process.  

 

 

 

Handout 5: Communicating with Children and adolescents – Key insights per age group 
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Age Developmental focus What guardians should keep in mind in 
communication 

4 – 6  

Years 

Language and imagination are 
developing, fantasy versus reality is still 
blurry. Children think concretely and are 
just beginning to express emotions 
verbally. 

Use visual support and play, speak simply and 
clearly, get on eye level, explain with patience 
and calmness. Do not assume they 
understand abstract ideas. 

6 – 8  

Years 

Children begin asking more questions and 
start to reason, attention span increases. 
Peer interactions become more 
important. 

Ask open-ended  questions, encourage story-
telling and expression, listen attentively and 
repeat back what you hear to show 
understanding. 

8 – 10 
years 

Critical thinking develops, children can 
understand perspectives of others, longer 
attention and better emotional 
vocabulary. 

Ask about feelings and motivations, validate 
their experience, invite reflection and allow 
space for their social world. Show respect.   

10 – 
12 

Years 

Abstract thinking emerges, sense of 
identity begins to from, need for 
autonomy increases, Children seek 
respect for their opinions.  

Allow independence in small decisions, 
respect their views even when setting 
boundaries, be consistent and available. 
Conflicts may rise, stay calm and connected. 

12+ 
years 

Cognitive and emotional systems are 
reorganizing, mood swings, 
impulsiveness, and distancing from 
adults is common 

Stay calm and non-judgemental, use open 
questions and humour, don’t push too hard. 
Be available when they are ready to talk. 
Socratic questioning to indite thinking.   

 

Characteristics of communication by age in adolescence 

Topic 4-6 years 6-8 years 8-10 years 10-12 years 

Meta- 
communication 

Explanation of 
conversation 
framework. 

Emphasize the 
importance of 
opinion. 

Considerable 
meta- 
communication. 

Explanation of the 
conversation 
framework. 

Emphasize the 
importance of 
opinion. 

Extensive meta- 
communication. 

Explanation of 
the conversation 
framework. 

Extensive meta- 
communication. 

Identifying the 
conversation 
framework. 

Moderate meta- 
communication. 

 

Form Playing and 
talking.  

10 to 15 minutes 
of verbal play. 

Non-verbal play. 
Use family 

Talking and 
playing. 

15 to 20 minutes 
of verbal play. 

Verbal play. 

Talking, 
sometimes 
playing. 

Half an hour to 
45 minutes of 

Talking. 

One hour of 
verbal 
conversation. 
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examples. 
Continue playing if 
tired.  

Don't sit still for 
too long. 

Use friends as role 
models. 

Don't sit still for 
too long. 

verbal 
communication. 

Using friends for 
inquiries. 

Possibly with a 
friend. 

 

Verbal aspect Short and to the 
point, avoiding 
difficult words. 
Help with 
formulating. 

Short and 
concrete, avoid 
difficult words. 

 

Concretely, 
explain difficult 
words. 

 

Concrete and 
abstract. 

Explain difficult 
words. 

Non-verbal 
aspect 

Much non-verbal. Non-verbal 
communication. 

Appointing on 
non-verbal 
communication. 

Name non-verbal 
communication. 

 
Questioning 
techniques 

Open and closed 
questions. 

Closed questions 
not on the main 
topic. 

Avoid leading 
questions. 

Open questions 
on the main topic, 
ask for details. 

Spatially describe 
events. 

Repeat questions 
in a variety of 
ways, do not 
summarize 

questions. 

Avoid closed-
ended questions. 

Avoid leading 
questions. 

Open-ended 
questions that 
focus on the main 
topic and probe 
for details. 

Focus on spatial 
rather than 
temporal 
questions. 

Repeat questions 
in a variety of 
ways, do not 
summarize 

questions. 

Alternate open 
and closed 
questions. 

Avoid leading 
questions. 

Avoid socially 
desirable 
answers. 

Use spatial and 
temporal probing 
questions. 

Summarize for 
structure. 

 

Open-ended 
questions. 

Probing 
questions. 

Leading 
questions to 
avoid socially 
desirable 
answers. 

Spatial and 
temporal probing 
questions. 

Summarizing 
through 
structure. 

 

Motivation Continuously 
working on 
motivation. 

Material 
belonging. 

Completing the 
tension arc. 

Continuously work 
on motivation. 
Material reward. 
Rounding off on 
topic. 

 

Check 
motivation. 

Approval of 
company codes. 

Finalize by topic. 

 

Repeat 
motivation, not 
constantly. 

Approval in the 
sense of being a 
good person. 

Conclude on time 
and topic. 
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Characteristics of communication by age in adolescence 

Topic 12-14 years 14-16 years 16-18 years 18-21 (->25) 
years 

Meta-
communication 

Mention the rules 
of conversation.  

Mention expertise. 

 

In order to 
connect. 

Intention and 
equivalence. 

 

Make sure the 
conversation goes 
well. 

Form Talk: briefly. Talk: to the 
point. 

Talk: longer but 
under conditions. 

Talk: relatively 
long. 

Verbal aspect Experience with 
talking to refine 
communication. 

Debate rather 
than exchange. 

 

Verbal cannon. 
Placing what the 
adolescent says in 
a bigger picture. 

Risk of 
overestimation. 

 

Non-verbal 
aspect 

Signals of 
uncertainty. 

Respect distancing. 

Signals of 
resistance. 

 

Signals of 
impatience. 

Physical support 
possible. 

Adult rules. 

Questioning 
techniques 

Open questions 
precede closed 
questions. 

More open 
questions, 
asking rather 
than telling, 
bringing out 
expertise. 

Open questions. 

Discover. 

 

Discover. 

Motivation Social desirability Interest Reciprocity, 
equality 

Equal treatment, 
respect for 
expertise 

Handout 6: Checklist Child friendly information 

Child friendly information « ‘Child-friendly information’ means information that is adapted to the 
child’s age, maturity, language, gender and culture».  

Age, maturity, language skills, gender and culture perspective must be considered cumulatively by 
respecting golden rules:  

• Adapt information to the situation of the child  
• Provide information directly to the child, as much as possible, in his or her first language 

(mother tongue)  
• Use an interpreter (as soon as necessary) after verifying the interpreter is understandable by 

the child and can understand the child  
• Keep in mind that the environment in which information is provided affects the extent to 

which it is child friendly  
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• Empower the child by providing information that gives him/her strength and opportunities to 
develop coping strategies  

• Ensure the child understand what information is confidential and what you are obliged to 
disclose  

• Use non-judgmental vocabulary  
• Use open and non-invasive questions  
• Give the child all necessary information even if it might only be useful at a later stage 

To avoid situations of misunderstanding or failure of understanding:  

• Do not ask the child if he or she has understood your explanations 
• Ask the child to explain what he or she has understood  

Child-friendly information is also, and maybe above all, information provided in line with the child’s 
preoccupations and not only from the professionals’ purposes. This requires adopting the child’s 
perspective to make an inventory of the questions he or she might have (non-exhaustive list):  

• Where am I? For how long? Will I be transferred? If so, when? To where?  
• What are the roles and functions of the professionals I will be in relation with?  
• Who will take care of the procedures for the regularisation of my stay? When will I get an 

answer? Who will give me an answer? What will happen if I receive a negative answer?  
• Will I have a medical check-up?  
• When and where will I go to school or professional training?  
• How can I keep my belongings safe?  
• How can I maintain contact/relationships with my loved ones?  
• Who can I turn to if I have a material need (clothes, toiletries, transport tickets, food...)?  
• Will I be allowed to do sports, arts or leisure activities? If so, when and under what 

conditions?  
• Could I go out alone? Do I need to ask permission? To whom?  
• How can I practice my religion?  
• Who do I turn to if I have a problem, if I am in danger, if I am a victim of violence or 

exploitation...?  
• Who can I turn to if I want to make a complaint?  

To provide verbal information:  

• Speak slowly and articulate well  
• Try to build short sentences or without multiple propositions  
• Use easy/simple vocabulary avoiding technical or professional terms (jargon)  
• Prioritize sentences that are as close as possible to spoken language  
• Avoid pronouns preferring to recall the nominal referent each time  
• Avoid subject-verb inversions and passive forms  
• Do not use contracted forms and use the most academic grammatical forms 
• Avoid using polysemous words like "get" in English for instance  
• Try to converge your vocabulary with the vocabulary that the children use among themselves 
• If you know them, introduce words from the children's primary languages 
• Use rephrasing to explain complex information: "when I say...it means..."  
• Do not underestimate the role of gestures to reinforce access to meaning  
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To provide written information (in addition to the guidelines given for verbal information):   

• Minimise the length of the text  
• Consider that the translation of a text is not sufficient to guarantee access to meaning 

To reinforce written information with illustrations:  

• Keep in mind that illustrations (drawings, schemas, pictograms…) do not automatically 
guarantee better access to the meaning of written information  

• Avoid iconic, symbolic and metaphoric illustrations  
• Prefer figurative and realistic illustrations   
• Do not use illustrations referring to “cultural background or habits” that are alien to the child  

Module 8. Train the Trainers (3h) 

Executive Summary 

This Train the Trainers Module is designed to strengthen the capacity of stakeholders involved 
in the GUARD-UP programme to deliver effective, participatory, and trauma-informed training 
for professionals working with unaccompanied minors. 

The material combines theoretical grounding in adult learning principles with practical, 
experiential methods—such as role-plays, case studies, and micro-teaching exercises—that 
encourage reflection, problem-solving, and the direct application of knowledge to real-life 
situations. 

The module emphasizes the importance of preparation and trainer self-awareness; creating 
emotionally safe learning environments that respect participants’ boundaries; integrating 
participatory and digital tools to foster engagement; and ensuring continuous evaluation, 
feedback, and improvement. 

By the end of the module, trainers will have a clear understanding of forming group dynamics; 
key adult learning principles; matching teaching methods with learning goals; integrating 
participatory methods in GUARD-UP training (case studies/exercises and digital tools); and 
gathering feedback on training methods and experiences from the session. 

Module content 

Chapter 1. Introduction to ToT & trainer role 
Chapter 2. Principles of adult learning   
Chapter 3. Methodological techniques (Traditional and Participatory training methods, digital 
tools)   
Chapter 4. Customisation of sessions according to GUARD-UP programme requirements – 
Micro-teaching  
Chapter 5. Evaluation & quality assurance   
Chapter 6. Feedback & Reflection  



 

117 
101140692 – GUARD-UP | WP3 | Deliverable D3.2 | Training Material 

Chapter 1 Introduction to ToT & trainer role (15 minutes) 

Experiential Exercise: “The Unprepared Trainer” (5 minutes) 

• Purpose: Create a short, realistic disruption so trainees feel the impact of poor 
preparation. 

• Entry time: Enter 2–3 minutes after the scheduled start. 
• Tone: Slightly flustered but believable. Avoid overacting or comedy. 
• Entrance line: Arrive hurried, check your watch, and say: “Sorry I’m late — I can’t find 

my presentation.” 
• Actions (over 3–5 minutes): 

o Look for a USB in your bag, open your laptop, try to plug in an HDMI cable. 
o Try a second cable or another laptop if offered. 
o Say: “I can’t get the projector to show my slides.” 
o Keep lines short and realistic. Don’t make long jokes or dramatic speeches. 

• Final line (calm): “Looks like I’ll need a few more minutes. What do you make of this?” 
Trainer’s note: Stop the role-play after 3–5 minutes and invite group reflection, directing the 
discussion to the steps of the following checklist: 

 10-Minute Pre-Session Checklist (Essential checks for Trainers) 

• Be in the room and available 15 minutes before the start. 
• Laptop: battery charged, power cable connected. 
• Presentation: open and checked on the presenting laptop. 
• Backups: presentation on USB and in cloud/email. 
• Cables & adapters: HDMI, VGA, DisplayPort, plus a spare cable. 
• Projector/Screen: ON and tested (image + sound). 
• Internet: Wi-Fi checked; phone hotspot as fallback. 
• Audio (if intended to use): speakers tested with a short clip. 
• Room layout: chairs, lighting, sight lines checked. 
• Materials: handouts, sign-in sheet, pens ready. 
• Flipchart & markers: available. 
• Tech support: venue contact number to hand. 
• Backup intro: short plan for the first minutes if tech fails. 

Mental run-through: opening lines & timing for the first 10 minutes: Welcome & settle: 
“Good morning — welcome everyone. Thank you for being on time.” — Housekeeping / 
logistics: “A few quick housekeeping notes: toilets are at the back, please put phones on 
silent, and we’ll take short breaks.” — Quick personal intro (name, role, relevance, it is 
important to stress the relevance of the profile of the trainer with the content of the training, 
as this will help build trust among participants) — Content of the Training and Learning 
objectives (one short sentence) — Agenda & expectations — Icebreaker / short warm-up 
question (30–90 sec activity); instruction: “Turn to your neighbor and in 30 seconds say your 
name and one expectation.” (set timer) — Collect 2–3 quick responses / set norms (respect, 
not interrupting other participants). 
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Creating a Safe Learning Environment – Managing Emotional Triggers 

Before starting the session, the trainer reminds participants that some discussions or case 
studies may evoke strong emotions or personal memories. Establish a clear ground rule: 

“If at any point you feel uncomfortable or emotionally triggered, you are free to step out, take 
a short break, and return when you feel ready. Please take care of yourself first.” 

The trainer should normalize this option by explicitly stating that it is not disruptive, but rather 
a healthy self-regulation strategy. It is also useful to designate a quiet space nearby for anyone 
who may need a few minutes to regain calm before rejoining the group. 

Chapter 2 - Principles of adult learning (30 minutes) 

A. Lecture   

Adult learning theory, also known as andragogy, is a framework for understanding how adults 
learn differently from children. It's based on the idea that adults are self-directed, learn best 
through their own experiences, are motivated by real-world problems, and need to know the 
relevance of what they're learning. Adults trained within the scope of their profession have 
also often already developed knowledge and experience on the training subjects. This reality, 
which trainers of adults should bear in mind, makes adult training both challenging and 
rewarding. 

David Kolb's Four-Stage Learning Cycle is widely used in adult learning. This highly respected 
model of experiential learning explains how individuals transform experiences into knowledge 
and promotes participatory learning, which is the goal of most adult learning curricula, as 
opposed to traditional learning. In traditional training, the trainer transfers knowledge and 
expertise to the participant, mirroring a classic teaching environment. The trainer historically 
defined the specific knowledge and skills the trainee needed. This approach granted the 
trainer ultimate power and expertise, while it cast the trainee as a passive participant. 
Metaphorically, the trainee was seen as a container the trainer was responsible for filling. 

Participatory training on the other hand is learner-centred; experience-based, open ended 
and its results are mostly seen in the workplace. We must recognize that participatory training 
methods are not standardized interventions. They are inextricably linked to their surrounding 
historical and socio-political context. Consequently, what is considered a good training 
practice is highly variable, often meaning different countries will emphasize and utilize 
different methodological approaches. This observation is even more relevant in the context 
of adult training for child protection professionals and specifically guardians for 
unaccompanied minors, because the core concepts of child welfare, protection, and legal 
guardianship are defined by national laws, cultural norms, and specific historical responses to 
migration and displacement. The most effective and ethical training must, therefore, be highly 
context-specific, accounting for: 
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1. Varying legal frameworks regarding the rights and status of unaccompanied minors. 

2. Diverse socio-cultural understandings of childhood, family structure, and authority. 

3. The specific challenges posed by a country's current migration patterns and integration 
policies. 

Kolb’s Cycle identifies four stages that, if implemented together, create an effective learning 
process: 

● Concrete Experience (Doing): Participating directly in an activity, such as a role-play or 
simulation. 
● Reflective Observation (Reviewing): Thinking back on and examining the activity or 
experience. 
● Abstract Conceptualization (Concluding): Developing general principles, theories, or 
conclusions based on the reflection. 
● Active Experimentation (Planning/Trying): Applying the newly acquired knowledge or 
understanding in new situations or contexts. 

Key Principles for Effective Adult Training:  

1. Adult learners require a clear understanding of why they need to acquire new 
knowledge or skills. To achieve this, trainers must first gain insight into the trainees' 
professional context and the specific challenges they encounter daily. New skills should then 
be explicitly connected to solving these workplace difficulties. If participants fail to grasp the 
purpose or utility of a new skill, they are unlikely to implement it once the training is complete. 

2. Learning through Personal Experience. Training should leverage the wealth of 
experience that adults bring to the table. Encourage participants to share their own 
professional history and relevant scenarios. By using real-life examples that resonate with 
multiple trainees, the learning process becomes far more meaningful and immediately 
relevant to their work. 

3. A Problem-Solving Orientation. Adults naturally approach learning by focusing on 
problem-solving. Therefore, the training should strongly emphasize real-world application. 
Concentrate the course content on how to use the information and tools to address actual, 
current problems faced by the participants. 

4. Immediate Applicability for Retention. Learning is most effective when the subject 
matter holds immediate, practical value. This ties directly back to relevance. If trainees can 
put their new skills into practice right away upon returning to work, they are far more likely 
to retain and continue using them. Conversely, a significant delay between the training and 
the first opportunity to apply the new skill increases the risk of forgetting key aspects, making 
its adoption more challenging. 

5. Active Reflection and Collaborative Discussion. Adult learning thrives as an active 
process involving both reflection and group discussion. Provide trainees with adequate time 
to process new concepts and deliberately link them to their existing knowledge and 
experience. The act of verbally articulating and debating ideas helps individuals clarify their 
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understanding. Furthermore, group discussions expose everyone to diverse perspectives and 
alternative ways of thinking. 

Combining the usual learning objectives with the most common training tools: 

Learning Objective  Training tool  

Knowledge acquisition  Brief interactive lectures, Q+A Sessions, 
Brainstorming in groups 

Deepening awareness and 
understanding 

Group exercises, True or False, Presentations by 
trainees  

Practice and further analysis  Case studies, role plays, Case studies in groups, 
presentation and discussion in plenary 

Reflection Collective process work, workshops on results of the 
training 

 

B. Interactive Learning Activities 

Video on the participatory approach on Human Rights Education of the United Nations World 
Program for Human Rights Education:   

https://www.youtube.com/watch?v=wQSL9R61KEs   

Exercise — Good & Bad Learning Experiences  

Purpose: quickly surface what works / doesn’t work for adult learners and link examples 
to core principles.  

● Split into groups of 4–6.  

● Group work: on one sheet list 3 good and 3 bad learning experiences from any courses 
you’ve attended; note why each was good/bad and which adult-learning principle it 
illustrates.  

● Rapid reports: each group states one top good, one top bad, and one practical fix. 

● Facilitator synthesis: highlight patterns and commit to 2–3 quick changes trainers will 
try next time.  

Trainer notes: keep groups tightly timed, prompt for specific examples (not generalities), and 
remind participants to anonymize sensitive stories. 

 

 

https://www.youtube.com/watch?v=wQSL9R61KEs
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Chapter 3 - Methodological techniques (Traditional and Participatory training methods, 

digital tools) (30 minutes) 

A. Lecture  

Tools for participatory training (non - digital) 

• Role-Play: Trainees act out scenarios given by the trainers, such as a difficult decision 
concerning unaccompanied minors or a negotiation between different professionals. This 
way, they implement their knowledge, make decisions in a safe environment, and have 
the chance to observe their own and the other participants’ decisions and reactions. Role-
play activities must be managed sensitively. It is essential to allocate dedicated time for 
participants to debrief and 'come out of role' psychologically at the end. Crucially, all 
group members must show respect for the feelings of individuals and honor the existing 
social structure and dynamics of the group. 

• Case Studies: Participants analyze and solve a problem given to them by the trainers. Case 
studies can include fictional scenarios, real-world cases taken from the trainers’ 
experience, or real court cases. With case studies, trainees apply their theoretical 
knowledge to practical problem-solving. These exercises and especially role playing are 
also simulation activities. These are experiential training methods that align also with 
overcoming trainer awkwardness, especially in situations like not knowing an answer or 
managing a disagreement. 

• Digital tools: These tools use technology to scale experiential learning, especially in 
remote or specialized environments. 

o Digital Icebreakers using zoom breakout rooms, or simply the chatbox and 
reactions/ emojis. 

o Video based discussions, brainstormings and reflection sessions 
o Zoom: facilitates engaging discussions through breakout rooms and polls 

https://www.zoom.com/  
o Google forms: primarily a form/survey tool, it can be easily configured to create 

graded quizzes  
o https://docs.google.com/forms/u/0/  
o Kahoot!: Excellent for creating fun, game-based multiple-choice quizzes 

https://create.kahoot.it/  
o Quizizz: Similar to Kahoot! it focuses on gamified quizzes for classrooms and 

presentations https://wayground.com/?lng=en  
o Mentimeter: Mentimeter allows presenters to engage audiences with live polls, 

quizzes, and dynamic word clouds that instantly visualize collective input. 
o Slido: Slido simplifies audience engagement by facilitating live Q&A sessions and 

instant polling directly integrated with presentations. 
o Zoom Polls: Zoom Polls provide a native, built-in feature for quickly collecting 

structured, quantitative feedback from participants directly within a live meeting. 
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Chapter 4 - Customisation of sessions according to GUARD-UP programme requirements – 

Micro-teaching (70 minutes)  

Exercise: Micro lecturing: Participants on their own or in groups, depending on their number 
and expertise are tasked with creating a slide and teaching a specific topic to the plenary. 
Trainers will moderate and orientate comments and interactive discussion  

Topics for this exercise: participation of minors to decision making, principles of child 
protection, basic referral pathways, basic notions of cultural competence  

Exercise 2: Cases studies (all or some, depending on trainees)   

Method Description  

The case study is used as a tool to simulate real-life situations, allowing participants to practice 
critical thinking, ethical judgment, and decision-making within the role of the appointed 
guardian. 

Trainers act as facilitators and moderators, encouraging dialogue, argumentation, and group 
analysis without providing ready-made answers. 

Activity description: 

1. Preparation 

• 2 to 4 case studies are selected representing different types of incidents. 

• Small groups of 4–6 people formed. Each group works on one case study (same or 
different). 

• Provision of clear instructions on the time allotted and the expected outcomes (e.g., issue 
analysis, proposed actions, reflection). 

2. Detailed instructions 

• Reading and understanding the case, asking clarifying questions  

• Group discussion guided by key questions: What are the main child protection issues?What 
risks are identified? What actions do you propose as appointed guardians? What principles 
guide your decisions (confidentiality, reporting, do no harm, etc.)? 

• Presentation of group findings in plenary: Discussion and reflection facilitated by the 
trainer of trainers: What challenges arose in group collaboration? How effective was the 
coordination? What facilitation strategies can be used in real training sessions? 

3. Role of the Trainer 

The trainer creates a safe environment, encourages participation from everyone, uses 
exploratory questions instead of evaluative judgments, links the group’s conclusions to child 
protection principles and protocols, highlights examples of good practices. 
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4. Materials and Resources: 

• Printed case studies, 

• Worksheets or board for recording answers, 

• Short handout summarizing key principles of child protection (for reference during 
discussion). 

Before beginning the case studies, trainers must have thoroughly internalized the legal and 
ethical framework specific to the protection of unaccompanied minors, particularly the precise 
mandatory reporting protocols and the roles of key local agencies (e.g., Juvenile Prosecutor, 
Institutional Protection Unit, etc.). Crucially, they must have a very good working knowledge 
of the case studies and their suggested courses of action, being prepared to justify the rationale 
behind each step and the order of actions. The facilitation must be trauma-informed: model a 
non-judgmental stance, use sensitive language, and consistently focus the discussion on the 
professional actions of the guardian rather than judging the minors' behaviour. Clearly 
establish and enforce confidentiality ground rules to create a safe space. Guide participants 
through a structured process, ensuring they first conduct a risk assessment and then prioritize 
actions based on the "Do No Harm" principle, paying special attention to the dilemmas 
involved in balancing a minor's autonomy against the duty to protect them. Finally, be 
prepared to address challenging questions that test the legal and ethical boundaries of the 
scenarios, using the session to reinforce the practical application of the framework. 

Case Study 1: Mohammad  

Mohammad, a 16-year-old unaccompanied minor from Pakistan, lives in a UAM΄s shelter in 
Athens. During his meeting with his appointed guardian, Ms. Eleni Paschou, he mentions that 
he is very satisfied with his daily life and happy because he “found a job” through a compatriot. 
He explains that he “earns 300–500 euros per month” by “helping other compatriots find 
houses when they pass through Greece on their way to continue their journey to Europe.” 

1.What should be the guardian’s first action? 

2.How can the guardian balance confidentiality with the duty to report? 

3.How does the “Do No Harm” principle apply to the handling of this case? 

4.Which agencies should be involved (e.g., shelter staff, Juvenile Prosecutor, Institutional 
Protection Unit, NRM)? 

Mohammad’s description suggests possible involvement in a migrant smuggling network or 
facilitation of illegal transportation of individuals—a serious criminal offense (felony). At the 
same time, concerns arise regarding the exploitation of a minor in criminal activities (a form 
of trafficking) and exposure to multiple risks. 

Suggested Course of Action: 

The appointed guardian must: Inform the child about the possible consequences of his actions 
(including legal consequences), including the risks of involvement in illegal activities and about 
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the next steps that must be taken (notification of authorities); document the discussion and all 
relevant information (prepare a written briefing note); assess the level of risk for the child 
(exploitation, safety concerns); immediately inform the shelter’s coordinator, their own 
coordinator, and the Institutional Protection Unit ;submit a report to the competent Juvenile 
Prosecutor ; appoint a lawyer specialised on child protection in order to file a complaint for 
exploitation in criminal activities and the initiation of formal recognition of trafficking victim 
procedure ;ensure that all actions taken do not place the minor at further risk (do no harm 
principle). 

Case Study 2: Aisha  

Aisha, a 17-year-old unaccompanied girl from Somalia, lives in a shelter in Thessaloniki. During 
her meeting with her appointed guardian, Ms. M. K., she says she is “doing well” and adjusting, 
but confides that another girl at the shelter, Fatima, is pressuring her to “meet men” and 
telling her that she “can make easy money.” Aisha says she has not agreed to it but feels 
uncomfortable and afraid to tell the shelter staff. 

Issues for Discussion: 

1. What immediate actions should the guardian take to protect Aisha? 

2. How can the guardian act responsibly toward Fatima, avoiding stigmatization or exclusion? 

3. How does the “Do No Harm” principle apply in an environment where multiple minors at 
risk coexist? 

4. Which agencies should be involved (shelter, EKKA, social services, Juvenile Prosecutor)? 

Aisha’s account indicates a possible risk of sexual exploitation — both for Aisha (as a potential 
victim) and for Fatima (who may already be a victim herself or part of an exploitation network). 
The situation involves serious concerns regarding safety, confidentiality, and the obligation of 
immediate reporting. 

Suggested Course of Action: 

The appointed guardian must: Inform Aisha about the potential risks, issues of reproductive 
health, and the importance of consent ; Document the conversation with Aisha while ensuring 
confidentiality (prepare a briefing note) ; Immediately inform the shelter’s coordinator, their 
own coordinator and the Institutional Protection Service ;  Submit a report to the Juvenile’s 
Prosecutor, concerning possible sexual exploitation and risk to minors ; Consult with the Anti-
trafficking Department/Unit for further action ; Come into contact with Fatima’s appointed 
guardian; ensure psychosocial support is provided to both Aisha and Fatima ; closely monitor 
the situation in cooperation with the shelter team and the competent authorities. 

Case Study 3: Ahmed 

Ahmed, a 17-year-old unaccompanied minor from Afghanistan, was living in a shelter in 
Larissa. Two weeks ago, he informed his appointed guardian, Ms. Maria Nikolaou, that he had 
found “work in the fields” with other compatriots and would be away temporarily. Since then, 



 

125 
101140692 – GUARD-UP | WP3 | Deliverable D3.2 | Training Material 

he has left the shelter, and his disappearance has been officially reported. He communicates 
occasionally with his guardian via WhatsApp messages but does not reveal his exact location 
or who his employer is. He says he is “fine” and “staying with friends.” The shelter staff are 
concerned because they do not know the conditions of his accommodation and work. 

Issues for Discussion: 

1. What is the guardian’s primary responsibility when the child does not disclose sufficient 
information? 

2. How should the level of risk be assessed (risk assessment)? 

3. How can the child’s right to make choices be balanced with the duty to ensure protection? 

4. What collaborations are required (shelter, welfare service, NRM, police, Juvenile 
Prosecutor, field NGOs, etc.)? 

This situation indicates a possible risk of labour exploitation, combined with disappearance 
and loss of contact. There is also a lack of supervision and inability to ensure the minor’s 
protection, while issues of confidentiality and reporting obligations to the competent 
authorities arise. 

The appointed guardian must record the communication and the incomplete information 
provided by Ahmed ; assess the level of risk (e.g., possible exploitation, detachment from 
support structures, safety concerns) ; notify the authorities where the disappearance was 
reported and keep them updated ; inform their Coordinator, the Guardianship authority, the 
Hotlines/outreach programmes and the Juvenile Prosecutor’s Office ; maintain contact with 
the minor in a safe and supportive manner (do no harm principle) ; collaborate with authorities 
to locate and protect the child, ensuring full respect for the child’s rights. 

Case Study 4: Karim, Ali  

This case study can be analysed last, as it is complex and requires the integration of multiple 
skills: analysis, collaboration, risk assessment, harm reduction, reporting, and communication 
with minors. 

Karim, a 16-year-old unaccompanied minor from Egypt, lives in a shelter in Athens. During his 
meeting with his appointed guardian, Ms. Anna Vassiliou, he reports that another boy from 
the shelter, Ali, “often goes to a bar in the city center and engages in sex work.” Karim says he 
is “worried about Ali.” A few days later, the shelter staff inform the guardian that another 
unaccompanied minor mentioned that Karim himself “goes to the same bar” and may also be 
involved. Both boys appear cautious in conversation, avoid giving details, and do not provide 
information about who approaches them. 

Issues for Discussion: 

1. How should the guardian handle conflicting information and rumors among minors? 

2. How can confidentiality, protection, and the duty to report be balanced? 
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3. How is the “Do No Harm” principle applied when there is a risk of stigmatization? 

4. How can the harm mitigation approach (safety, health, support) be implemented without 
appearing to condone risky/harmful behaviors? 

5. Which services should be involved (shelter, psychologist, social worker, Juvenile Prosecutor, 
health services, NGOs)? 

The situation raises suspicions of sexual exploitation and trafficking, involving multiple minors 
at risk. Careful investigation is required, avoiding targeting or stigmatization. At the same 
time, immediate protective measures and harm mitigation interventions are necessary. 

The appointed guardian must record all information clearly and calmly, without labeling or 
judgment ; discuss the matter with the shelter manager and their coordinator, and activate 
the child abuse response protocol, if one exists ; Contact the guardians of the minors involved 
or mentioned ; immediately inform the Guardianship authority and the competent Juvenile 
Prosecutor about the potential exploitation ; ensure immediate psychosocial support for both 
minors ; implement harm mitigation interventions, such as: Referral for medical testing for 
STIs and HIV; information on safe sexual behavior; empowerment of the children regarding 
their rights and the limits of consent;  guarantee confidentiality and prevent information leaks 
within the shelter ; coordinate cooperation among all relevant stakeholders (shelter, EKKA, 
NGOs, medical services). 

Alternative version of discussing the Case Study: 

• Participants are divided into two groups: those analyzing the case as appointed guardians 
and those acting as shelter staff. 

• Each group decides what actions to take, in what order, and why. 

• A plenary session follows, discussing differences in approaches, boundaries of collaboration, 
and management of confidentiality when rumors or conflicting information circulate among 
children about other children. 

Chapter 5 Evaluation & quality assurance (20 minutes) 

Quality assurance in training extends beyond session evaluation. Trainers should establish 
mechanisms to monitor how participants apply acquired skills in their professional contexts. 
This can include follow-up questionnaires after 1–3 months, peer observations, or reflective 
reports. 

Furthermore, trainers can use pre- and post-training self-assessment tools to track progress 
against the learning objectives. Collecting both qualitative (feedback, reflections) and 
quantitative data (participation rates, skill demonstration) ensures a comprehensive 
evaluation of learning outcomes. 

Experiential activities are highly effective tools for evaluating a training session's quality and 
ensuring its practical outcomes will be beneficial for trainees. Specifically, tools such as role-
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plays, simulations, polls, and quizzes—often facilitated by relative digital tools (e.g., live 
polling platforms)—can be used to assess the trainees' ability to apply learned concepts. 

Exercise: Quick Questionnaire "Stop, Start, Continue" (SSC)/ Electronic Tools (Poll/Form) or 
Pen and Paper:  The trainer instructs the participants to take three minutes immediately to 
open the link on their screen or use their pen and paper and answer three indicative questions 
about the session honestly: what the clearest learning point is, where they feel the most 
resistance, and what one thing they would change. 

The trainer thanks them for their answers and shifts the focus to the meta-process. The trainer 
initiates a discussion by asking the participants about their intent when answering those 
questions, wondering whether they are trying to express thanks, meet an expectation, or 
genuinely provide developmental feedback/ or The trainer facilitates a group discussion using 
select anonymous feedback quotes, asking participants why they think that specific feedback 
was given (e.g., to be polite, to be helpful, to express frustration). The trainer then stresses 
the importance of remembering that evaluations are always filtered through the participant's 
intent and prompts a discussion about the risks of ignoring this intent when reviewing 
feedback. 

Exercise: Evaluation / Action Planning: Trainees write down 1-3 specific, measurable actions 
they commit to taking using the learned skills within a defined timeframe. This exercise 
evaluates the perceived practical relevance and feasibility of applying the content. 

Exercise: Knowledge market: Trainees write key takeaways or "pieces of learning" on cards 
and trade them, validating each other's comprehension of the content. 

Chapter 6 - Feedback & Reflection (15 minutes) 
Reflection allows trainers and participants to transform experience into insight. It should be 
intentional, guided, and collective.  

Feedback should be two-way: participants to trainer and trainer to participants. Establishing 
a respectful feedback culture supports growth, confidence, and trust. 

"Hopes and Fears" Review 

The group revisits the hopes they listed at the start of the training and evaluates which ones 
were met, and which fears (or resistances) were overcome during the session. 
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